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A message from our Deputy Director 
Dear partners, 
 
This year has been very unsettling for a number of reasons, including the pandemic, and as a sector we have 
had to work incredibly hard to weather storms beyond our control. Next year we hope to see a return to some 
level of normality, but there will be fresh policy challenges and opportunities to negotiate. The introduction of 
the Early Career Framework provides a chance to raise the status of mentoring in schools and provides 
important additional support to Early Career Teachers (we will have to get used to not calling them NQTs from 
September). This in turn raises questions about the capacity of schools to mentor their new teachers and remain 
mentoring ITE students. There are challenges with more teachers emerging from training courses at a time 
when there is less movement in the labour market (NFER Report). We welcome the opportunity to discuss how 
we navigate these issues. 

  
One challenge is how we continue to respond to the ongoing COVID-19 crisis. We were interested to hear the 
findings of the recent Ofsted report on Training Teachers during Covid-19, which was critical of some of the 
ways teacher training has been conducted during the pandemic. We participated in these research 
investigations, and we are confident that our students have had a very positive experience of an ambitious 
curriculum. Our surveys of partners and students support our claims. We are grateful to all of you who have 
worked so hard to make this year a success and we hope that we can navigate the changing landscape together 
to maintain a supply of strong new teachers. 
 
Best wishes, 
 
Matt Sossick 
 
Deputy Director and Head of Initial Teacher Education 
matthew.sossick@roehampton.ac.uk  
 

In this issue 
Save the date for our free Mentor Conference on 15th July – more details to follow.  The DfE are running a 
webinar on 17th June to discuss the upcoming changes to statutory induction, details on page 4. We will be 
holding a second online Recruitment Event on Wednesday 16th June, sign up via the link on page 5.  Our 
Maths, Art & Design and PE Subject Advisory Panels will all be taking place this term, see page 6 to get 
involved. Book onto the ICT for Education seminar on 9th June (link on page 8).  And all NQTs in your school 
are invited to Early Career Resilience sessions in June (page 23).   

Would you be interested in working for us as a Roehampton Mentor? Details about this opportunity are on 
page 4. Find out about our MA in Educational Practice on page 14 and our Postgraduate Certificate in 
Coaching and Mentoring on page 22.  See page 17 for how we can support your school with bespoke subject 
CPD and training.   

BA1 student Sophie O’Sullivan shares her work in supporting Roehampton’s Hedgehog Friendly Campus on 
page 6, whilst we explore Nikki Gamble’s podcast ‘In the Reading Corner’ on page 7.  Also on page 7 are 
details of The Wildlife Trust’s - 30 Days Wild 2021. Emily Rotchell, Senior Lecturer in Primary Geography, 
considers Maps and Mapping in EYFS on page 8.  Roehampton Alumna Maddy Lawson discusses her 
career after leaving Roehampton on page 13.  We were delighted to recently award certificates to our 
Undergraduate students in our R Awards; a selection of comments from our RMs and CTMs are on page 15.  
Miles Berry, Principal Lecturer in Computing Education, provides An Introduction to Scratch on page 18, 
whilst Susie Townsend, Senior Lecturer in History Education, is featured in this month’s Staff Profile on page 
23. 

https://eur02.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.nfer.ac.uk%2Fteacher-labour-market-in-england-2021%2F&data=04%7C01%7CNatalie.Rankin%40roehampton.ac.uk%7Ce836442a62a24f2282f808d91ed0f77b%7C5fe650635c3747fbb4cce42659e607ed%7C0%7C0%7C637574705111141947%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C1000&sdata=a%2ByDShN2JZCcX%2BDqRxiMZZUTmBT25Iy%2ByvuAG8uSmHM%3D&reserved=0
https://eur02.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.gov.uk%2Fgovernment%2Fpublications%2Fteaching-teachers-during-covid-19%2Fteaching-teachers-during-covid-19&data=04%7C01%7CNatalie.Rankin%40roehampton.ac.uk%7Ce836442a62a24f2282f808d91ed0f77b%7C5fe650635c3747fbb4cce42659e607ed%7C0%7C0%7C637574705111141947%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C1000&sdata=6JUG5Skk7SJzMa655AXEPSe%2FwUwqAamX8zPVrTSOwuw%3D&reserved=0
mailto:matthew.sossick@roehampton.ac.uk
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Save the Date - Mentor Conference: 15th July 2021 
Class Teacher Mentors and School Based Mentors are warmly invited to our virtual mentor conference on 
15th July 2021.  The event will be virtual, free to attend, and more details of the agenda will be sent out in 
due course.  In the meantime, please save the date! 
  

 

We are recruiting Roehampton Mentors for 2021/22 
We are seeking applications from highly motivated candidates who are committed to providing support for 
student teachers and mentors on placements. We require new team members to travel to our partnership 
schools in some of the following areas: North, East, West and Central London. 

The hours of work depend on the number and the cohort of the students that Roehampton Mentors are 
allocated. Placements run across the school year and commitment is required between September and 
July (depending on cohort of students that RMs are allocated). All work is pre-dominantly in term-time.  

The Roehampton Mentor (RM) plays a key role in 
supporting Student Teachers on placement and quality 
assuring the mentors in school. They work in partnership 
with Class Teachers Mentors (CTM), School Based 
Mentors (SBM*, School Direct only), Professional 
Coordinating Mentors (PCM) and University staff to support 
Student Teachers’ professional learning and progress 
towards meeting the Teachers’ Standards at the highest 
possible level. The RM is also integral to ensuring that the 
assessment of Student Teachers is accurate, as this role 
involves moderating interim and final assessments.  

Further information and how to apply:  

To find out more information about the role please visit our University of Roehampton Working at 
Roehampton site here (under current opportunities, search Roehampton mentor) where you will find the 
full advert and job description, including a comprehensive list of the main duties and responsibilities. You 
can email the Primary Partnership Lead, Dr Lorraine McCormack, with any questions you have 
(lorraine.mccormack@roehampton.ac.uk). Interested candidates are asked to apply by submitting a CV 
and covering letter by e-mail to lorraine.mccormack@roehampton.ac.uk. The closing date for applications 
is Thursday 10th June 2021. 

 

Early Career Framework: DfE webinar   

17th June, 16.00-17.00 
To support understanding of the statutory changes, the Department for Education (DfE) is providing an 
opportunity for teachers and school leaders to learn more about the upcoming reforms to statutory 
induction. The webinar will cover all aspects of the new reforms, and there will be an opportunity for Q&A. 
For more information, and to book a free space, click here.  

https://www.roehampton.ac.uk/working-at-roehampton/urjobs/
mailto:lorraine.mccormack@roehampton.ac.uk
mailto:lorraine.mccormack@roehampton.ac.uk
https://www.eventbrite.co.uk/e/early-career-framework-ecf-explainer-webinar-tickets-153952521135?aff=ebdssbonlinesearch
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https://docs.google.com/forms/d/e/1FAIpQLSeBN2s7ypVkbYmy19q3GRukEE0jbqmZoRYjR89sbvDvye8bmA/viewform
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University of Roehampton – a Hedgehog Friendly Campus! 
 
My name is Sophie O’Sullivan, and I'm currently in my first 
year of the BA Primary Education course. This year I have 
become a Student Hedgehog Ambassador as part of the 
Hedgehog Friendly Campus group.  
 
My new role has been exciting and involves a diverse range 
of activities, including raising awareness of the significant 
decline in hedgehogs. At the start of May was hedgehog 
awareness week, which was an opportunity to advise 
students and beyond how they can help hedgehogs. This 
involves creating a hedgehog highway to link gardens, 

providing a safe shelter and leaving out fresh food and water. As a group, we raised £250 for the British 
Hedgehog Preservation Society, which is a brilliant achievement as we work towards the gold award for 
the Roehampton campus.  
 
My role allows me to be creative; as I enjoy art, in each day of the awareness week there was an art activity 
to try out, which I shared via social media. I created ‘hedgehug’ cards with embellished wooden hedgehogs 
for those who kindly donated to our fundraising page. I co-run the Twitter and Facebook page to support 
and raise awareness of how you can make a difference.  
 
The team at Roehampton are lovely, and if you are interested in joining us, we would warmly welcome 
you!  
 
Twitter: @HogfriendlyR 
Facebook: University of Roehampton Hedgehog friendly Campus 
 

 

Subject Advisory Panels 2020/21 – new dates for summer 
Please find below the dates for our Summer Subject Advisory Panels, where we invite subject coordinators 
in schools to talk to our subject leads about curriculum design.  We will share our curriculum intent and 
implementation with subject coordinators, and they will share theirs.  This will be a ninety meeting via 
Zoom, as scheduled below: 
  
Subject Term Date Contact 

Maths Summer 2 June 16th  

 
Lorraine Hartley 
Lorraine.Hartley@roehampton.ac.uk  
 

Art and Design Summer 2 June 30th 

 
Susan Ogier 
S.Ogier@roehampton.ac.uk  
 

Physical Education Summer 2 July 5th  

 
Alison Murray 
Alison.Murray@roehampton.ac.uk  
 

  
If a subject coordinator in your school is interested in joining one of the above sessions, please contact the 
relevant tutor in the table above, copying in Matthew Sossick: matthew.sossick@roehampton.ac.uk.  

mailto:Lorraine.Hartley@roehampton.ac.uk
mailto:S.Ogier@roehampton.ac.uk
mailto:Alison.Murray@roehampton.ac.uk
mailto:matthew.sossick@roehampton.ac.uk
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Talking Fairy Tales: a podcast with Nikki Gamble 
The ‘In the Reading Corner’ podcast is an amazing resource, where you can hear 
children’s authors, illustrators, teachers and academics in conversation with Nikki 
Gamble, who is one of the UK’s most important voices in the field of children’s 
literature and reading development.  

Earlier this year, Nikki invited Alastair K Daniel (the Principal Lecturer in EY and 
Primary English Education) and two of our first-year students to contribute to a 
podcast where they could share their experiences of fairy tales and consider issues 
of representation (particularly in picture book versions of traditional tales). This 
opportunity came out of Alastair’s contribution to the fourth edition of Nikki’s book, 

Exploring Children’s Literature, in which he provides an 
‘expert voice’ on ‘the continued relevance of traditional 
stories’. So, on an evening in mid-March, Jenny 
Brewster and George Gardner-Cliff met with Nikki and 
Alastair on Zoom for a discussion focused on where we 
see ourselves, and where children see themselves, in 
fairy tales - and some of the implications of this for our 
classroom practice.  

If you are interested in taking a critical approach to using 
traditional stories and fairy tales in the classroom, 
Alastair has written a four-part blog on the subject which 
considers issues of race, religion, gender, sexuality, etc. 
which can be found here: 
https://www.storytent.co.uk/Talking-Storytelling-Blog/  

In the Reading Corner: Talking Fairy Tales 

Fairy Tales are deeply ingrained in culture, and are constantly 
being remade and reinvented. They are paradoxically 
progressive and conservative. Dr Alastair K Daniel, Principal 
Lecturer at the University of Roehampton, joined me with his 
students, Jenny Brewster and George Gardner-Cliff to talk 
about a course designed to encourage students to engage critically with fairy tale and explore ways of 
teaching with them across the primary age range.  

https://www.exploringchildrensliterature.uk/podcast/talking-fairy-tales/ 

 

The Wildlife Trust - 30 Days Wild 2021 
We challenge you to do one wild thing a day throughout the month of June! That’s 30 
simple, fun and exciting Random Acts of Wildness. When you sign up, you'll get a free 
pack of emailed (or postal optional) goodies to help you plan your wild month, plus lots 
of ideas to inspire you to stay wild all throughout June (and beyond!). To get 
involved, choose the option that best suits you - there are individual, family and school 
packs available: https://www.wildlifetrusts.org/30-days-wild-2021-sign-your-pack  

https://www.storytent.co.uk/Talking-Storytelling-Blog/
https://www.exploringchildrensliterature.uk/podcast/talking-fairy-tales/
https://eur02.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.wildlifetrusts.org%2F30-days-wild-2021-sign-your-pack&data=04%7C01%7CNatalie.Rankin%40roehampton.ac.uk%7Cc23b7bcda2144d41227308d91b65df0c%7C5fe650635c3747fbb4cce42659e607ed%7C0%7C0%7C637570946633708912%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C1000&sdata=ciYYIGQr5P1wID%2BmlDoYRFPrD6LyefonMLu5iIOEHqk%3D&reserved=0
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https://www.ictforeducation.co.uk/conferences/roadshow-roehampton-9th-june-2021.html?utm_medium=email&utm_campaign=Roehampton%20Roadshow&utm_content=Roehampton%20Roadshow+CID_77489ea205a8bd9982a54accac2187c4&utm_source=Email%20Newsletter&utm_term=reserve%20your%20place%20now#register
https://www.ictforeducation.co.uk/conferences/roadshow-roehampton-9th-june-2021.html?utm_medium=email&utm_campaign=Roehampton%20Roadshow&utm_content=Roehampton%20Roadshow+CID_77489ea205a8bd9982a54accac2187c4&utm_source=Email%20Newsletter&utm_term=reserve%20your%20place%20now#register
https://www.ictforeducation.co.uk/conferences/roadshow-roehampton-9th-june-2021.html?utm_medium=email&utm_campaign=Roehampton%20Roadshow&utm_content=Roehampton%20Roadshow+CID_77489ea205a8bd9982a54accac2187c4&utm_source=Email%20Newsletter&utm_term=reserve%20your%20place%20now#register
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Maps and Mapping the Early Years Foundation Stage (EYFS) 

Emily Rotchell, Senior Lecturer in Primary Geography 
In September this year, the new Early Years Foundation 
Stage (EYFS) Statutory Framework will be implemented in 
schools across the country (Department for Education, 2021). 
As part of this, maps are now mentioned as part of The Early 
Learning Goal in Understanding the World: People, Culture 
and Communities. Ofsted have recently reported (May 2021) 
that teaching geography in the early years was almost 
universally strong. Teachers were adept at helping pupils to 
understand their locality, the wider world and phenomena, 
such as the weather and seasons (this was from a sample of 
23 primary schools that had been ranked outstanding by 
Ofsted). 

We therefore realise that the inclusion of working with maps and map type activities with young children is 
not a new idea. Many Early Years Settings are using maps and map related activities in a variety of ways 
with their pupils. We hope to set out some brief ideas for maps and map reading with young children in 
this article which might be suitable to expand on, adapt and/or incorporate in your setting. We do hope you 
can take some of these ideas and make them appropriate for your children and school environment. We 
hope to follow up with more detailed specific examples of mapping in the Early Years in the Summer 2022 
edition of the Primary Geography journal. 

Suggested Activities for developing ‘map skills’ in the EYFS: 

• Go from 3-D to 2-D. Pre-schoolers can dip three-dimensional objects in paints and press them on 
paper to make prints. Cans, spools, candles, and drinking vessels work well. The children will see 
the flat shapes that make up the sides of the objects (Dauksas and White, 2014). 

• Get children to draw ‘maps or plans’ of the small world materials they are using. Children may 
need an adult to model the map making process (Billett and Matusiak, 1988). 

• Can children distinguish between land and sea on maps and globes? This could involve placing 
land and sea objects and pictures using the map itself. (Emily Rotchell, Senior Lecturer 
Roehampton). 
 

• Make maps linked to places and sequences in stories. The pupils can make their own maps or 
adults can make maps for the children to use. (Emily Rotchell, Senior Lecturer Roehampton). 

• Project, then print off a large-scale image of the area around school/setting from Google Earth. 
- Talk about it, recognising landmarks. 
- Mark a route on the image, talk about it using directional and positional language 
- Use fieldwork for children to:  

 follow the marked route 
 collect names of streets (e.g., by taking photographs) 
 mark information on very large-scale image on wall 

- Repeat with other local areas: route to local park, the park itself, (small) shopping area, 
(Margaret Mackintosh, Former Editor of Primary Geography). 

• As a teacher, plot on a large-scale map of the school grounds places where you are going to hide 
‘lost teddies’. The children use the map to help find the lost teddies that need rescuing. (Paula 
Owens, Teacher and independent Consultant). 
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• On a similar theme, the older pupils devise a Treasure Trail for the new children in the school to 
follow and find the treasure – a token of some kind – which has been hidden around the school. 
This gets the children to learn where places are in the school such as the reception area, 
Headteacher’s office etc. Getting the older children to do it means they link with the little ones and 
the older ones know good places to hide things! The tokens could be pieces of a jigsaw, so the 
children work to complete the puzzle. 

An interesting refinement that I once saw was the children in a nursery going around the school 
plugged into little digital recorders (a tablet would do now). On the machine was a recording - like 
historical sites use to give a guided tour - with one of the older children speaking the directions to 
the listener and guiding them around. It was a great way of getting the little ones to follow directions 
etc – so many possibilities to it. (Steve Rawlinson, FRGS, President of the Geographical 
Association (2015-16)) 

• First, we walk around and look at things in the park/ school grounds and talk about what we could 
put in a map. Then, in groups children decide what they are going to put in their own map. We 
make a square frame on the grass using pea sticks or twigs or if it is the playground they can use 
chalk to draw a square. Then children gather some natural things, e.g. leaves, stones, acorns, 
twigs, petals, cones, feathers. They use these things to represent the features they are mapping 
(Moya O’Hara, Director, Urbanwise). 
 

• Make a picture street map: Join several large sheets of paper together in a long wide strip.  Draw 
a simple road along the middle, leaving plenty of space on each side. Tell pupils you have started 
to make a map of a town street, but are now not sure what buildings to add.  Can pupils suggest 
some? As pupils volunteer suggestions, ask them to draw their suggested building on a sheet of 
A4 paper.  When the drawings are complete, discuss with pupils where to place them, and stick 
them down with blutac, so they can be easily relocated. When the picture map is complete, invite 
pupils to sit around it.  Provide model people, and let pupils take turns to explore the map through 
one of the characters (Tanner and Whittle, 2020). 

 
• My favourite idea is the Journey Map, introduced to me by Anthony Barlow (University of 

Roehampton). I find this is such a wonderful way to record and recap learning. The children can 
record their journey in any way they want and might use shape, images, drawings to ‘tell’ the story 
of their journey (Sharon Morgan, Communications & Lifelong Learning Manager at Friends of 
Barnes Common). 

 

Our student’s work on using maps in the EYFS  

Some of our PGCE students put together a document about using maps in the Early Years Foundation 
Stage (see following page). The student’s work was informed by Paula Owens, ‘Progression in Mapping’ 
document https://dfsresources.edina.ac.uk/resource/progression-mapping (for Key Stages 1 and 2) that 
was written for the Digimap for Schools Resource Centre Subjects | Digimap for Schools Resource Centre 
(edina.ac.uk). Geography co-ordinators might find these documents useful when planning for mapwork 
across the school. Do also remember that The Geographical Association currently has a free primary 
membership option: https://www.geography.org.uk/Free-Primary-Membership  

https://dfsresources.edina.ac.uk/resource/progression-mapping
https://dfsresources.edina.ac.uk/
https://dfsresources.edina.ac.uk/
https://www.geography.org.uk/Free-Primary-Membership
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Early Learning Goals: 

People, Culture and Communities. Children at the expected level of development will:  
▪ Describe their immediate environment using knowledge from observation, discussion, stories, non-fiction texts and maps; 
▪ Explain some similarities and differences between life in this country and life in other countries, drawing on knowledge from stories, non-fiction texts and 

– when appropriate – maps. 
 

Using and 
interpreting 

Displays/ 
Resource

 

Stories/Books Position and 
orientation 

Drawing / Making Symbols Perspective & scale Digital map 
making 

EYFS - 
Nursery 

▪ Maps 
▪ Symbols 
▪ Barnaby Bear 
▪ Pictures 
▪ Postcards 
▪ Costumes/Dre 

ssing up 
▪ Different 

Language- 
i.e., greetings 

▪ Cultural books 
(Same same 
but different) 

▪ World Map 
▪ Globe 
▪ Programmable 

toys 

▪ We’re going on a 
bear hunt. 

▪ We’re going on a 
leaf hunt. 

▪ Children’s Atlas 
▪ You Choose. 
▪ Here we are 
▪ Picture Atlas’s 

I can describe my 
location using 
prepositions. (Next 
to, in front of, 
behind) 

 
I can follow a route 
using verbal 
instructions/clues. 

 
I can follow a 
simple map. 

I can make a 
simple map using 
purposeful mark 
making, stickers 
and explanation. 
(Treasure Map) 

I can cut and stick 
pictures of objects 
and familiar 
locations onto a 
map. 

I can zoom in and 
out on a map. 
Explore and ask 
questions about 
places in the world 
(world map/globe) 
To be able to 
distinguish between 
land, sea and 
mountains 

I can identify my 
location (school) 
on google earth 
and explain why. 

EYFS- 
Reception 

I can describe my 
location using 
prepositions. 

 
I can use a 
programmable toy 
(eg.bee-bots) 

 
Explain why maps 
are used and why 
they are useful 

I can make a 
simple map (using 
pictures and words 
i.e., 
left/right/up/down- 
Treasure Map) 
I can draw shapes 
onto a plan to 
mark locations 

I can create simple 
symbols / key for 
my surroundings 

I can take pictures 
of my surroundings. 
To be able to 
distinguish between 
different areas and 
use colour coding 
(i.e., land, sea, 
mountains, sky) 

I can use google 
earth to identify 
the similarities 
and differences 
between 
different 
locations (i.e., 
School / Desert) 

Georgia, Tania, Rianna, Anna, Rhea, Munira, Lucy, Louise 
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An Example of a Teacher Made Map: The Fairy tale map below has been made using Procreate by one 
of our PGCE students, Evelyn Dixon (we suggest when using this map with EYFS that you make it large 
and keep it in colour).  As a starting point, this map could provide some great inspiration for talking about 
directions and positional language related to story.   

 

Do also let us know of any mapping activities with young children that you have had success with 
(e.rotchell@roehampton.ac.uk). 

With sincere thanks to all those colleagues and students who contributed to this article. 
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Roehampton Alumna Maddy Lawson Reflects  
 
What was the highlight of the UG course? 
Having the experience of teaching in 3 different schools and 3 
different year groups during placements, trips with the Geography 
Specialism, the in-depth knowledge you gain over 3 years. 
 
What do you wish you'd been told? 
To make more time for yourself! You want to do well as an NQT and 
on your placements, but it’s important that you have time to 
reenergise as well.  
 
How did specialism prepare you even though you didn't go into 
that specific role? 
I went into Humanities Lead in my NQT year, and my specialism prepared me for this greatly, I had 
volunteers that I met during the Geography specialism course that I organised to come into my school in 
Year 1 for Geography days & also went on trips to the recycling centre (where we in during our specialism). 
Learning the knowledge and resources to use made me a confident teacher of Geography and subject 
lead.  
 
What did you learn from your first job?  
Absorb as much advice and support from the people around you as you can! 
 
What did you do after your first school?  
I worked at my first school for 4 years, gained teacher registration in New Zealand, worked for Tes in 
Australia and now work at Smart Teachers for SEND Recruitment in schools and provisions in London.  
 
What are your career aspirations? What are you doing now?  
Working in a role where I can help both schools and teachers, so students have the best outcomes 
possible. 
 
What's been your highlight of the past five years?  
Having a job that gives you the opportunity to travel & achieving Outstanding Ofsteds!   
 
Who are your role models? 
All the wonderful teachers and support workers that I talk to daily and my sister Lizzie & friend Gemma 
who are both passionate, dedicated, and incredible teachers!   
 
Recommended children's book? 
Traction Man & Egg Drop by Mini Grey. You can do some wonderful experiments with ‘Egg Drop’, where 
children can create their own protective cases for eggs and drop them in real life. A lot of fun, mess, and 
learning!! 
 
Favourite subject/ topic? 
Geography and our previous school trips to Wandsworth Recycling Centre, the kids loved it there as much 
as me!  
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Funniest thing a child has said?  
When I got braces as a teacher - my class were so confused with what were on my teeth, by the end of 
the day I had thirty 5 year olds asking their parents/carers for braces!! 
 
What would you tell your NQT self? 
Same as above… make more time for yourself! You want to do well as an NQT and on your placements, 
but it’s important that you have time to reenergise as well.  
 
Maddy Lawson is SEND Recruitment Consultant with Smart Teachers 
maddy.lawson@smartteachers.co.uk  
 

 

MA Educational Practice 
Have you thought about undertaking an MA? If so, the University of 
Roehampton has an MA which is tailored towards teachers: MA in 
Educational Practice.   

Our MA programme in Educational Practice is a part-time course for teachers 
seeking to further develop their pedagogical skills and knowledge. The 
programme is taught via evening lectures plus occasional Saturdays. 
Students gain an in-depth understanding of teaching and learning within the 
context of today’s schools and other educational establishments.  

On the course you will explore education theories and cutting-edge research and discuss how these can 
influence your teaching and the learning of your pupils. You will also develop your own research interests 
and expertise, building a strong foundation for your future career prospects. Each module relates to your 
workplace context and allows you to underpin practice with theoretical knowledge and reflection.  Further 
details about the course can be found on the following links:  

https://www.roehampton.ac.uk/postgraduate-courses/educational-practice/ 

https://www.roehampton.ac.uk/globalassets/documents/open-days/ma-educational-practice-2021.pdf 

Discounts are offered for alumni: https://www.roehampton.ac.uk/alumni/benefits-and-services/Eac 

If you graduated via the PGCE route, then you may already have 60 M level credits which you could count 
towards this MA. Please be aware that we only consider M level credits awarded within the last 5 years.   

If you have any questions or queries, please get in touch: nicola.treby@roehampton.ac.uk 
 

 

Looking for high quality ECTs for September? 
If you wish to advertise ECT jobs with us, then please do send adverts to 
primarypartnerships@roehampton.ac.uk and we will share these with our current students 
and graduates from last academic year.  The files need to be either Word or PDF.   

 

mailto:maddy.lawson@smartteachers.co.uk
https://www.roehampton.ac.uk/postgraduate-courses/educational-practice/
https://eur02.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.roehampton.ac.uk%2Fglobalassets%2Fdocuments%2Fopen-days%2Fma-educational-practice-2021.pdf&data=04%7C01%7CNicola.Treby%40roehampton.ac.uk%7C10876ed9586b416c51c508d8e4acb293%7C5fe650635c3747fbb4cce42659e607ed%7C0%7C0%7C637510777669450059%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C1000&sdata=r79yKcDwrJ3SgEIY5oO5nXlfKPfHvPHf3wAuLb08R1o%3D&reserved=0
https://www.roehampton.ac.uk/alumni/benefits-and-services/Eac
mailto:nicola.treby@roehampton.ac.uk
mailto:primarypartnerships@roehampton.ac.uk
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We were delighted to award certificates to our Undergraduate students this year. Here is a selection 
of comments from our Roehampton Mentors and Class Teacher Mentors. Thanks for sending so 
many of these to us. We enjoyed reading them and all students nominated received a certificate 
this week.  Anthony Barlow, PC BA Primary QTS. 

Thank you for helping me to support the borderline pupils in reaching their targets. Thank you for always 
engaging with the pupils - even in your own lunchtimes - and raising their spirits. Thank you for always 
listening to advice and ensuring that your practice was the best it possibly could be. Future students will 
be lucky to have a teacher like you!  
… has been amazing, she has planned and resourced amazing lessons and activities, stepped into lessons 
at the last minute, always with a smile and confidence.   
… has been in a challenging class at a challenging time. She 
has been very resourceful and resilient and adapted to the 
changing needs of the class.  
 
Throwing herself wholeheartedly into planning and taking on 
whole class groups so she can gain experience. 
 
Taking on new challenges every day; getting stuck right into it 
without complaining. Being enthusiastic and resilient. 
 
Photo: https://unsplash.com/photos/xTq26wLo5do   
…has worked hard to get the most from her placement and is beginning to reflect effectively on her 
successes. Pupils responded to her enthusiasm and creativity with imaginative writing and even the 
reluctant writers had to admit that writing was inspiring with … in charge. She gave all pupils a voice and 
space for everyone to make valued contributions to the learning.   
… has shown herself to be resourceful in everything she has done, she has always found new ways to 
teach the curriculum in. A special mention has to go to her organizing Levi Roots to come in and 
meet the children so they could learn about a local 
person of significance, all the children still talk about 
this to this day! She always reflected on her teaching and 
has shown respect to the Jubilee way of life a big thank 
you to her for everything she has done from me and the 
whole team here!    
…was a fantastic student teacher who always thought of creative and engaging ways to teach the children, 
even online! She reflected on her practice constantly and adapted lessons based on her thoughts and 
conversations. She was incredibly respectful to all children, families and members of staff and showed 
resilience through the chopping and changing of hybrid / in school and online learning! What a star!   
From the start of placement, … has been completely committed. She worked consistently hard throughout 
and totally immersed herself into the whole experience. She made many positive relationships with staff 
and children alike.  

The Roehampton “R” 
BSE Awards 

https://unsplash.com/photos/xTq26wLo5do
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Resourceful- during Part 2, … threw herself into her Nursery placement; 
dressing-up Bollywood style, singing at every opportunity, teaching 
through puppets, creating a supermarket with real fruit and vegetables 
and making a messy-play couscous and cereal truck and digger assault 
course!  
 
Photo: https://unsplash.com/photos/_HzlOHmboSk  

… always puts 100 percent effort into everything she does on placement! She goes above and beyond to 
help colleagues not just in her class but in other classes too! She is resourceful with all her lessons, she 
reflects on each lesson she does to make sure the following lesson is even better. She is respectful of the 
children and her colleagues and is always resilient. She even stayed to help at the school disco! 
  
…was extremely reflective following lesson observations. She showed great resilience in adapting to 
teaching during partial closure, including working with many different pupils within the group bubble. 
….personal qualities soon made her an invaluable and highly respected member of our staff team and she 
developed great relationships with both staff across her year group and the many pupils she worked with… 
resourcefulness enabled her to plan and teach highly stimulating lessons which our pupils thorough 
enjoyed and gained much knowledge and many skills from. Thank you! 
  

… could not be more of a natural teacher. Nothing is too big, nothing fazes him and a 
smile from him every morning made me as a teacher have the best time with him! He 
respected everyone around him and he was so loved by all children.  
 
He was flexible and did not give up even if a lesson went pear shaped. He reflected on 
all his lessons and as a result came up with some INCREDIBLE and creative lessons 
(dressing up as a pirate and detective to name a few!) 

 
Photo: https://unsplash.com/photos/LPylXWfMpgE   

…has worked tirelessly throughout her placement through these turbulent times. She has always thrown 
herself into her teaching and has developed a great relationship with the children. She has worked hard 
throughout her placement and has always been on time even though the journey has been tough for her… 
has developed as a teacher and is constantly reflecting on her own practice. She is constantly trying to 
improve the children's learning. … has been a credit to your university and she has become a valued 
member of our team   
…has been an absolute pleasure to have on a placement. She has demonstrated many wonderful qualities, 
but in particular impressed with her resourcefulness and thoughtfulness when finding resources and 
adapting lessons for any children with additional needs. She has also worked brilliantly as part of the wider 
team in her year group, developed great relationships with other staff in the school and generally always 
turned up with a positive attitude and a smile on her face. Very impressive! 
  
 

 

 

  

https://unsplash.com/photos/_HzlOHmboSk
https://unsplash.com/photos/LPylXWfMpgE
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Bespoke Subject CPD and Training for Schools 

We have a strong team of experts in the curriculum who can support your school with subject leadership, 
curriculum development, assessment, and raising attainment.  
 
They already provide a wide range of support and advice to 
teachers, schools, projects and organisations interested in Early 
Years and primary education and have written and been 
consulted on a wide range of curriculum change. 
 
As a school partner, you are entitled to access these and we can 
offer bespoke in-school consultancy. Our staff can visit your 
school, or provide CPD virtually, depending on your specific 
requirements. 
 
Secure judgements - our primary and secondary experts can support you in judging the scope, 
sequencing and quality of impact you are having through the curriculum in your school. They can provide 
detailed feedback on how to improve your intent and implementation and support you and your subject 
leads in preparing for inspection. 
 
Tailored CPD on your choice of topic - curriculum development, raising attainment, accurate 
assessment...tell us what you need help with, and we'll do the rest. 
 
Cost effective - our consultant will come to you and can work with groups of staff, or provide school-wide 
CPD, reducing school travel expenses and supply cover costs. Best of all, we can work 1-1 with teachers; 
just one hour with someone with experience and an overview can be enough for your team to be stimulated 
to implement a new strategy or refresh existing materials. 
 
Often the core of success is already there, it might just need refreshing, re-focusing or a new confidence 
in the light of new requirements, especially if your subject lead is new in role. 
 
Consultants can provide full, half day and twilight sessions targeting a specific issue, all the way through 
to a series of visits based on a structured improvement plan, accompanied by a detailed report containing 
analysis and recommendations for future development. 
 
Consultants have all been practising teachers, school or subject leaders, inspectors and advisers, and 
now work in Initial Teacher Education. They undertake a huge variety of both paid and unpaid work, 
through activities such as reviewing curriculum materials, providing talks and presentations on subject 
themes or running CPD courses. 
 
“I wanted to write to say a huge thank you for the subject sessions.  The feedback has been really strong.  
Both subject leaders and schools appear to have really appreciated the opportunity to focus on the 
curriculum and to deepen their knowledge and practice.” - South West London Local Authority partner. 
 
"The sessions were really useful and I know how much they've helped us re-think our current provision."  
- Jason Dicker, Dundonald Primary School, Merton. 
 
Please contact matthew.sossick@roehampton.ac.uk for further information, or an informal discussion 
about our in-school or virtual consultancy services. 

mailto:matthew.sossick@roehampton.ac.uk
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An Introduction to Scratch 
 

Miles Berry, Principal Lecturer in Computing Education 

Launched publicly in 2007 by the Lifelong Kindergarten group at MIT’s Media Lab, Scratch might be 
credited as having done more to make programming immediately accessible to primary and lower 
secondary age pupils than any other language or tool. Scratch programs consist of one or more ‘scripts’: 
sequences of instructions (including repetition, selection, input and output commands as needed) that are 
executed in response to particular on-screen events, such as clicking the script itself or a green flag icon. 
The scripts control the actions of one or more graphical characters, called sprites, on a stage. The 
characters can have interchangeable costumes, and the stage shows one or more backgrounds, which 
again may be controlled by programmed scripts. The dramatic metaphors of characters, costumes, stage, 
background and scripts are intentional, making the meta-language of Scratch familiar to pupils, and 
naturally leading to creative projects in which pupils can create their own scripted animations of stories. 

 

Figure 1 - the Scratch programming environment with an example maths quiz game 

Mitch Resnick (2017), founder and director of the Lifelong Kindergarten Group, states that Scratch has, 
metaphorically, low floors, wide walls and high ceilings. These three dimensions go some way to explaining 
Scratch’s phenomenal success as an introductory programming environment, both within and beyond 
school. 

Low floor 

Scratch does much to make programming immediately accessible - inspired by Froebel’s gifts and LEGO 
bricks, Scratch programs are built, rather than written, by snapping together colour blocks which represent 
the commands of the programming language. The command blocks can only fit together in a way which 
makes sense in the formal structure of the language. Thus, whilst it’s possible for the programmer to make 
errors in the underlying algorithm for their program, or in translating this into the formal language of 
Scratch, they cannot make the syntax errors (spelling or typing mistakes) which are a common experience 
of coding in text based languages such as Python and Logo. Furthermore, the program blocks are all 
visible to the programmer, and thus there is no need to remember the commands available, although 
familiarity with the command blocks certainly makes programming in Scratch easier. 
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Programming in Scratch is also made more accessible through its immediately visible effect. Scratch 
programs typically cause the characters to move, draw or display text on screen, and thus there’s instant 
feedback on what a particular script is doing. Similarly the value of Scratch variables is, by default, shown 
on screen, making it easy to track how these values change as a program runs. 

Scratch has support for many human languages: the globe icon allows the default English to be swapped 
to one of many other languages, and so those whose first language is not English can quickly understand 
the idea of a command or script in their mother tongue: 

 

Figure 2 - Scratch program to draw an equilateral triangle in Korean 

Wide walls 

Scratch’s developers recognise that there can be many different paths from novice to mastery in 
programming, and that there is great value in responding to young people’s own interests rather than 
limiting their experience of programming to one particular area of application. This makes Scratch a good 
choice for those interested in exploring a range of different digital media for programming projects: Scratch 
can be used effectively for scripted animations and digital storytelling, but also lends itself to playing 
recorded audio or musical compositions, to creating on-screen art and interactive video games. A good 
primary computing scheme of work should give pupils some experience of working computationally in all 
of these media. 

Whilst Scratch comes with an extensive library of background images and costumes for its sprites, it also 
has a flexible image editing tool built in, allowing pupils to create their own images as backgrounds and as 
costumes for the programmable characters. Some computing teachers express concern that spending a 
long time on graphical elements such as these detracts from a focus on developing computational thinking 
and programming, but the integration of design focussed activities with programming provides a more 
balanced approach to working in digital media. 
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Figure 3 - the Scratch image editor 

Scratch also includes a number of built-in programming libraries which extend the capabilities of the 
language. These include music composition and drawing, controlling LEGO robotics products, Google 
Translate and text-to-speech. 

High ceilings 

As Scratch implements the fundamental programming constructs of sequence, selection and repetition it 
can be used to solve any problem that has a computable solution, and thus there is (almost) no limit to 
what an imaginative and determined programmer can achieve in Scratch. Whilst some will eventually find 
the slowness of block based programming or Scratch’s limited graphical canvas (the Scratch stage is 
limited to 480 pixels across by 360 high) frustrating and move on to traditional, text-based programming, 
many young programmers choose to continue with Scratch beyond the basics of learning to program, 
using it as a flexible tool for their own creative expression. 

The most distinctive feature of Scratch is its vibrant and supportive global community. Scratch programs 
can be easily shared with a global audience: when they are, those viewing them can provide feedback to 
their creators, but they can also see how the programs have been made, and ‘remix’ their own modified 
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or extended versions of these. Some Scratch users take on roles within Scratch’s community, curating 
online studios of example programs, creating guided walkthroughs for how to achieve particular effects in 
Scratch, or collaborating to develop the community’s own guidelines for how to behave online - the ‘high 
ceiling’ of Scratch can be seen in terms of participation within the community rather than just as more 
sophisticated coding or design. 

Participation 

Scratch started life as a tool designed with extracurricular or informal learning in mind (Maloney et al, 2008) 
rather than to support schools in teaching computer science or digital media. Scratch can be used freely 
online without any need for accounts to be created, and projects developed using the online editor can be 
downloaded for safe keeping. Scratch also has an offline editor, allowing programs to be developed without 
an internet connection. Furthermore, pupils are able to view all the projects shared to the online 
community, see how these have been made and make their own versions of these. 

However, right from its foundation, Scratch has had a vibrant, online community of young programmers, 
and participation in this adds much to the opportunities that Scratch presents (Kafai and Burke, 2013). 
Primary aged pupils need parental permission to sign up for accounts in the Scratch community, although 
it’s now possible for teachers to create accounts for pupils in their class, assuming that the necessary 
consent has been obtained from parents or guardians. 

Once a pupil has an account for the Scratch community site, they can start building a portfolio of their 
projects online, allowing them to start work in school and continue it at home, or to bring work from home 
into school to share with their teacher or classmates. Projects that pupils save to their portfolios can, 
optionally, be published to the world, for others to view, comment on, review the code and remix for 
themselves as a new version. 

It is typically through this participation in the online community that young people really develop their 
fluency in Scratch programming, as well as ‘softer’ skills such as providing constructive feedback on others’ 
work, understanding what constitutes acceptable and unacceptable behaviour in an online community, 
and being able to work collaboratively with others. Whilst these things can be learnt, and should be taught, 
in school, participation in a worldwide community provides an appreciation for points of view very different 
from a pupil’s own. 

There is much evidence (e.g. Lister et al, 2004) that new programmers need to read and understand code 
written by others as well as, and perhaps before, writing their own programs. Reading through and 
predicting the output from lots of example programs is unlikely to be found particularly exciting or 
motivating for primary pupils, or to afford much opportunity for creative work. An alternative approach 
would be to encourage participation in Scratch’s online community, giving pupils the time to explore 
projects written by others, using these as a starting point for their own tinkering or experimentation as they 
modify the project to make it their own, and through this interact with the code and design elements of their 
peers’ projects. 

Through giving feedback on others’ projects, pupils can also develop their appreciation of others’ creativity, 
and might gradually grow into supporting other young programmers, through providing advice or 
collaborating on projects. 

Participation in this community exposes pupils to online risks that might otherwise be avoided, but the 
Scratch community is a relatively safe space: it is uncommercial; no personal information needs to be 
shared; commenting by others can be turned off on a per-user or per-project basis, the community has a 
clear and ethical set of guidelines and policies on acceptable behaviour; there are reporting mechanisms 
for any concerns; and some moderation is in place. 

Reflection 

Have you used Scratch? Have a look at the programs shared on the Scratch community site: what 
impression do you form? What challenges do you think primary pupils might encounter when programming 
using this environment? 
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Postgraduate Certificate in Coaching and Mentoring 
This year long course will enable you to develop the 
attitudes and skills you need to become a highly 
effective professional coach/mentor within the 
education sector.   We will help you to build a 
repertoire of powerful techniques (such as incisive 
questioning, active listening, goal setting and effective 
feedback) that will greatly enhance your practice.  We 
will also guide you through some of the most insightful 
literature in the field and encourage you to critically 
engage with it.  In addition, you will increase your own 
self-awareness using psychometric testing, journal 
writing and peer coaching. 

The course is delivered through stimulating, interactive workshops at Roehampton (on weekday evenings 
and weekends).  There will also be blended learning sessions and online forums. The assessment has 
two components - a presentation on a specific aspect of coaching/mentoring and a short film of your 
practice as a coach/mentor with an accompanying commentary.  

Duration:      1 year (part-time) 

Programme Start:     September 2021  

Specific subject requirements:  
Students admitted to PG Cert in Coaching and Mentoring must have a UK professional teaching 
qualification (QTS/QTLS/EYPS or EYTS) and be currently employed in a school or other education setting, 
as an educational practitioner (engaged in teaching and learning).  
 
For more information: 
 

Please contact Dr Mari Cruice, Programme Convenor: mari.cruice@roehampton.ac.uk 

Or visit our course page: https://www.roehampton.ac.uk/postgraduate-courses/coaching-and-mentoring-
in-education/  

https://www.researchgate.net/publication/266653559_The_social_turn_in_K-12_programming_Moving_from_computational_thinking_to_computational_participation
https://www.researchgate.net/publication/266653559_The_social_turn_in_K-12_programming_Moving_from_computational_thinking_to_computational_participation
https://www.researchgate.net/publication/234800767_A_Multi-National_Study_of_Reading_and_Tracing_Skills_in_Novice_Programmers
https://www.researchgate.net/publication/234800767_A_Multi-National_Study_of_Reading_and_Tracing_Skills_in_Novice_Programmers
https://web.media.mit.edu/%7Emres/papers/sigcse-08.pdf
https://web.media.mit.edu/%7Emres/papers/sigcse-08.pdf
mailto:mari.cruice@roehampton.ac.uk
https://www.roehampton.ac.uk/postgraduate-courses/coaching-and-mentoring-in-education/
https://www.roehampton.ac.uk/postgraduate-courses/coaching-and-mentoring-in-education/
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Pen Portrait: Susie Townsend 
 

Your role: Senior Lecturer in History Education, School Direct New 
Business Lead.  They are many and varied - I am the Module Convenor 
for PGCE History and teach History on the BA Education programme.  I 
am also a secondary professional studies tutor and have taught on the 
undergraduate primary professional studies programme this year. Apart 
from teaching, my main role is in SD partnership, supporting and working 
with our partners to make sure that together we offer the best experience 
for the trainee teachers. 
 
Length of time at Roehampton: Twelve years 
 
Your teaching background: Although my PGCE was primary/middle 
school age range my first teaching position was in a large secondary 
school in Weston Super Mare and I found that I loved it.  At Key Stage 3 the school taught units as cross 
curricular; so history, geography, RE and sociology were combined within each topic, whilst still retaining 
a subject specific focus.  This started my love of the humanities and I spent the next twenty years as Head 
of history and then Head of large humanities faculties in several schools.  My MA dissertation was on 
transition from KS2/3 and so I decided to spend time teaching in a primary school - a return to my roots. 
 
Your first teaching experience: My first teaching experience was to my teddy bears!  I would line them up 
and mark their work, usually with red pen and crosses.    
 
Key professional writing: I have written a number of articles about Primary history for the Historical 
Association, a peer reviewed article and at present am writing a chapter in Karin Doull’s new book 
‘Teaching a Diverse Primary Curriculum’. 
 
Favourite children’s book: Treasure Island by Robert Louis Stevenson.  The description of Blind Pugh 
tapping his way down the street used to send shivers up my spine. 
 
Key messages for student teachers: As a teacher you are always the centre of attention and your every 
word and action are listened to by your class.  Remember this and make sure that you show your interest 
and enthusiasm when you are talking to your children even at times when you are not feeling so positive 
inside; you are their role model. 
 
Top tips for teachers: Don’t forget how to teach when the technology fails – have a plan B. 

 
Value Yourself – Think Early Career Resilience 

Free online sessions for all NQTs at your school 

In the sessions, we will be focusing on self-compassion in the hope that YOU will 
look after yourself in order to be able to look after the students in your care in these 
challenging times. The aim is to look at teaching in a refreshing, new way – framing 
situations differently, yet possibly coming to more sustainable outcomes. 

June dates:   8th June and 22nd June.  Sessions run from 16.00-17.00.  NQTs can 
attend either or both of the sessions. 

The workshops will be run by David Gumbrell on behalf of Roehampton 
University.  To book, please email: david@theresilience-project.co.uk. 

mailto:david@theresilience-project.co.uk
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Our Primary Subject Leads 
 

Subject: Geography 

Subject Lead Name: Anthony Barlow  

Email: anthony.barlow@roehampton.ac.uk   

Telephone: 0208 392 3386 

Key subject/research interests: Pupil understanding of their everyday 
geography and the locality.   

Subject: Computing 

Subject Lead Name: Lynda Chinaka 

Email: Lynda.chinaka@roehampton.ac.uk  

Telephone: 

Key subject/research interests: Computing Education in Primary settings.  
Building confidence for the teaching of all elements of the computing 
curriculum: Computer Science, Information Technology and Digital Literacy.  
Ensuring practice and pedagogy that intersects with the identities and 
experiences of all learners. Computing and creativity for everyone! 

 
 
 

Subject: English 

Subject Lead Name: Dr Alastair K Daniel 

Email: Alastair.Daniel@Roehampton.ac.uk  

Telephone: 020 8392 3483 

Key subject/research interests: oral storytelling, narrative pedagogy and 
narrative cognition 

 
Subject: History 

Subject Lead Name: Karin Doull 

Email: k.doull@roehampton.ac.uk  

Telephone: 020 8392 3320 

Key subject/research interests: Curriculum development, Importance 
of CPD, Black history, women’s history and Holocaust education 

mailto:anthony.barlow@roehampton.ac.uk
mailto:Lynda.chinaka@roehampton.ac.uk
mailto:Alastair.Daniel@Roehampton.ac.uk
mailto:k.doull@roehampton.ac.uk
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Professional Links: Fellow of the Historical Association, Editor in chief of Primary History, Chartered 
Teacher of History 

 
Subject: Music 

Subject Lead Name: Dr Alastair Greig 

Email: a.greig@roehampton.ac.uk  

Telephone: 020 83923190 

Key subject/research interests: Composition 

 

Subject: Maths 

Subject Lead Name: Lorraine Hartley 

Email: lorraine.hartley@roehampton.ac.uk  

Telephone: 020 8392 3365 

 

Subject: Design and Technology 

Subject Lead Name: Sue Miles-Pearson 

Email:  s.miles-pearson@roehampton.ac.uk  

Telephone: 0208 392 5781 

Key subject/research interests: CAD CAM (Computer Aided Design and 
Computer Aided Manufacture); Food technology that is being taught in the English primary schools; I am 
also interested in pupils in the Early years learning the key design and technology skills that they will 
require for Key Stage one and beyond. 

 
Subject: Physical Education 

Subject Lead Name: Dr Alison Murray 

Email: Alison.murray@roehampton.ac.uk  

Telephone: 020 8392 3398 

Key subject/research interests: Motor competency through student agency; 
metacognition, Physical education teacher education, embodied practice 

 

Subject: Art and Design 

Subject Lead Name: Susan Ogier 

mailto:a.greig@roehampton.ac.uk
mailto:lorraine.hartley@roehampton.ac.uk
mailto:s.miles-pearson@roehampton.ac.uk
mailto:Alison.murray@roehampton.ac.uk
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Email: s.ogier@roehampton.ac.uk  

Telephone: 0208 392 3086 

 

Subject: Science 

Subject Lead Name: Nicola Treby 

Email: nicola.treby@roehampton.ac.uk  

Telephone: 020 8392 3263 

Key subject/research interests: Varied interests relating to primary 
science, including science enquiry and outdoor learning. I also have a 
research interest in pastoral care within the school context. 

 

 

Subject: Religious Education 

Subject Lead Name: Andrew Williams 

Email: andrew.williams@roehampton.ac.uk  

Telephone: 020 8392 7385 

Key subject/research interests: Inter-religious dialogue (particularly between 
Christianity and Judaism); theological perspectives on atheism and unbelief; 
liturgy; philosophical theology; religion and the arts; contemporary spirituality.  

 
 

mailto:s.ogier@roehampton.ac.uk
mailto:nicola.treby@roehampton.ac.uk
mailto:andrew.williams@roehampton.ac.uk
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Partnership Materials Page: 
https://external.moodle.roehampton.ac.uk/enrol/index.php?id=108 
(click "Log in as guest" & enter the password RoehamptonTrainee) 

University of Roehampton Primary Partnership webpage:  
https://www.roehampton.ac.uk/education/primary-school-partnerships/ 

School Partnerships Team  
email: primarypartnerships@roehampton.ac.uk   

Head of Primary Initial Teacher Education: Sarah Leonard 
email: sarah.leonard@roehampton.ac.uk 

Head of Primary Partnerships: Lorraine McCormack 
email: lorraine.mccormack@roehampton.ac.uk  
 
Head of ITE Partnerships and CPD / Mentor Training Lead: Natalie Rankin 
email: natalie.rankin@roehampton.ac.uk   

BA (Undergraduate) Programme Convener Primary Education: Anthony Barlow     
email: anthony.barlow@roehampton.ac.uk  
 
PGCE (Postgraduate) Programme Convener Primary Education: Steph Laird  
email: s.laird@roehampton.ac.uk  
 
 

https://external.moodle.roehampton.ac.uk/enrol/index.php?id=108
https://www.roehampton.ac.uk/education/schools-partnership/primary-partnership/
https://www.roehampton.ac.uk/education/schools-partnership/primary-partnership/
mailto:primarypartnerships@roehampton.ac.uk
mailto:sarah.leonard@roehampton.ac.uk
mailto:lorraine.mccormack@roehampton.ac.uk
mailto:natalie.rankin@roehampton.ac.uk
mailto:anthony.barlow@roehampton.ac.uk
mailto:s.laird@roehampton.ac.uk
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