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A message from our Deputy Director 
Dear partners, 
 
This has been a very challenging time for all of us. Our students have had a disrupted year but have learnt 
to cope with what has been thrown at them. The vast majority have gained QTS and have jobs for September. 
We thank them for their patience and perseverance. 94% rated their course as very good or good, which 
reflects on the efforts by our tutors and their mentors in supporting them during the trials and tribulations of 
the year. Thank you to everyone involved in offering their support and guidance. 
 
We are pleased to hear that the DfE has announced that student teachers will have key worker status in the 
coming year. Applications for ITE are very high and we are closing our courses now to new applicants due to 
the high demand and the need to ensure that we can place all our students next year.  
 
I wish you all very happy holidays. 
 
Best wishes, 
 
Matt Sossick 
 
Deputy Director and Head of Initial Teacher Education 
matthew.sossick@roehampton.ac.uk  

 

 

In this issue 
 
Dr Alison Murray kicks off this month’s issue with details of a fantastic Padlet resource she has created to 
support teaching Physical Education in primary schools (see page 3).  Furthermore, Dr Murray has been 
appointed to a national task force addressing the future of PE in schools; full details of this fantastic 
achievement and initiative on page 4.  Anthony Barlow considers making geographical connections to the 
everyday, and his visit to HRH Prince Charles’ Highgrove estate on page 5.  On page 7, Susan Ogier 
discusses our online Art and Design support sessions for NQTs.  And our research focus for this month is 
Computing; Miles Berry considers research insights into Teaching Primary Programming on page 9. 

Roehampton alumnae Libby Brewster and Marta Borg-Rodriguez reflect upon the first years of their 
careers and a teaching life under lockdown (pages 12 and 17 respectively).  And we ask Roehampton NQTs 
to take part in the Graduate Outcomes Survey, details on page 13.   
 
As part of the National Tutoring Programme (a government-funded, sector-led initiative to help address the 
impact of COVID-19 school closures) a new Academic Mentor Programme is being launched for 2020/21; 
find out more on page 13.  We are delighted by the feedback from our annual Undergraduate exit survey - 
thank you to all our school partners for supporting us in achieving such positive and high scores; read what 
our students and external examiners said on page 14. 
 
On page 15, Moira Brazil updates us following NALDIC’s South London Regional Interest Group Meeting, 
held on 25th June.  Find out more about the DfE’s EdTech Demonstrator Programme on page 15.  And 
Sue McKinney is our Staff Profile star on page 19. 
. 

mailto:matthew.sossick@roehampton.ac.uk
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We love hearing from our NQTs! 
 
Thank you to our wonderful NQTs for all your feedback and sharing your news with us – we love hearing how 
you are getting on!  The below email from one of our 2019 graduates certainly made us smile: 
 
“I’m sending an email to say thanks for all your help, guidance and kind words during our first year as teachers.  
You have constantly checked in on us using your NQT Friday briefings; these have been so helpful this year 
and are so appreciated. The help you...gave us during our years at Roehampton and the year that followed 
has shaped me into the teacher I am now, and for that I am grateful.”  
 
Roehampton Graduate 2018-19 

 
 

Subject Focus: Physical Education 
Developmentally appropriate movement education; lifelong Physical 

Education 
 

Dr Alison Murray, Senior Lecturer in Physical Education, has created a fantastic Padlet to support teaching 
Physical Education in Primary schools: https://padlet.com/alisonmurray/tbm2zenrdhof2idl  
 
The Padlet includes mini articles on a range of current hot topics in Physical Education, including the 
Movement Analysis Framework; adopting and embracing a lifelong approach to motor development; links 
between PE and our Froebelian principles; case studies of our work with school partners, including Granard 
Primary; planning for inclusivity in PE; staying connected and sharing our collective voice as a PE community; 
a profile of one of our NQT PE specialists; and an invitation to a mini teaching and learning task.  The padlet 
includes videos, links to reading, case studies and signposts to resources and activities - we hope you enjoy!  
 

 
 

https://padlet.com/alisonmurray/tbm2zenrdhof2idl
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Dr Alison Murray appointed to national task force addressing the 
future of PE in schools 

 

Roehampton senior lecturer joins leading figures in sport and government 
with the ambition of putting PE at the heart of school life 

The Association for Physical Education (afPE) is a respected and influential voice within government and the 
PE, sport and recreation communities.  The organisation recently asked Roehampton's Dr Alison Murray who 
teaches PE across a range of programmes in the School of Education, to join a high-profile task force to 
address the future of PE in schools.  Other task force members will include MP Edward Timpson, former 
England rugby star Jason Robinson and academics from the universities of Bradford and Loughborough. 

The group will examine issues such as how to 
positively influence public policy around PE, 
provide government with actionable 
recommendations for change, and achieve the 
afPE's ambition of putting PE at the heart of 
school life. Importantly for Dr Murray, another 
aim of the task force is to celebrate excellence in 
PE teaching and facilitate the spread of good 
practice. 

On learning of the appointment Dr Murray said, 
"I am delighted to know that as a collective PE 
taskforce, we shall be able to fuse insights and 
ideas drawn from our bright and diverse 
society."  She believes her experience of working as part of the national PE teaching community will help her 
rise to the challenges of the task force, commenting "We are sort of the HE PE musketeers - one for all and 
all that, which has been invaluable throughout this monumentally difficult period. We are also highly invested 
in our students and have shared all of our practices to help get each and every one of us through this. I am 
so proud to be part of our higher education physical education teacher education family. So, for them and for 
our students, I shall facilitate and share our voice." 

More information about the afPE can be found here, and full details of the task force are here. 

 

 
 
 

Looking for high quality NQTs for Autumn? 
 

If you wish to advertise NQT jobs with us then please do send adverts to 
primarypartnerships@roehampton.ac.uk and we will post these onto our online 
jobs board.  The files need to be either Word or PDF.   
 

 

https://www.afpe.org.uk/
https://www.roehampton.ac.uk/globalassets/documents/education/primary-partnerships/afpe-taskforce-tor-and-membership-with-biogs.pdf
mailto:primarypartnerships@roehampton.ac.uk
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Subject Focus:  
Teaching Geography is about making connections to the everyday 

 

Personal reflections on a visit to HRH Prince Charles’ Highgrove  
by Anthony Barlow, Principal Lecturer in Primary Geography Education 

One year ago, almost to the day, I was in a car racing past Reading with my art tutor colleague Robert Watts. 
We were excited as we’d been given an invite to Prince Charles’ Home Farm, part of his vast Highgrove 
estate. Naturally, it rained (see pictures) but all through the day it reminded me of a fascination I’ve had since 
childhood… 

“At primary school I had a particular wonder about the origin of everyday products, especially food, and there 
was one series...that explained how a loaf of bread, pint of milk and the water in our tap ‘came to us’…Today 
there are similar books such as those written by John Malam in the Journey of a... series, including a Bar of 
Chocolate, Bowl of Cornflakes, Glass of Milk and T-shirt published by Raintree (2013).”  (Barlow, 2018). 

Linking to the geography curriculum  

The desire to know how things came to be was a theme in much of my primary education in the 1980s: 
knowing how as well as what. The visit to Highgrove made me consider if, in geography, we have lost 
something in a pursuit of certain types of knowledge, something I will consider below.  

One year on, and we are preparing to work with the DfE Core Content Framework (CCF) and review our 
programmes. When thinking about types of knowledge my ‘origins of things’ perspective goes well and 
alongside the naming of things. Indeed, the CCF states that we need to consider pupils’ prior knowledge as 
it “plays an important role in how pupils learn” and that while the “key facts ...help pupils learn more complex 
ideas”, our focus is ultimately on “long-term memory ...a store of knowledge that changes as pupils learn by 
integrating new ideas with existing knowledge…” (2019:11).  

In primary geography this knowledge might come from their own lives: their families, communities, cultural 
reference points, as well as what they perceive. It is this integration that my schooling, through learning 
virtually, supported me in thinking about: non-fiction books, maps, atlases and video material were helpful in 
me knowing about farms, farming and the process of production.  

The CCF talks about “worked examples” which “are also likely to support pupils to learn” (2019:12) - what 
better than in a subject like geography that we see some things in reality: through the window, in the school 
grounds, through ‘fieldwork’ during visits and hearing from visitors who have experienced different ‘worlds’ 
themselves. Even if this is just the local stream, park or some potatoes grown in a raised bed, this can all 
help in making these connections. Theorists Fran Martin and Paula Owens (2011) posit that developing core 
knowledge in a context devoid of understanding is worthless. And so, back to Highgrove... 

A royal farm 

HRH Prince Charles and those he works with have as 
a founding philosophy: the idea of ‘Harmony’ - a 
conviction that connectivity between things can be 
summed up through studying some key principles. 
These are geometry, diversity, cycles, oneness and 
health. His subtitle to a book called Harmony (2010) is 
“a new way of looking at our world” - what better motto 
for a geographer! The premise here is that what we 
see all around us (especially nature) is our greatest 
teacher.  

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/843676/Initial_teacher_training_core_content_framework.pdf
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Academic geographer David Lambert (GA 2011), expands on the idea of knowledge and states that it’s helpful 
to think of three kinds of connected geographical knowledge: 

● Core knowledge. Possibly limited to support pupils’ understanding, this is still foundational (as the 
CCF above shows) as it enables more complex ideas. Often called locational knowledge and central 
to the National Curriculum (NC), examples might be knowing the names of local areas of nature and 
being able to locate them accurately using a map.  

● Content knowledge. This is where it gets more difficult for teachers but also more interesting. 
Sometimes referred to as concepts, schema or generalisations, these are key to developing 
understanding. What are farms like? Are they all the same? How is an arable farm different to one 
that rears cattle? Are farms in Spain and Holland that grow much of our vegetables the same?  
This is often called place knowledge in relation to human and physical features, and is referenced as 
the second main heading of the NC.  

● Procedural knowledge. This is the hardest of all and is an approach (pedagogy) to teaching 
geography creatively that we use, particularly with our specialist Undergraduate geographers. 
Thinking geographically is distinctive and high-quality geographical questions (the process of enquiry) 
might include ‘What if?’ or problem-solving scenarios. If we eat less meat, can we help the planet? 
Should we be able to eat strawberries all year round? Again, the CCF helps us here saying that 
“Questioning is an essential tool for teachers; questions can be used for many purposes, including to 
check pupils’ prior knowledge, assess understanding and break down problems.” (CCF, 2020)  
Procedural knowledge includes a way of thinking about the world that may be about connections and 
relationships, pushes and pulls, consequences or considerations.  

 
What this means for our trainees 

To conclude: I have become convinced that it is 
interconnections between people (us), places and 
environments at primary level that are at the heart of 
understanding the ‘what’ of the subject. This 
understanding goes for pupils as well as teachers. If 
we treat geography as something separate to us (just 
a fact to be learned), we miss the essence of what it is 
to imbue the subject with ‘curiosity and fascination that 
will remain with them for the rest of their lives’ (DfE, 
2014). Naming is important, but it is also vital to know 
how things came to be this way, just like I was as a 
child. 
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Art and Design for Wandsworth NQTs 
by Susan Ogier, Senior Lecturer in Primary Art and Design Education 

During this time of crisis, here at Roehampton, we have all been doing what we can to support our partnership 
schools to continue to provide top quality learning experiences for children. Although the methods of ‘delivery’ 
might have radically changed, children’s engagement with their learning and their teacher’s communication 
with them remain paramount as a stabilising and comforting norm. As acknowledged in the Great Teaching 
Toolkit Evidence Review, “While many personal, family, and cultural factors contribute to learners’ academic 
performance, a large body of research indicates that teachers matter more to their achievement than any 
other aspect of their education” (2020:8).  Therefore, it is essential that teachers new to the profession should 
keep up to date with high quality CPD in all areas of learning to facilitate a broad and balanced curriculum, 
even in times of great challenge.  

Susan Ogier, Senior Lecturer in Art and Design offered 
online training for Wandsworth NQTs during the month of 
July, to enable them to reflect on their first year of teaching 
in the subject of art, and on the role of the subject in 
ensuring that children are able to experience creative 
modes of expression and exploration during this 
extraordinary time. As well as revisiting values and 
principles for good learning in art and design pedagogy, the 
sessions included practical activities using everyday objects 
and materials, such as creating sculpture from a piece of 
time foil (see image).  The aim was to encourage the 
teachers to plan art opportunities in spontaneous and joyful 
ways that would reach children who might still be learning from home, as well as those attending class.  

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/843676/Initial_teacher_training_core_content_framework.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/239044/PRIMARY_national_curriculum_-_Geography.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/239044/PRIMARY_national_curriculum_-_Geography.pdf
http://www.teaching4abetterworld.co.uk/docs/download13.pdf
https://www.geography.org.uk/Curriculum/What-is-geography
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Using the values set out in the subject ‘bookmark’ from the Partnership Handbook as a guide for discussion, 
the teachers considered key aspects of their own practice such as inclusion and accessibility for all children 
and being able to celebrate children’s diverse and individual responses through a variety of visual mediums.  

Specifically, the bookmark advocates that teachers should:   

• Look for diverse responses from children, rather than identical artworks 

• Encourage children to try something new – to experiment with different ideas and art processes 

• Let children inspire their planning – build upon their interests and experiences 

• Allocate time to preparing resources – diverse resources lead to diverse outcomes 

• Teach new skills – demonstrate different processes and materials, describing what they are doing 

• Show enthusiasm for making – immerse themselves in the experience - communicate the enjoyment and 
value of making art 

• Provide time to experiment – allow children to play with materials and make mistakes 

• Always offer children choices – encourage them to make decisions 

• Ask children to talk about work in progress – describe their successes and challenges 

• Be flexible in their expectations – be open-minded and look for surprises, not conformity 

• Allow time for reflection on children’s artworks – 
encourage children to articulate responses  

• Celebrate learning in art and design through 
creating engaging displays that illustrate children’s 
diverse responses, and include work that 
demonstrates the learning process 

To set this into context they looked at artwork by 
contemporary British artist, Lubiana Himid, who 
explores themes such as cultural histories and 
identities, to create imaginative drawings based on 
household items, and colourful collages using found 
paper and glue made from flour and water (see 
image).  

The session ended by everyone reflecting on how their practice might change or develop as a result of the 
workshop and, positively, the teachers acknowledged that they had very much enjoyed using lots of 
opportunities to do art with their pupils during the past few difficult months, and are planning to continue to 
do so in the next academic year. 

To find out more about Lubiana Himid follow this link: https://www.tate.org.uk/art/artists/lubaina-himid-2356 

To join in the next Curriculum Conversation for Art and Design, contact: 
primarypartnerships@roehampton.ac.uk. 

Reference: https://www.cambridgeinternational.org/Images/584544-great-teaching-toolkit-evidence-review-
introduction.pdf 

https://www.tate.org.uk/art/artists/lubaina-himid-2356
mailto:primarypartnerships@roehampton.ac.uk
https://www.cambridgeinternational.org/Images/584544-great-teaching-toolkit-evidence-review-introduction.pdf
https://www.cambridgeinternational.org/Images/584544-great-teaching-toolkit-evidence-review-introduction.pdf
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Subject Focus: Computing 
Teaching Primary Programming – some research insights 

by Miles Berry, Principal Lecturer in Computing Education  

The national curriculum computing programmes of study expect that 
pupils “have repeated practical experience of writing computer 
programs”. At Key Stage 2, pupils should be taught to, amongst other 
things, “use sequence, selection, and repetition in programs; work 
with variables and various forms of input and output”. These 
requirements are often fulfilled through the use of MIT’s popular 
Scratch visual, block-based programming environment (see 
scratch.mit.edu).  

Over the years, a large body of academic research into Scratch 
programming has been built; here, I’d like to share just five recent 
studies, all of which have something to say to teachers making use 
of this, or similar tools, to teach programming in primary schools. 
 
What do young people actually make with Scratch? 

Aivaloglou and Hermans (2016) were interested in the question of what it is that young people actually do 
when programming in Scratch. To answer this, they ‘scraped’ some 250,000 projects from Scratch’s public 
repository.  

About 6% of their sample were empty projects, with no code in at all. Most Scratch projects are ‘small’: 75% 
of the sample have 5 or fewer sprites and 12 or fewer scripts, although a minority are very large: 5% have 
more than 500 blocks! Control and data blocks are used extensively, as are ‘looks’ blocks. 
 
77% of projects contain loops, although these are typically ‘forever’ or count controlled loops - conditional 
loops (repeat until) are rarely used. Interestingly, it’s only 22% of projects that contain any decision (if then) 
blocks. Custom blocks (the equivalent of procedures in traditional programming languages), are used in less 
than 8% of projects, but they’re used extensively in these, and a few projects (0.5%) use custom blocks that 
call themselves (i.e. recursion, a programming construct rarely taught before A Level). 
 
Code ‘smells’ (indicators of bad programming habits) occurred in a minority of the projects they looked at: 
26% had duplicated code, 28% had code that would never be run, e.g. procedures that were never called, 
scripts that would run on messages that would never be broadcast and empty event blocks. 
 
Do girls and boys use Scratch differently? 

By the time pupils come to taking their GCSEs, there’s a huge gender disparity in the take-up of computer 
science, with about 80% of exam entries coming from boys. At primary school, girls and boys are equally 
represented in classes, and involvement in after-school coding clubs is generally pretty equitable. 

Funke and Geldreich (2017) sought to investigate whether independent projects from primary school pupils 
showed any gender differences. They looked at 127 projects from 58, 9-10 year olds, who had all followed 
the same introductory programming course.  
 
The boys had used 70 different blocks in their projects, whereas the girls had used just 48. The most used 
blocks from the boys were move _ steps, when key pressed and when green flag clicked; for 
the girls, these were wait _ secs, when green flag clicked and say _ for _ secs. On average, 
the girls’ projects used 23 blocks, but boys used 32 blocks in theirs. Only four of the projects included 
variables, one of which was by a girl. Girls’ projects were less ‘smelly’ than those of the boys: 5% of the girls’ 
projects had ‘dead’ code, but this rose to 21% for the boys. The most significant difference is in the type of 
project: 79% of ‘story’ projects were made by girls; in contrast 90% of the ‘game’ projects were made by boys.  

http://scratch.mit.edu/
https://doi.org/10.1145/2960310.2960325
https://doi.org/10.1145/3137065.3137067
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What issues later face pupils who start programming in Scratch? 

Scratch (and other block-based languages) have undoubtedly made programming far more accessible to 
teachers and pupils than text-based languages ever could.  

Weintrop et al. (2018) sought to identify some of the challenges for those making the move from languages 
like Scratch to more traditional ones such as Python. They noted that the ease with which pupils can program 
successfully in Scratch itself poses a challenge later, when the heavy demands of syntax and the dullness of 
introductory programming exercises in, e.g, Python, are likely to be demotivating for many. 
 
They identified a number of issues they observed in novices’ block based programs: for example young 
Scratchers make extensive use is made of the wait _ secs block to synchronize action between multiple 
sprites or scripts, whereas traditional programming courses focus on making programs faster, typically by 
finding more efficient algorithms. They also give the example of event-based programming: the way in which 
Scratch scripts can run in response to a variety of inputs such as mouse clicks or key presses, or internal 
message passing, and indeed multiple scripts can run on the same sprite in response to the same event; 
event-driven programming can be done in text-based languages, but introductory courses usually start with 
a single program, running when executed, 
sometimes accepting input and then producing 
output. The third example that gives them cause for 
concern is the way particular programming 
constructs are linked to particular use cases - pupils 
learn, for example, how to use a variable to keep 
track of the score in a game, but don’t develop any 
more general understanding of variables, and thus 
struggle to make use of these ideas beyond the 
context in which they are introduced. 
 
Are there differences between Scratch novices and experts? 

Kesselbacher and Bollin (2019) looked at the development of Scratch projects rather than just their final state, 
with the aim of identifying which pupils might benefit from more support, and whether there were particular 
patterns in the way more successful programmers developed Scratch projects.  

Successful attempts at the timed programming challenge set used linear sequences of code or used a loop 
to iterate over a list of positions. Analysis of the sequence data suggested four distinct clusters of approaches 
to the problems, two of which were successful (simple, linear solutions and loop based solutions); the 
unsuccessful attempts are characterised by lots of attempts at executing the code. Successful pupils seemed 
able to predict what code would do, either in a simple sequence or in a repeating loop, although at the level 
of fine detail successful approaches were quite diverse. On the other hand, pupils who repeatedly try things 
out in Scratch, changing their program and running it, rather than planning it and then coding, were least likely 
to be successful in actually solving problems. 
 
How good is my code? Is it getting any better? 

The Dr. Scratch tool allows pupils themselves, and their teachers, to apply the sort of automatic analysis of 
Scratch programs that some of the other authors here have made use of. Providing the URL of a Scratch 
project, or uploading its .sb3 file to the Dr Scratch website produces an analysis of the program against a 
computational thinking rubric covering abstraction, data representation, flow control, logic, parallelism, 
synchronisation and interactivity. Each dimension is scored on a 0-3 scale, giving an overall score of 0 to 21. 
This provides an indication of areas where the programmer is doing well and suggests some targets for future 
learning.  

Troiano et al. (2019) made use of Dr. Scratch to track the development of lower secondary pupils’ 
computational thinking as they developed ‘serious games’ to illustrate or model a climate change related topic 
of their choice. Looking at the final state of all the submitted projects, the mean score was just over 14, but 
43% scored 16 or more, showing some degree of proficiency across the dimensions of computational thinking 

https://doi.org/10.1145/3230977.3230988
https://doi.org/10.1145/3361721.3361727.
http://www.drscratch.org/
https://doi.org/10.1145/3311927.3323152
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evaluated by Dr. Scratch. The lowest scoring dimensions were abstraction (e.g. user defined, custom blocks) 
and interactivity. Logic and parallelism had good overall scores, but also had a large number of projects 
scoring 0 on this dimension. All the computational thinking dimensions showed some development over the 
history of the projects: some, such as abstraction, showed relatively limited improvement; others 
(e.g. interactivity) developed quickly at first but then levelled off; logic and parallelism developed steadily over 
the project’s lifetime. 
 
Troiano et al. (2019) identified nine distinct clusters amongst the projects: many showed rapid initial 
development and then levelled off, or remained at a steady level throughout. There were very few projects 
which showed a consistent development in computational thinking across all seven dimensions for the lifetime 
of the project, perhaps suggesting a law of diminishing returns in extended project work in Scratch. 
 
Conclusion 

Let me draw some of these themes together as some research-informed recommendations for things to 
consider when using Scratch to teach programming to primary pupils: 

• Teach things that pupils may not figure out for themselves: condition controlled loops, custom blocks 
• Encourage pupils to take pride in their code - give them a list of bad smells, and ask them to eliminate 

any that they find: the research here suggests boys particularly might not bother to do this unless they’re 
made to. 

• Watch out for gender differences in independent project work, perhaps addressing these through 
planning for progression for all pupils from stories and animations to interactive games. 

• Keep an eye to the future when planning, helping pupils to use Scratch in a way that will ease rather 
than hinder the eventual transition to text-based programming in Key Stage 3 and beyond; in particular, 
help pupils to plan more extended scripts for sprites, using custom blocks where appropriate, rather than 
running many scripts in parallel on the same sprite or in response to the same event, and emphasise 
the overall programming idea, rather than just Scratch’s implementation in one specific context. 

• Encourage pupils to plan their code before they build it, and watch out for pupils who do lots of tweaking 
and running code, rather than thinking things through logically. 

• Do make use of Dr. Scratch, and encourage your pupils to do so; whilst it’s far from perfect in assessing 
the computational thinking that goes into Scratch programming, it’s a very easy way to track the 
development of this over time, and can give you and your pupils some useful targets for how to improve. 

• Take care with over-use of open-ended programming projects, as development of computational thinking 
seems to level off over time. 
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. 
Education Graduate Stories: Libby Brewster 

“If it wasn't for you guys, none of this would have happened - so a huge thank you to you all!" 
 

Libby Brewster graduated from the BA Primary QTS 
programme in 2018 and teaches at Liberty Primary School, 
Mitcham. Here, in her own words, she reflects on the first 
years of her career and a teaching life under lockdown.  

"I thoroughly enjoyed my time at Roehampton. I am still at the 
same school where I started as an NQT, and I must say I love 
it here. Such a warm and welcoming place to work with a huge 
focus on the children’s (and our) wellbeing, which is 
something I hold close to my heart. 

  
In my second year I was moved to Year 5 (which I was totally 
scared about!) and became PE lead (equally as scared); but 
have loved my class, loved building relationships with older 
children and have really enjoyed being in charge of a subject 
which the kids clearly really love.  
 
I had originally resigned this year, as this summer I was due 
to travel off to Bali (on a one way ticket) and end up in 
Australia, which is where I planned to teach for the 
foreseeable future. However, due to the global pandemic my 
trip has been cancelled, which I'm sure is the case for many 

other passionate travellers like myself. So, having to go with the flow, I withdrew my resignation and have 
now decided to stay for another year. I'm looking to gain as much experience as I can this year to build me 
up for a better future - which is why I was surprised and thrilled when they told me that I would be teaching 
Year 6 in the mornings and Year 1 in the afternoons next year. 
 
To experience four year groups in 3 years is definitely a 
rollercoaster, but I am loving the challenges and the knowledge 
I am gaining. This summer I will be brushing up on my phonics 
knowledge and looking forward to new adventures in my career, 
even if it isn't on a beach on the other side of the world! 
Things are strange in education at the moment, but it has 
definitely given me an opportunity to be more grateful and live a 
slower pace of life, something I hope that I can bring into the 
classroom. If it wasn't for you guys none of this would have 
happened, so a huge thank you to you all!" 
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Roehampton NQTs:  
The Graduate Outcomes Survey is coming - be part of the picture! 

Update Your Details Now  

The Graduate Outcomes survey is a major UK wide survey of 700,000 graduates 15 
months after they leave university, which looks to understand whether they are in 
employment, have continued with further study or are doing something else. All 
graduates from UK universities are surveyed. The survey is delivered by the Higher 
Education Statistics Agency Limited to help universities and colleges fulfil their legal 
requirement to report on the outcomes of higher education.  

Roehampton teaching graduates have a proud record in securing graduate level employment once they 
complete their studies and we hope that prospective teaching students will be able to view this data to help 
them decide where to take a teaching degree.   

In order to take the survey, we will need to give HESA the most up to date contact details for you. You can 
read about how your data is used and data protection here. You will hear about the survey by email and 
reminders by text from HESA's graduate outcomes team. Your alumni team will send some more information 
over the summer and will publish FAQs on our website.  

Thank you.  

Eleanor Merrick, Director of Alumni, Development and Careers 
 
 

Academic Mentor Programme 
As part of the National Tutoring Programme – a government-
funded, sector-led initiative to help address the impact of COVID-
19 school closures - Teach First are launching a new Academic 
Mentor Programme for the 2020/21 academic year. The 
programme is designed to help schools rebuild from the impact of 
the pandemic, and specifically to help those children most 
severely affected by the closures to catch up. 

We are looking for inspiring graduates, qualified teachers and people with other relevant qualifications and 
experience to help the most disadvantaged pupils in primary and secondary schools across the country to 
get their education back on track. You will join a community of passionate individuals across the country in 
making a difference to the lives of the children who need it the most. This is a brilliant chance for you to put 
your expertise into practice, expand your network and develop yourself and the pupils you work with. 

This is a paid opportunity, and before starting in school, academic mentors will receive intensive training. You 
will then receive ongoing support from Teach First throughout. Once in school, you will become a key part of 
the school's rebuilding plan - helping in a range of different ways depending on the school's needs. This will 
include working with small groups, as well as one-to-one with individual pupils. 

If you are interested in supporting children in schools as they strive to catch up after COVID-19, find out more 
and register your interest in our Academic Mentor Programme. 

https://eur02.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.roehampton.ac.uk%2Falumni%2Fupdate-your-details%2F&data=02%7C01%7CNatalie.Rankin%40roehampton.ac.uk%7Ce265f1ac4e7741e831e408d81f6d85a8%7C5fe650635c3747fbb4cce42659e607ed%7C0%7C0%7C637293902603337244&sdata=1959hLTwfly5RHGnunqhpPf0d7oAtWh8wrGFZaTmcsg%3D&reserved=0
https://eur02.safelinks.protection.outlook.com/?url=http%3A%2F%2Fwww.graduateoutcomes.ac.uk%2F&data=02%7C01%7CNatalie.Rankin%40roehampton.ac.uk%7Ce265f1ac4e7741e831e408d81f6d85a8%7C5fe650635c3747fbb4cce42659e607ed%7C0%7C0%7C637293902603347238&sdata=nhtUrU%2FiVy7YmJfv7HXJjWK5jivUI807cHbhgD4OIcY%3D&reserved=0
https://eur02.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.hesa.ac.uk%2Fabout%2Fregulation%2Fgovernance&data=02%7C01%7CNatalie.Rankin%40roehampton.ac.uk%7Ce265f1ac4e7741e831e408d81f6d85a8%7C5fe650635c3747fbb4cce42659e607ed%7C0%7C0%7C637293902603347238&sdata=VJM4oOw5kWQYcTQVUpwqb6FBMZGlx6A2asyugh9GvOM%3D&reserved=0
https://eur02.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.hesa.ac.uk%2Fabout%2Fregulation%2Fgovernance&data=02%7C01%7CNatalie.Rankin%40roehampton.ac.uk%7Ce265f1ac4e7741e831e408d81f6d85a8%7C5fe650635c3747fbb4cce42659e607ed%7C0%7C0%7C637293902603347238&sdata=VJM4oOw5kWQYcTQVUpwqb6FBMZGlx6A2asyugh9GvOM%3D&reserved=0
https://eur02.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.graduateoutcomes.ac.uk%2Fstudent-q&data=02%7C01%7CNatalie.Rankin%40roehampton.ac.uk%7Ce265f1ac4e7741e831e408d81f6d85a8%7C5fe650635c3747fbb4cce42659e607ed%7C0%7C0%7C637293902603357230&sdata=L%2F2iuxk3WtolV6KpyoOozD7DwJOYbGFn1uwVIe%2B7zLM%3D&reserved=0
https://eur02.safelinks.protection.outlook.com/?url=https%3A%2F%2Fad.doubleclick.net%2Fddm%2Fclk%2F471872425%3B277790271%3Br&data=02%7C01%7CNatalie.Rankin%40roehampton.ac.uk%7C9c8ca494071e4a21565108d82cc61a12%7C5fe650635c3747fbb4cce42659e607ed%7C0%7C0%7C637308576645976996&sdata=XFqrIMXGl2%2FTdmsBqHgOAKhTrTh97lsvdGfoaGIF%2B%2BA%3D&reserved=0
https://eur02.safelinks.protection.outlook.com/?url=https%3A%2F%2Fad.doubleclick.net%2Fddm%2Fclk%2F471872425%3B277790271%3Br&data=02%7C01%7CNatalie.Rankin%40roehampton.ac.uk%7C9c8ca494071e4a21565108d82cc61a12%7C5fe650635c3747fbb4cce42659e607ed%7C0%7C0%7C637308576645976996&sdata=XFqrIMXGl2%2FTdmsBqHgOAKhTrTh97lsvdGfoaGIF%2B%2BA%3D&reserved=0
https://eur02.safelinks.protection.outlook.com/?url=https%3A%2F%2Fad.doubleclick.net%2Fddm%2Fclk%2F471872425%3B277790271%3Br&data=02%7C01%7CNatalie.Rankin%40roehampton.ac.uk%7C9c8ca494071e4a21565108d82cc61a12%7C5fe650635c3747fbb4cce42659e607ed%7C0%7C0%7C637308576645986978&sdata=35cfCsedq10RdFSKCe0AE1dd%2FSjCA8pnIBaCVKt803s%3D&reserved=0
https://eur02.safelinks.protection.outlook.com/?url=https%3A%2F%2Fad.doubleclick.net%2Fddm%2Fclk%2F471872425%3B277790271%3Br&data=02%7C01%7CNatalie.Rankin%40roehampton.ac.uk%7C9c8ca494071e4a21565108d82cc61a12%7C5fe650635c3747fbb4cce42659e607ed%7C0%7C0%7C637308576645986978&sdata=35cfCsedq10RdFSKCe0AE1dd%2FSjCA8pnIBaCVKt803s%3D&reserved=0
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BA QTS Undergraduates 2020: What our students thought… 
Every year the Undergraduate students complete an exit survey. These are the results for all those graduating 
in July 2020. Thank you to all our school partners for supporting us in achieving such positive and high scores.  
We will set targets based on the full range of feedback and highlight these in upcoming Autumn term issues.   
Anthony Barlow, Programme Convenor  

Good + High 2019 2020 

Overall Quality 96%  97%  

Assessment and feedback at Roehampton 93% 93% 

Assessment and feedback on School Placements 93%  91%  

Preparing you to be aware of pupils’ capabilities and prior knowledge (TS2/5) 94% 94% 

Preparing you to understand the National Curriculum 92% 95%  

Integrate the theoretical elements of your programme with your practical experiences 92% 92%  

Preparing you to begin your first teaching post, including targets for the NQT year - 92% 

 

Tutors and leaders have kept in contact regularly. 
Support for the dissertation was very good, frequent 
zoom meetings and online lectures and resources. 
 
Zoom meetings have been really helpful. Support is 
always provided and just an email away. 
 
There isn’t much we can do about the pandemic…  
 
Overall though I feel tutors have done what they can 
considering the circumstances. 

We have received a safety net and clear guidance 
on the effect of this. 
  
We have had Zoom lectures and seminars, and 
have been able to contact tutors for Zoom tutorials.  
 
Good communication and I enjoyed using the self-
study materials which allowed me to work at my 
own pace. 

Zoom meetings have been really helpful. 
  
Q and A sessions have enabled us to have a specific 
time to bring our questions/queries and have them 
answered instantly (as opposed to having to wait for 
email responses). 
 
It was also helpful hearing other students ask 
questions that we hadn't thought of ourselves yet. 
 
They have been really supportive in ensuring we feel 
confident in our assignments and how to get the 
most out learning remotely and the study materials 
available to us online. 

Online presentations and self-study materials 
made available in advance - this is helpful so that I 
could prepare and come to zoom meetings 
prepared/ready and able to clarify any of our 
questions. 
 
Ironically, I feel as though in this current situation I 
have had more access to tutors, such as having a 
weekly Zoom calls with my specialist subject group 
as well as frequent one-to-one calls with my AGT. 
 
There have been a lot of resources available and 
zoom meetings. The mitigating circumstances 
procedures have been helpful. 
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Rate the quality of feedback and targets from your mentors/SETs 

This has been a particular focus for this year and has increased by 5% to 93% Good and Very Good.  

 

BA QTS Undergraduate 2020: What External Examiners thought… 

Over the next few issues will be sharing some of the highlights of the reports from our External Examiners 
on the BA QTS Undergraduate programme. We have had another successful year and have this validated in 
a number of ways, including the annual visits from the External Examiners. We have twelve subject specialist 
external examiners who virtually moderated assessments. Unfortunately, their school visits were not possible 
this year.  

Music History Religious Education 
They proved to be excellent 
champions for the university 
and for the subject. 
 
It was clear that each managed to 
follow their own path through the 
specialism, and each valued the 
expertise of their subject tutor. 
They valued their school-based 
specialism activity. 
 
They understand their role as 
champions of music, and they 
showed good insight into subject 
leadership. [Students] have been 
able to engage with the 
supplementary resources and 
processes designed to facilitate 
progress towards QTS.  
 
We feel that the Roehampton 
team were speedy in their 
response to the emergency 
situation, and that the students 
have continued to make good 
progress. We are clear about 
how decisions regarding QTS 
have been made. 

The history specialist students 
benefit from a broad range of 
enriching 
[opportunities…including] 
visits to museums and heritage 
organizations. 
  
These opportunities, 
accompanied by those offered 
within the ELE module, greatly 
broaden the cultural horizons. 
 
Looking at the quality of course 
materials and feedback to 
students, it is clear that the key 
strength of the history specialism 
is the passion and knowledge of 
the tutors. 
  
The tutors go to considerable 
lengths to remain current in 
their field by engaging in 
research and networking with 
schools and other institutions. 
The…enthusiasm and love for 
history is infectious. 

It is without doubt that their 
expertise, both locally and 
nationally, and their 
enthusiasm in the subject, 
helps to maintain the RE 
specialism in a strong position 
at Roehampton… [in] Year 3. 
 
[I] was impressed by the feedback 
given, which was constructive and 
accurate. 
 
The module is very well 
structured, and students are 
supported throughout. 
 
Their work also evidenced a use 
of wider reading including journal 
articles. 
 
The module contained a wealth 
of useful information and 
materials to supplement the 
teaching effectively.  
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South London Regional Interest Group Meeting  
at the University of Roehampton 

 
The South London RIG was held via Zoom on June 25th.  We were very pleased to see a number of 
participants at this re-scheduled event, particularly those current trainees who will shortly be taking up their 
NQT posts from September.  Input and discussions focussed on supporting multilingual learners and their 
families during this period of school closures/disruption due to Covid19.  Our lead speaker Katherine Solomon 
provided a wealth of ideas and approaches based on the extensive resources developed by The Bell 
Foundation (available free online at: www.bell-foundation.org.uk). 
 
We were also pleased to be joined by Daniela Panniello, a current MA student in Early Childhood Studies 
working under the supervision of Dr Kyara Rojas-Bustos.  Daniela presented her MA dissertation project 
research conducted in her Early Years setting with multilingual children and families.   
 
The RIG included networking opportunities for participants working with multilingual learners across our 
region; colleagues explored ways forward to continue to work positively in the new and changing environment 
going forward. 
 
Please keep an eye out for the next RIG meeting date in 2020/21.  For more information contact: 
southlondonrig@naldic.org.uk 
 
Moira Brazil 
Convenor 

 
The EdTech Demonstrator Programme 

 
The EdTech Demonstrator Programme, a major national 
DfE funded project, aims to help schools who need support 
in developing their EdTech capacities, both in the 
immediate term to meet Covid19 impact, but also for longer 
term resilience. The lead organisation is London Grid for 
Learning and you can find out more here: https://edtech-
demonstrator.lgfl.net/.  The programme is free to any school 
that wants support - just visit the access portal on the 
website and register. Schools then get matched to one of 
the 37 Demonstrator schools/colleges (all highly 
experienced in use of EdTech for teaching and learning), 
who then work with them to identify and address their 
support needs – whether that’s immediate challenges of Covid19 remote learning or longer term ideas. The 
programme includes webinars about developments in the use of EdTech, both in terms of supporting Covid19 
responses, but also its very likely greater use in school and college teaching and learning strategies in the 
medium to long term.  

http://www.bell-foundation.org.uk/
mailto:southlondonrig@naldic.org.uk
https://eur02.safelinks.protection.outlook.com/?url=https%3A%2F%2Fedtech-demonstrator.lgfl.net%2F&data=02%7C01%7CNatalie.Rankin%40roehampton.ac.uk%7C6fe0b78eba844aa9764d08d82c9fe136%7C5fe650635c3747fbb4cce42659e607ed%7C0%7C0%7C637308412473534011&sdata=sW%2B7Ctly9uN%2BG%2FheudzoKcLrAyjYn7nlyTVxHxU1EKI%3D&reserved=0
https://eur02.safelinks.protection.outlook.com/?url=https%3A%2F%2Fedtech-demonstrator.lgfl.net%2F&data=02%7C01%7CNatalie.Rankin%40roehampton.ac.uk%7C6fe0b78eba844aa9764d08d82c9fe136%7C5fe650635c3747fbb4cce42659e607ed%7C0%7C0%7C637308412473534011&sdata=sW%2B7Ctly9uN%2BG%2FheudzoKcLrAyjYn7nlyTVxHxU1EKI%3D&reserved=0
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Roehampton Alumna Marta Borg-Rodriguez Reflects 
 
What's been your highlight of the past year? 

Two words: Christmas Play. Nothing brings more joy at the end 
of the long Autumn term than seeing your class grow into their 
personalities and perform on stage to their families and peers, 
after many...many hours of rehearsals! Not to mention the 
homemade costume efforts from some very creative parents - 
we had a robot costume this year that gave the octopus costume 
from Love Actually a run for its money!  

Best teaching experience so far? 

Seeing my cohort of children, most of which began the year as 
working below, succeeding all expectations of themselves and 
achieving milestones in their written and mathematic work - 
bringing most of them to the expected level in one or both of the 
core subjects. Seeing them build self-confidence and begin to 
believe they were smarter than they thought has been uplifting.  

What do you wish you'd been told, now you are a teacher? 

No one knows what they're doing all the time. There are experienced teachers who are still trying new 
strategies and making self-reflections of their practice along the way. Don't be too hard on yourself, do your 
best and reflect on your practice to move on from mistakes positively.   

What would you tell your NQT self? 

Your mentors are there to help you improve and they want to see you succeed. Help them to help you. Be 
adventurous in your lessons, it's okay to make mistakes. The important thing is to self-reflect and take on 
constructive criticism. Even experienced teachers still get observed!  

How did Roehampton's specialist tutors prepare you? 

Mathematics lectures provided the skills to use a wide range of tools and strategies to support a spectrum of 
children's learning needs.  

English lecturers helped with being able to creatively understand the different ways books can be used to 
teach English topics: narratives, letters, newspaper reports.  

Professional Studies greatly supported how to prepare for the out of classroom aspects of teaching as well 
as in classroom teaching, with regards to how policies can affect and change our practice.  

Foundation subject lectures facilitated strategies to make foundation subjects engaging and innovative for 
children, as well as adapting teaching to incorporate a cross-curricular perspective.  

What myths would you like to dispel about teaching to those wishing to train? 

There is no such thing as a perfect lesson. Lessons can always be improved, and they may not always go to 
plan. Embrace it, reflect, try again.  
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What are your career aspirations now you are about to be a middle leader? 

I am looking to complete a part-time Masters in Education alongside full-time teaching. Next summer, I am 
due to complete a deferred Fellowship in Nepal in partnership with a community-led organisation, to elevate 
the quality of teaching in primary schools across Kathmandu through observations, workshops and coaching. 
Merging both of these experiences together, I aim to work as a teacher and leader in facilitating education 
systems internationally, specifically in developing countries within Asia.  

What is important to you about teaching? Who are your role models? 

That it is made accessible to all. Making sure that children from all abilities and backgrounds are provided 
with the tools they need to succeed, as well as making sure that throughout my teaching practice diverse 
groups are represented - whether it is through picture choices for lessons, names chosen in questions or 
stories read to the class.  

What was the highlight of your undergraduate course? 

Being able to apply what was learnt in lectures to the placements throughout the course, especially in the 
second year, when we could see the progress the children made from the Autumn term to the Summer term.  

Recommended children's books? 

KS1: 

Look Up by Nathan Byron - diverse characters. 

Yay! It's School Today by Tim Mobbs - a very good back to returning to school with social distancing due 
to Coronavirus. 

Lower KS2: 

The Minpins by Roald Dahl - Imagination, predictive text. I used it for 
writing narratives in Year 3. 

Grace for President by Kelly DiPucchio - diverse characters. 

Lower KS2/ Upper KS2: 

Christmasurus by Tom Fletcher - a good story to read to the class at 
the end of the day throughout Autumn 2 term. 

Upper KS2: 

Birthday Boy by David Baddiel - funny, good for getting children into 
reading. 

The Unforgotten Coat by Frank Cottrell Boyce - a good read for 
advanced and curious readers.  
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Pen Portrait: Sue McKinney 
 

Your role and background: I have been at the University of 
Roehampton now for around 11 years, having previously 
taught mainly Year 6 during my years as a primary teacher 
at Granard Primary School.  My first post was at High View 
primary in Clapham Junction from the School Centred Initial 
Teacher Training (SCITT) course.  As I live in Roehampton 
these were ideal posts. 

It has been a great privilege to have also been appointed as 
a local Labour Councillor for the Ward of Roehampton and 
Putney Heath and latterly as Deputy Mayor for Wandsworth.  
I am continuing as Deputy Mayor for a further year and 
Councillor for a further 2 years.  These roles have enabled 
me to visit many schools across Wandsworth alongside my university school supervision role.  This 
experience, and having been on the Education and Children’s Services Overview and Scrutiny Committee, 
have all given me a great insight into the similarities and differences in schools.  One area of insight is seeing 
the different ways in which science is assessed!  The other area is the positive feedback I have received 
about our students from the University training in these schools.  

Your research interests: My PhD is exploring whether students from the university who live in the wider 
community of Roehampton feel a sense of belonging to this wider community.  My interest is about students’ 
identities and capitals and whether these are changed in any way to feel a sense of ‘fitting into’ the local 
residential population of Roehampton.  It has taken me down a sociological and psychological route and out 
of the educational field of research which did prove a bit challenging seeing as my background is educational! 

Most useful websites: In this new era of social distancing, the teaching of hands on science is very different.   
Therefore the websites I am using are all concerned with science experiments where equipment is not shared.  
The website most useful at the moment is The Primary Science Teaching Trust which gives useful guidance 
and investigations for today’s distanced world.  The Association for Science Education has always been very 
useful in terms of their PLANs (Primary Science Assessment), their suggested activities for the classroom 
and their journals - Primary Science, Journal of Emergent Science and Science Teacher Education. 

What are your key messages for student teachers? Get involved!  A school is its own community with many 
layers.  This includes the governance who meet to scrutinise the school and who have usually a good 
understanding of how all layers of the school community operate.  Also involve yourselves in politics – what 
support does the Government and local council offer schools?  Is this in line with the Unions?  Join a union!  
Understand the local community where the children live to better understand where the children are coming 
from. 

https://pstt.org.uk/
https://www.ase.org.uk/
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Partnership Materials Page: https://external.moodle.roehampton.ac.uk/enrol/index.php?id=108 
(click "Log in as guest" & enter the password RoehamptonTrainee) 

University of Roehampton Primary Partnership webpage:  
https://www.roehampton.ac.uk/education/primary-school-partnerships/ 

School Partnerships Team  
email: primarypartnerships@roehampton.ac.uk   

Head of Primary Initial Teacher Education: Sarah Leonard 
email: sarah.leonard@roehampton.ac.uk 

Head of Primary Partnerships: Lorraine McCormack 
email: lorraine.mccormack@roehampton.ac.uk  
 
Head of ITE Partnerships and CPD / Mentor Training Lead: Natalie Rankin 
email: natalie.rankin@roehampton.ac.uk   

BA (Undergraduate) Programme Convener Primary Education: Anthony Barlow     
email: anthony.barlow@roehampton.ac.uk  
 
PGCE (Postgraduate) Programme Convener Primary Education: Steph Laird  
email: s.laird@roehampton.ac.uk  
 

 

https://external.moodle.roehampton.ac.uk/enrol/index.php?id=108
https://www.roehampton.ac.uk/education/schools-partnership/primary-partnership/
https://www.roehampton.ac.uk/education/schools-partnership/primary-partnership/
mailto:primarypartnerships@roehampton.ac.uk
mailto:sarah.leonard@roehampton.ac.uk
mailto:lorraine.mccormack@roehampton.ac.uk
mailto:natalie.rankin@roehampton.ac.uk
mailto:anthony.barlow@roehampton.ac.uk
mailto:s.laird@roehampton.ac.uk
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