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A message from our Deputy Director
Dear partners,
We hope that you are all well and looking forward to the end of a very busy and unusual term. Some news
from Initial Teacher Education:
Despite objections from the University Council for Educating Teachers, the DfE have decided that the new
Ofsted framework for ITE will be introduced from January 2021.
The DfE have also ignored protests and decided to introduce the new Core Content Framework, which will
introduce a minimum curriculum entitlement for all students on teacher training courses from this September.
Nationally and locally applications to teacher training courses have risen sharply in the last few months, partly
fuelled by concerns over job security as the economic downturn picks up. There are also reports that more
people with existing teaching qualifications will return to teaching. This means that teacher shortages in most
areas and in most subjects could disappear next year. We will be recruiting throughout the summer, but will
be ensuring that only candidates who show the potential to be teachers will be offered places on our courses.
We have had significant interest in our ‘Subject Conversation’ meetings with tutors, which we will be launching
in the next academic year. These have been set up so that school colleagues can talk to our Subject Tutors
about our curriculum, helping to ensure that our subject curriculums are relevant to what schools are teaching.
These meetings will also enable us to disseminate some of the scholarship in subject disciplines, and allow
our expertise to be made available more widely.
Matt Sossick
Deputy Director and Head of Initial Teacher Education
matthew.sossick@roehampton.ac.uk

In this issue
The School of Education responds to Black Lives Matter on page 3. The Geographical Association is
launching a new type of free primary membership, details on page 9. Discover the world of Anski on page
7, an online and immersive opportunity for creative engagement for pupils through writing, storytelling,
drama and art. Find out more about our NQT offer on page 13, as the Early Career Framework rollout begins
in September.
Dr Alastair Daniel, Principal Lecturer in EY and Primary English Education considers best practice when
teaching and learning in English on page 4. Ian Abrahams, our new Head of Research & Knowledge
Exchange and Professor of Science Education, writes on two research projects he is currently leading in
Science Education on page 9. Susan Deacy, Professor of Classics in our School of Humanities, discusses
her research around Autism and Classical Myth on page 14.
Roehampton alumna Hannah Walker shares her experiences of using AV1 robot technology in the
classroom on page 11. Andrew Coley, Roehampton Alumnus, reflects on his journey four years after
graduation on page 18. And last but certainly not least, our Staff Profile this month is the wonderful Emily
Rotchell, Senior Lecturer in Primary Geography and BA Education Studies, on page 20.
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Black Lives Matter: Message from the School of Education
As a School of Education we express our solidarity with BLACK LIVES MATTER and all those who oppose
racism and oppression of any kind.
•
•
•
•
•
•
•

We affirm the tradition of resistance to oppression in all its forms
We stand with our BAME students and colleagues to condemn acts of racist brutality such as the
murder of George Floyd
We recognise the systemic discrimination that our BAME students and staff have and continue to
experience in education and in society
We will create spaces and opportunities for listening and learning together about what divides us and
how we can unite to bring about change
We are developing robust action plans to address the inequalities of degree outcomes between
groups of students within our programmes
We are continuing our project to decolonise our learning, teaching and curriculum to enable all voices
to be heard
We recognise the importance of recruiting a diverse staff body and supporting staff in their careers.

Here is a statement from the Vice Chancellor of the University in response to Black Lives
Matter: https://portal.roehampton.ac.uk/information/newsandevents/Pages/read.aspx?id=12155&cc=50233
7
Please see the following link for excellent resources from BAMEed, an organisation which connects, enables
and showcases the talent of diverse educators so they may inspire future generations and open up the
possibilities within education careers: https://www.bameednetwork.com/resources/
If you have any further ideas
matthew.sossick@roehampton.ac.uk

for

what

we

could

do

better,

please

do

contact

us:

Early Childhood Research Centre webinars: July 2020
Please contact valeria.scacchi@roehampton.ac.uk to
book a space.
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Subject Focus: English

Dr Alastair Daniel, Principal Lecturer in EY and Primary English Education
As a Partnership we are keen to work with you to develop our students’ capacity for subject-specific teaching.
In our continuing series of articles, ITE tutors at Roehampton are sharing their top tips for developing the
primary curriculum to support you with our students. In this article we focus on your teaching of English. The
extracts below are developed from the School Partnership Handbook ‘bookmarks’ which can be found on the
External Moodle.
It is clear that the extent to which young people are literate has a direct impact on their life chances, and it is
not surprising, then, that governments around the world see the teaching and learning of literacy as a priority.
As stated in the introduction to English Communication and Languages in the proposed (but unimplemented)
national curriculum of 2010: ‘developing use of language underpins children’s achievement across the
curriculum and lays the foundations for active involvement in cultural life, society, work and lifelong learning.’
This implies that we should see enabling children to have the best start possible in terms of literacy as a
matter of social justice, so that they can participate fully in ‘cultural life, society, work and lifelong learning’.
I hope that there is nothing contentious in what I have said above, but it needs to be remembered when it
comes to questions about what we teach, and how we teach it. At Roehampton, we try to promote a broad
understanding of what it means to be literate, and we embrace the vision of classrooms as language-rich
spaces. However, the very centrality of language to the whole of a child’s learning means that the teaching
of English is more regulated than other subjects, and we need to remember that, not only is systematic
synthetic phonics the only teaching method across the curriculum that is prescribed in the Teaching
Standards, but also half of the 85 pages of the National Curriculum dedicated to English are given over to
guidance on spelling, punctuation and grammar. The subject specific guidance in the ‘bookmark’ tries to
balance these instrumental requirements with that vision of the language-rich classroom.
At this point, you may be thinking, but what about the EYFS? While we await the review of the EYFS, in which
there are almost certain to be changes to the requirements related to literacy (the proposals for which have
received a critical response from the sector), the current EYFS clearly links children’s competence in English
to both ‘communication and language’ (as a prime area of learning) and ‘literacy’ (as a specific area of
learning). Although the National Curriculum does make the same connection between English and
communication, it is included within general guidance rather than being at the forefront of the learning, as
found in the EYFS. As I unpick some of the statements in the English ‘bookmark’ below, the essential nature
of English as communication will be threaded through the discussion.
Bookmark prompt
to good practice
Appropriate
connections are
made between
reading, writing
and spoken
language

Reflections on how this may look in the classroom
In a language-rich classroom, teachers will
highlight particular ways in which someone
speaks, or an author writes. Whether they are
drawing the children’s attention to vocabulary
choices, imagery, expression or grammar, the
teacher will connect the language (and how it
is used) to what the speaker/author is trying
to communicate (and to whom). These
discussions can then be revisited when
children are considering what they want to
communicate when they speak or write.
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The breadth of
languages and
accents
represented in
the classroom,
school and wider
community, is
both recognised
as valuable, and
drawn upon in
teaching

A significant proportion of the children we teach have the benefit of being
multilingual – as do many of the adults who work in school. Multilingual identity can
certainly be celebrated with dual language texts and labelling in different languages
around the classroom, but more fundamentally, there needs to be an openness to
sharing and exploring the languages that are spoken in the classroom. This can
raise the curiosity of all the children in the class (whatever language(s) they speak)
about language and how languages differ, heightening their metalinguistic
awareness, which in turn will help them understand how English is structured.

Children are read
to, and
experience
storytelling,
regularly.

It is clear that, under the new Ofsted framework, inspectors not only want to see
children being read to, but being read to well. To read well is to communicate the
meaning of the text to the hearers, and to model being someone who reads for
meaning. A language-rich environment, then, will include an adult reading to
children, and interpreting texts through that reading that are beyond the children’s
capacity to read fluently. This means that it is as relevant to Year 6 as to children in
the Early Years.

Both the Teaching Standards and the National Curriculum highlight the importance
of standard English. However, standard English has nothing to do with accent, and
celebrating the diversity of both children’s and adults’ voices can only support the
understanding of language. Standard English, then, relates to grammar and
vocabulary, but everyone will make use of non-standard forms of English in their
day-to-day lives, and this brings us back to communication, its purpose and its
audience. The language-rich classroom will recognise that we use English in
different ways for different purposes, and embrace a range of language uses (while,
of course, maintaining explicit teaching of standard English).

The ‘bookmark’ prompt also mentions storytelling. This is an area of confusion in
which people (including Ofsted) refer to storytelling when they mean story-reading.
Telling a story without a written text is a practice that is distinct from reading a story,
and it has different (but related) benefits for children’s development in language and
literacy.
Children are
encouraged to
read and write for
pleasure.

Connected to the point above, regarding reading aloud and storytelling, the
classroom should be a place which encourages children to want to read and to want
to write.
This means that children need access to a range of quality texts (print and digital)
that they will want to read, and have adults around who will model reading for them.
I have already mentioned reading aloud in the classroom, but it is also important
that teachers and TA’s demonstrate what it is to be a reader – sharing with the
children what they are reading for themselves, and talking about different texts
(including those online, such as news websites).
I think that every school that I have been in contact with is investing in decodable
books to send home, so that a child can read a complete book to their carers. To
ensure that children can also experience more complex texts, many schools send
another book home for the carer(s) to read to the child. This harnesses, not only
the exploratory potential of quality texts, but also it allows the child to see the carer
as a reader (and, in addition, the text becomes a channel of communication
between child and carer).
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It is often the case that teachers rely on
the books that they know and have had
some impact on them or their practice (I
certainly know that I can still fall into this
trap in my own teaching in both university
and school). The UK has a vibrant
children’s book industry and the number
of new books that are published for
children and young people can be
overwhelming. While there is certainly a
joy in the discovery of a book that is new while browsing in
a library or bookshop, teachers need to be aware of new
texts that are being published, and one of the easiest ways
of doing this is looking at the lists of children’s books that
being considered for awards. I would recommend The
CILIP Carnegie and Kate Greenaway awards
https://carnegiegreenaway.org.uk/ (which is voted on by
librarians)
and
The
UKLA
Book
Awards
https://ukla.org/news/new-criteria-new-award-and-newpublishers-reflected-in-ukla-longlists/ (which is voted on by
teachers).
Recent events in the news, connected with
the ‘Black Lives Matter’ movement, have
highlighted the need to ensure that the
literature that we share with children represents the breadth of contemporary British
culture in all its diversity. Children need to see themselves reflected in the texts that
they read, and a useful resource for finding texts that represent diversity is Pen and
Ink, a magazine and listings guide to celebrate diversity and inclusion in children’s
publishing
from
CILIP
(the
library
and
information
service):
https://www.cilip.org.uk/page/penandinc.
Research has shown that many children identify writing as something that is done
in school and that is assessed by the teacher (audience: teacher; purpose:
assessment). These same children may be sending texts to their friends, writing fan
fiction, creating shopping lists, composing songs and poetry, or using a keyboard
to type to their friends during online gaming. Valuing home literacy practices such
as these examples of writing for authentic purposes, can enable children to make
connections between their self-directed writing and the writing that they do in school
- it can also help the teacher relate planned activities to children’s own interests and
concerns.
Connections are
made between
the topic being
taught and other
areas of English
language and
literacy, and to
language and
literature beyond
the classroom
(for example,
between real-life
situations and
literature)

As part of the briefing for the new Ofsted framework, the role of building networks
of knowledge (or schemata) has been highlighted. In this last section on the
‘bookmark’ I want to return to the quote from the abandoned 2010 curriculum:
‘developing use of language underpins children’s achievement across the
curriculum and lays the foundations for active involvement in cultural life, society,
work and lifelong learning.’ While learning outcomes when teaching other subjects
need to be specific to those domains, in a language-rich classroom, the children will
be encouraged to make connections between their learning about English language
and literacy, and the way that language is used throughout the curriculum,
highlighting its use to communicate particular ideas to specific audiences. Similarly,
the children will be given the opportunity to reflect on the language that supports
their cultural lives.
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A note on the Covid-19 Lockdown
As I write this article, a significant proportion of the nation’s children are not being
educated in school and it is clear that teachers are under tremendous pressure
trying to adjust to the health and safety requirements of teaching some children
face to face, and at the same time providing online support for those children
who are still at home. This article is written from the perspective that we will
return to some semblance of normality, where children are able to learn together,
with the teacher, in the same physical space. There may be aspects of the article
that could inform approaches to teaching and learning in these strange times,
but I do not feel that I have the experience needed to offer advice that is specific
to this (hopefully temporary) context. I have, however, been involved in a literacy
project for Key Stage 2 and 3 children in lockdown, and you can read about it in
my article below: ‘Saving Anski – an online and immersive opportunity for
creative engagement’.
If you would like to discuss any aspect of teaching English language and literacy in the Early Years or primary
classroom, please do get in contact, and I will then consult with my colleagues in the English team, each of
whom has their own area of expertise: alastair.daniel@roehampton.ac.uk

Saving Anski
An online and immersive opportunity for creative engagement
Story Makers is an ongoing project, based at Leeds
Beckett University, which aims to foster children’s
identities as writers, particularly emphasising both the
creativity of the individual and their control over their own
writing. With the Covid-19 crisis, plans for a weekend
writing conference for children from local schools had to
be abandoned, and the focus became instead the
creation of an online resource that would support children
who were home learning. And so, the Reimagining Home
resource was created, with the aim of enabling children
to move beyond the confines of lock-down, and transform their immediate environment through writing,
storytelling, drama and art.
Seeking to expand the team, Lisa contacted people who had
previous involvement with the Story Makers project (and some
new people too): this is when I was asked (because of my
interest in children’s storytelling) to become one of the ‘Story
Weavers’ – other partners included The British Library, The
Royal Armouries Museum, and Colchester and Ipswich
Museums.

A friendly creature found in The Wasteland

Reimagining Home was conceived as an online immersive
story, which invited children to explore three settings: a dark and
unfamiliar cave, a barren wasteland and a place of hope, Anksi,
our green Earth in the future. The choice of these settings, and
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A chronometric gauge

the movement between them, was deliberate, so that the children would
travel from a space of uncertainty to one of hope, and in this way explore
what could be described as a recovery curriculum. In addition to this
serious, and lock-down related, intent, it was also designed to be a place
where children could enjoy interacting with the content provided by the
Story Weavers and with each other. The children were invited to upload
their responses to the website (these being checked by a member of the
team to ensure safeguarding).

On entering the immersive world, the children were introduced to the character of Lisa (Lisa Stephenson
working in-role) through a video, in which she explained that she had travelled through time and now found
herself in a cave, and asked the children to
take on the roles of ‘Story Rebels’ to help her
escape back to her own time. The settings
were explored over three weeks, with
contributions from the team including voice
recordings, den-making activities and stories
focussed on everyday objects that the children
would have access to. The responses from the
children were varied, and included video and
audio recording, writing parts of Lisa’s story,
drawing maps, designing time travel
machinery, and drawing creatures found in the
An account of Lisa’s time in The Cave
three landscapes.

Alastair, in-role, leading a virtual
tour of the Anski Museum

At the time of writing, a new iteration of Reimagining Home is about
to start. This time the focus is on schools, providing a resource for
teachers who are trying to create meaningful learning experiences
that children can engage with both on site and at home. Once this
sequence has been completed, the project will be evaluated, and
the children’s responses analysed, to see what we can learn about
this kind of online immersive learning – and I am delighted to say
that Dr Angela Colvert (another member of the Roehampton English
Team) is going to be involved in this process.

If you would like to know more about the approach that the Story Weavers have taken to generating content
that could stimulate children’s creative responses, the team has created a short documentary that can be
accessed here: https://www.storymakersco.com/buildinganksi
Alastair K Daniel is the Principal Lecturer in EY and Primary English Education. He specialises in drama and
storytelling, and researches embodiment and narrative pedagogy.
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Research Review: What is being done in science education?
by Professor Ian Abrahams, Head of Research & Knowledge Exchange and
Professor of Science Education
One of the things that has struck me since moving from being
a schoolteacher to working in HE is how the focus of research
is often determined by researchers’ personal interests rather
than the interests of teachers. The Wellcome Trust are keen to
encourage both primary and secondary school teachers of
science to make more use of the findings of research evidence
in their teaching practice and to achieve this have funded four
projects nationally that look at ways to better engage those
teachers with the research that has been undertaken in that
area. The project I lead ‘Reseach-2-practice: Researchinformed lesson plans for busy teachers’ is a project that starts
out by asking primary and secondary teachers what they want
to know about in terms of their teaching of science. A primary
teacher might, for example, be interested to know what the
research says is the most effective way of teaching pupils about insects’ habitats. Once we have their question
our research team then does a review of the literature, summarises this in a short – no more than two page
– report. In addition to that summary we also provide a lesson plan that is designed to enable a busy teacher
to trail what that summary of the research literature suggests is, in this example, the most effective way of
teaching (and learning) about insects’ habitat. We do not promise that the lesson will be effective but it will
be informed by the available research evidence and hopefully will not only improve teaching and learning but
also help, and encourage, teachers to see the value, and use, of educational research in their classroom
practice.
The second project I am currently putting together and that I want to share with you is one that aims to reduce
obesity amongst Y5 primary school children. Currently, nationally, the proportion of pupils who are clinically
obese rises year on year as they move from Reception through to Y6 and with that increased obesity comes
an increased risk of type 2 diabetes as well as a range of other health risks. This project – that we have called
HENRY & Me – draws on the existing HENRY project (Healthy Eating and Nutrition for the Really Young https://henry.org.uk/) and Me (Mentored exercise). This project is designed to use the HENRY
parental/guardian education programme, that has produced the first statistically significant reduction in
obesity amongst pre-primary school children in tests in Leeds - and has now been extended for use with
parents/guardians of primary school pupils, with an approach to exercise that uses small-group mentoring.
The latter component of the project is based on the ASCENTS 1-2-1 paired mentoring project and I have
used to achieve a statistically significant improvement is the GCSE science grades of Pupil Premium
students. In the HENRY & Me project the Sports & Exercise Science undergraduates at the University of
Roehampton will visit partner primary schools once a week throughout the school year and, under the
supervision of a qualified teacher, deliver a bespoke mentored exercise session to a small group of regular
Y5 pupils whose parents/guardians will also be offered the HENRY educational programme. If this project is
successful in its bid for funding, I would hope that local schools would be willing to work with us on this project
so as to improve the health and well-being of our local children.
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AV1 Robot Technology
Roehampton Alumna Hannah Walker shares her experiences of using this
technology in the classroom
Who am I?
I’m a Year 2 teacher, working in a Primary School in
Dagenham. I qualified from the University of
Roehampton in 2012 with a specialism in the EYFS
and KS1, as well as geography education. I started
using AV1 during my fourth year of teaching.
What is AV1?
AV1 is a robot used to help support pupils who are
unable to come into school. This small robot allows
teachers to teach children from their classroom
wherever they may be, such as their hospital bed or at
home suffering from a long-term illness. AV1 has a
small camera built into its head to allow the child to
see the classroom, teacher and their peers, and an
inbuilt microphone, so they can hear everything that is
being said as if they were there in person. It also has
speakers to allow the child to verbally communicate with the class. Additionally, the top of AV1’s head lights
up in a variety of colours to give a range of visual signals to the class and the teacher, such as putting up a
hand, that they are just listening but don’t want to participate, that they are thinking of an answer etc.
Why did I use AV1?
I started using AV1 in my classroom in October 2018 as a child in my class was admitted to Great Ormond
Street Hospital, and was expected to have a significant period receiving treatment as an in-patient. The
hospital school introduced AV1 to me and suggested it could be useful to support this child’s continued
learning.
My initial concerns and worries
My initial concern regarding using AV1 was potentially having someone watching me and the class that I
didn’t know. I was worried that it would feel like we were being constantly observed. Thankfully this wasn’t
the case, and having AV1 in my classroom felt no different to simply having a child in the room. To be honest,
at times I completely forget that the robot was even there!
My other main concern was how the parents of the other children in my class would react. I was aware that
some of them may have felt uncomfortable with the camera in the robot’s head. Thankfully AV1 comes with
a pre-prepared letter for parents which we sent out. We made it very clear to our parents that this was what
we were doing and there was no negotiation, but that we would happily discuss AV1 with the parents and
help them with any concerns. Thankfully all the parents of children in my class were more than happy to have
the robot in the classroom, and could appreciate that if it was their child they would want the same.
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My experiences
Using AV1 was a completely new experience for me - I had no
idea the technology even existed. Setting AV1 up was relatively
straightforward and the instructions are very simple to follow. I
remember having one small issue and customer support at No
Isolation (the manufacturer) were extremely happy to provide
prompt assistance. We undertook a test run with the hospital
school to check that everything worked and then all I needed to
do was introduce my class to AV1… It’s safe to say that they
were extremely excited, and let’s be honest, who wouldn’t be!
For 6 and 7 year olds, having a moving, talking robot in the
classroom, whose head lights up and facial expressions change,
was an amazing experience! After some time just allowing my
class to chat to the child the other end, and watching it move and speak, the children calmed down. AV1
allowed myself, my TA and my class to do so much together with this particular child. She managed to
participate in lessons, Christmas song rehearsals, assembly practices - it genuinely was like having her there
with us.
AV1 is simple to use – it just needs to be charged, connected to the internet and switched on. The child and
adult (in my case) the other end had to do most of the work! I would place AV1 on a table behind the children,
so the child could see the board and me teaching; I would then move the robot to her usual seat for group
work and individual discussions. Here the child would be able to chat to her peers about her work, participate
in talk partners and generally take part in many elements of classroom life.
People often ask me how AV1 helped the child using it. I can list a whole range of ways, from helping her
academically and keeping her levels from dropping, to getting to see her friends and building her confidence.
The question people don’t tend to ask is ‘How did AV1 help your class as a whole?’ - because although AV1
helped the child unable to attend school considerably, it also greatly helped the whole class. AV1 helped
bring some level of understanding to my children about their friend’s situation, and helped to alleviate their
anxiety and to empathise. The other children appreciated being able to see their friend and being able to
learn with her. They wanted to arrange events to raise money for the charities that were helping her. They
would make cards and drawings for me to take when I visited her, and they were so excited to speak to her
when she turned the robot on. But most importantly, it meant that they could keep their friendships together
- and that was apparent when she finally came back to school, as the whole playground erupted into cheers.
I believe this happened as a direct result of using AV1 and keeping the child a key part of our class.
My advice
• Give AV1 a chance! If you get the opportunity to use it, please do!
• Talk to No Isolation - they are fantastic, and can provide you with all the relevant safeguarding
information.
• Let your children just experience AV1 before you start using it for teaching. I found my children needed
that time to get the initial excitement out of their systems.
• Be open minded - AV1 can provide so many opportunities for learning for children who would simply
miss out.
AV1 is one of the greatest pieces of equipment I have had the pleasure of using in my teaching. It helped
keep my class together at a very strange time, for which I, my 30 children and TA are incredibly grateful.
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Early Career Framework: NQT support this year
We work hard to ensure that our students feel supported during their first year away from University. Keeping
in contact and supporting where we can is important to us. Each term, our NQTs receive an email from their
personal tutor with advice and support. For the full year, there is access to an External Moodle site which
provides subject specific updates and resources. Additionally, we send this monthly Partnership Newsletter
with further links to events and training. NQTs also really appreciate receiving the Friday Weekly briefings
with ideas to help with resilience, well-being and the latest updates in education. Below is some feedback
we have learned from our recent NQT survey.
Jo Nugent (Professional Studies Tutor and NQT Coordinator) and Anthony Barlow (BA QTS
Programme Convener)

What we are doing well

The time at Uni
prepared me well
for my NQT year.

I haven't needed direct
support but I've always felt
the Uni could and would
give support if needed.

Communication has
always been great!

Love the
briefings!

Personal emails
from tutors

The weekly emails have
been great - the weblinks to
free resources, planning,
ideas and news articles on
teaching have been quite
helpful.

The External Moodle site
is great. I've been using it
since February and it has
helped me with my
medium-term planning
for the core subjects.

Some ideas for the future
“Hold an event for NQTs at the end of the year
for a chance to reflect on the year”
“Have some NQT CPD back at Roehampton”

“Would be good if possible, to maybe have our tutor
come in once a term to meet with us and maybe observe
the specialist subject!”

“Support session for report writing/ongoing
class assessment”

“1:1 support / informal conversations about how things
are going.”

“Schemes of work!”

“We should have a reunion!”

Actions the team plan to take in 2020-21:
•

•

A number of students were not receiving the weekly Friday Briefing email with links and resources.
In future years this will be sent to the students’ personal email addresses.
We will review our future Curriculum Conversation Curriculum CPD sessions so they can be attended
all (or in part) by virtual means to lower the barriers to access for NQTs, if time, money or distance
are an issue.
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Autism and Classical Myth: Choosing with the Froebel College Hercules
by Professor Susan Deacy, Professor of Classics, School of Humanities
Readers of this newsletter who are current or future students or staff at Roehampton may have been in the
Adam Room at some point. The Adam Room is one of the showpiece eighteenth century rooms in Grove
House, the neoclassical villa on the Froebel campus – the campus which is also the home of the School of
Education.
If you have been in the room – for a reception perhaps, or a meeting – you may have noticed the
chimneypiece, which includes a panel depicting an intriguing scene. It’s a scene which is packed with details,
more details than any one view might be able to take in on first glance. There are two women on either side
of a man who is leaning on a large club. Behind the women and the man, there is a mountain with a steep
path going up it. On the side of one woman, there is a rocky landscape. On the other side, there is abundant
fruit and vegetation. The man has his body turned towards one woman and his head towards the other
woman. Look closer and the viewer might spot drinking vessels and a helmet which has a snake on top of it.
As for the man, he is wearing the skin of a lion whose face is draped over the club on which he is leaning.
I have not run though everything that is depicted on the panel. If you are ever passing the Adam Room, see
if you can go in and take a look. For now, here is a photo of the panel, taken by Marina Vorobieva and here,
also, is one of a series of drawings of the panel produced by the Steve Simons.

Fig. 1: Choice of Hercules chimneypiece panel, Carter Workshop, late eighteenth century, Adam Room,
Grove House, University of Roehampton, phot. Marina Vorobieva.
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Fig. 2: Choice of Hercules chimneypiece panel redrawn by Steven Simons
The artwork by Steve has been produced with a particular goal in mind, namely to accompany a series of
activities I have been developing for a few years now for autistic children. The February edition of this
newsletter included the abstract for a talk I was going to give in March to CIRSIE: Roehampton’s Centre for
Interdisciplinary Research on Special and Inclusive Education about the activities. The talk was cancelled
due to Covid and I am honoured to have this opportunity to say something here about my project.
It was in around 2009 that my two interests of classical myth and autism came together – when I learned in
a meeting with a Special Needs teacher that in her experience, and that of her colleagues, autistic children
often enjoy classical myth. Hearing this started me thinking about why this might be the case, and what it
might be about classical myth that can “speak” to autistic children. A key turning point in my progress came
when, along with colleagues in several institutions (in Australia, Cameroon and Israel, and in Poland where
we are headquartered), I became involved – as Roehampton’s lead, in the project Our Mythical Childhood…
The Reception of Classical Antiquity in Children’s and Young Adults’ Culture in Response to Regional and
Global Challenges, funded by the European Research Council. This project, which stared in 2016 and will
run until 2021, is exploring the place of classics in children’s and Young Adult culture.
My key role for the project concerns the place of classics in autistic children’s culture. After exploring the
potential of several classical mythological stories and figures to give a focus for the activities, I decided on
Hercules. Specifically, I decided on an episode where, on reaching a strange place, he encounters two
women, Hard Work and Pleasure, each of whom offers him a particular kind of path in light, signalled by her
name.
And it is here that the Adam Room panel comes in! The panel is an eighteenth-century representation – trying
to look classical – of Hercules as he is trying to choose between the two women and the paths they offer him.
It is this panel, via Steve’s drawings, that will be focus of the activities. One reason is that the image can be
of interest to children who already know and like classical myth. But it can also “speak” to those who have
never previously encountered anything classical. Indeed: it is possible to respond to the scene without being
concerned with who the other figures are.
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I have opted for an episode involving Hercules because this is a figure who, as one who – for all his unique
abilities finds engaging with others difficult – can speak to what it “is” to experience the world as an autistic
person. I have opted for the specific episode because it provides rich opportunities for exploring issues of
relevance for autistic children, including making choices, processing emotions and considering how the
present can impact on the future.
To take part in the activities, a knowledge of who Hercules is might be brought to bear, but it does not need
to be. To date, I have piloted an early version of the activities with classes of children aged 8-11 in one of
Roehampton’s Partner Schools with an Autism Base. Most of the children had never heard of Hercules. Some
wanted to find out more about him. Others were interested in how he might be feeling. One pupil imitated his
pose ad said that she felt worried.
The children enjoyed thinking about which path – easy or hard – Hercules would choose. When I have asked
classicists what Hercules chose, they answer Hard Work, because of their knowledge of the myth of the
suffering and labouring hero. But – in fact – ancient versions of the story do not make it clear which path
Hercules chose, and it is just as correct to say that he chose the way of Pleasure, for as well as a great
performer of labours, Hercules is a great lover of various pleasures of life.
The children said unanimously that Hercules picked Pleasure. Each of them said that they would prefer a
piece of fruit or a drink from one of the vessels than a sword or a helmet.
I write regularly about the activities on a blog called Mythology and Autism and I am currently writing a book
which presents the activities, for submission in December 2020. I would be very happy to talk about the
activities with anyone who is interested! I would indeed love to do some more pilot studies if anyone would
be interested, and if social distancing allows.
s.deacy@roehampton.ac.uk

MA in Educational Practice
Our MA programme in Educational Practice is a part-time course
for teachers seeking to further develop their pedagogical skills
and knowledge. The programme is taught via evening lectures
plus occasional Saturdays. Students gain an in-depth
understanding of teaching and learning within the context of
today’s schools and other educational establishments.
On the course you will explore education theories and cuttingedge research, and discuss how these can influence your
teaching and the learning of your pupils. You will also develop
your own research interests and expertise, building a strong foundation for your future career prospects.
This is a flexible course, so depending on where you are in your career, the modules that you take will reflect
that. This course is suitable for those who are qualified professional practitioners in education, who have
significant experience of working in educational practice contexts.
For more information, please see the course pages here: https://www.roehampton.ac.uk/postgraduatecourses/educational-practice/ or contact Nikki Treby: nicola.treby@roehampton.ac.uk
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Looking for high quality NQTs for September?
If you wish to advertise NQT jobs with us then please do send adverts to
primarypartnerships@roehampton.ac.uk and we will post these onto our online
jobs board. The files need to be either Word or PDF.

Congratulations Molly!
Congratulations to BA3 Student Teacher Molly Walker, who won a £500 Amazon
voucher in the NSS prize draw!
"The Primary Education course prepares student teachers beginning their teaching
career through supportive lecturers, engaging approaches to pedagogy and
constructive placements. It provided me with great opportunities to develop myself as
a teacher and a learner, and has enabled me to become the confident teacher I am
now, as I prepare for teaching my first class as an NQT in September. I might not get
a graduation, but winning a £500 Amazon voucher has certainly topped off my final
year!"

Appeal for jigsaws
Wandsworth Prison are appealing for jigsaws for their inmates. At the
moment they are locked up 23 hours a day in pairs - not necessarily people
they get on with. The Chaplain is collecting jigsaws from the Ashburton
Estate foodbank 'The Yard'. Roehampton colleague Sue McKinney will be
there every Thursday from 10.30am until 1.30 so can take delivery. If schools
or parents have any games such as jigsaws they will be greatly appreciated.
Please contact s.mckinney@roehampton.ac.uk for further information.
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Four Years On: Roehampton Alumnus Andrew Coley Reflects
How has being a Roehampton trainee helped you begin a teaching career?
Having access to a wide range of tutors in the School of Education at Roehampton
meant that I was able to draw on experience from excellent practitioners, many of
whom were either still part-time teaching in the classroom or leading research. The
superb in-depth knowledge of my personal and specialism tutor, Alastair Greig
meant that I had the opportunity to develop my teaching while bouncing ideas off a
supportive and experienced practitioner.
When teaching in school, my focus on building relationships with pupils has paid
huge dividends when considering the challenges they may face as soon as they
leave school. This was an area I developed through school experience during my
degree with the support of tutors from Roehampton.
Ofsted are advocating ‘broad and balanced’ in the curriculum, did your training prepare you for this?
Yes. Broad and balanced means more in my role now at a school with a strong co-curricular focus than it
ever has before. The idea of many schools choosing what is best for children to experience in the curriculum
seems non-sensical when they do not know the environment in which every pupil will thrive. The key for me
is ensuring pupils have a balanced ‘diet’ of teachers, subjects and experiences that will truly foster every
child’s interests.
Course modules such as a combined Art, Music and PE series of seminars and teaching sessions only
supported the ethos that all pupils can and should have access to a broad curriculum. With many schools
appointing subject headships to those that are not necessarily specialists, the programme at Roehampton
provides trainees with experience in all subjects so they can confidently teach and, if required, lead any
subject.
How did London schools develop your skills?
You just cannot beat London schools. The experience gained in a range of inner-city and suburban
educational settings prepares Roehampton trainees very well, myself included. With fellow students in special
schools, ones where a uniform was non-existent, independent, boys- or girls-only and faith schools, the
experience within a small radius is one to admire. Developing a skillset from having these experiences is one
that I will never forget and is a useful tool for your arsenal as a teacher.
The best bit of your degree?
It has to be the school experience. Specifically, one of the most memorable moments is when you teach your
first whole lesson without the support of the Class Teacher (or even a Teaching Assistant). That is the feeling
when you accomplish something you set out to do from months or years before. For me, I felt real ownership
over the learning environment and that I was the one making the decisions there and then.
The best bit of your current job?
A teacher never stops teaching, and before long, you will be leading staff professional development sessions,
parent presentations and (dare I say it, Ofsted interviews!). As many aspects of the job become automated
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(marking, behaviour management, applying AfL strategies, to name just a few), a teacher will develop in new
ways as they build experience.
Four years into teaching, I am at the same point now, with teaching my colleagues, as I was at Roehampton,
with teaching children. Planning and leading staff development ‘lessons’ is new to me now just as teaching a
class about body percussion was on block school experience. When considering the needs of the (adult)
learners and their prior understanding, I relish the thought that I am developing and I am grateful to have
opportunities to do so. Developing my skill in this way is valuable to me, and I believe that no teacher should
stop learning and developing.
The highlight of your career so far?
A highlight so far has to be completing my NQT year. It is a huge step towards becoming an established
teacher. It is also a good point to pause and reflect on what I had already learned and what I wanted to know
in future, and in which direction I wanted to develop professionally. Starting an NQT year can feel daunting;
however, each stage of observation and assessment moves you closer to the enormous reward at the end
of the year.
Does the theory and practice a degree offers make more sense now?
The more you read, the more you realise there is an ever-growing amount of research available for teaching.
The material I studied at university makes more sense now and has provided me with a platform on which to
base future reading. With the ambition of completing a Master’s degree, I hope the range of theory and
practice developed at Roehampton has made it possible for me to take this next step confidently.
Any advice you would give to mentors in schools working with students?
Listen to their ambitions as a teacher. Every educator (in the broadest sense) will have different aims for their
teaching, things they are hoping to achieve from using particular techniques. Listen to a trainee’s ambitions
and help them to develop their style as a teacher.
Have you had students yourself? How have you found it?
Although not having trainee teachers, I have been able to support NQT’s and SCITT students. This has been
thoroughly rewarding when helping them to develop. Asking the questions before the lesson: ‘What do you
want from this lesson/activity?’ and ‘What is it that pupils will develop from your input?’ has helped me to
focus on specific areas of pedagogy.
Where do you see yourself in five or ten years’ time?
I would like to have led research studies and be able to contribute to whole-school progress and
transformation based on research findings. Developing colleagues’ practice is hugely rewarding, and I hope
to have developed a programme of professional development.
Andrew is currently a Year 6 Class Teacher and Maths and ICT Co-ordinator in the Junior School at St
Dunstan’s College.
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Pen Portrait: Emily Rotchell
Role: I have been working as senior lecturer in primary geography at Roehampton for 13
years. I have also taken some computing classes and worked on a module for the
Education Degree. This coming year I will be helping my colleague Anthony Barlow in
the role of Assistant Programme Convener for the Year 1 Primary Education trainees (as
many of you know, Anthony is also the Programme Convener for the whole BA Primary
ITE degree), so I will be very well supported in my new role.
Your teaching background: I started teaching in 1997, and for a few years before starting at Roehampton I
was a Deputy Headteacher at an Infant School. I had the opportunity to co-ordinate geography in one of the
primary schools I worked in, and loved it – it was also my specialism when I trained to be a teacher.
What was your first teaching experience? I really enjoyed my work experience (when I was about 15) in my
local primary school, where I enjoyed supporting different groups of pupils across the primary age range, I
also enjoyed a day as the school secretary! I ended up working at this school as an NQT a few years later.
Your research interests: I am currently in the Early Stages of my PhD, investigating whether maps can help
support inclusion. If there are any schools interested in maps and inclusion, do get in touch with me at
e.rotchell@roehampton.ac.uk
Key professional reading: My key Professional reading currently involves anything to do with Maps and
Inclusion. For primary geography teachers, there are several very useful key texts – including the excellent
Learning Primary Geography: Ideas and inspiration from classrooms by Susan Pike (2015). Also my
colleague at Roehampton, Dr Leda Kamenopoulou has put together a list of resources on Decolonising the
Curriculum, which can be accessed here – thank you to Leda for sharing these really useful resources:
https://rl.talis.com/3/roehampton/lists/2E11CCB3-2B87-CABA-4721-095D93F92798.html
Favourite children’s book: As a child my favourite books came from the Milly Molly Mandy series, as I liked
the maps that were printed at the beginning of the books, and I liked to plan out how the characters would
get from place to place on the map. Now I have a child of my own, my list of favourite books in continually
growing, and continuing the map theme -Animals on the Underground - Lost Property has some fabulous
map linked art work, and could be used for teaching some elements of Key Stage One geography.
Most useful websites: The Geographical Association is currently running a free membership option for primary
schools here: https://www.geography.org.uk/Free-Primary-Membership. I am also a fan of The Global
Dimension Website, https://globaldimension.org.uk/, which aims to help teachers bring the world into their
classroom.
What are your key messages for student teachers? Key messages for student teachers during the COVID19
pandemic would include for me, getting out and getting some fresh air, if you can. For me, this has been very
important. Before the pandemic I liked walking but now I see it as a weekly (if not daily) essential. Also try
and find things that you enjoy doing at home so you can have some time for yourself. I know students who
enjoy cooking, horse riding, craft, zen tangled – we are all individuals, so do what you enjoy most.
Top tips for teachers? My top tip for teachers would be not to worry about asking questions. If we need to
know something or learning something we need to ask questions. The answers may not always be straight
forward, and we may not always know the answers but most people will help you with the answers to any
questions you may have. When I became a Deputy Headteacher, a couple of the teaching assistants in the
school had worked there for over 20 years, and they were able to answer so many of my questions.
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Partnership Materials Page: https://external.moodle.roehampton.ac.uk/enrol/index.php?id=108
(click "Log in as guest" & enter the password RoehamptonTrainee)
University of Roehampton Primary Partnership webpage:
https://www.roehampton.ac.uk/education/primary-school-partnerships/
School Partnerships Team
email: schools.partnership@roehampton.ac.uk
Head of Primary Initial Teacher Education: Sarah Leonard
email: sarah.leonard@roehampton.ac.uk
Head of Primary Partnerships: Lorraine McCormack
email: lorraine.mccormack@roehampton.ac.uk
Head of ITE Partnerships and CPD / Mentor & Class Teacher Training Lead: Natalie Rankin
email: natalie.rankin@roehampton.ac.uk
BA (Under-graduate) Programme Convener Primary Education: Anthony Barlow
email: anthony.barlow@roehampton.ac.uk
PGCE (Post-graduate) Programme Convener Primary Education: Steph Laird
email: s.laird@roehampton.ac.uk
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