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A message from our Deputy Director 
Dear school partners, 
 
We wish you all the very best as the new term unfolds. We are aware that there will be significant 
pressures in this academic year as the many consequences of the pandemic continue to be felt. We 
hope that you all stay safe and benefit from some return to normality. 
 
The ITE Market Review consultation processes closed on August 22nd. If the recommendations are 
implemented, they will have lasting implications for the future of the sector and may well impact on the 
supply of new teachers. There is not set date for the feedback or decisions based on the consultation to 
be published. When we know more, we will let our partners know. 
 
As you will know, Ofsted has released several subject reviews in recent months. The focus on curriculum 
is stronger than ever and we wish to engage with your teachers about how we can share best practice 
and learn from each other in communities of practice. Many of you will be aware that we started our 
Subject Advisory Panels last year, and we intend to grow and develop this format as we move forward – 
please see page 3 for details of this term’s sessions. The idea is that our tutors and school subject 
leaders, or indeed other interested teachers, can meet together once a term to share ideas. We will share 
our curriculums so that teachers can comment on whether they are relevant for schools, and we can offer 
advice on what schools are doing. We can also share latest subject research and key documents such 
as the Ofsted Subject Reviews. By working together, we can support new and existing teachers to 
develop their practice.   
 
With best wishes, 
 
Matt Sossick 
 
Deputy Director and Head of Initial Teacher Education 
matthew.sossick@roehampton.ac.uk  
 

 

In this issue 
We warmly invite you to join our Autumn Subject Advisory Panels – sign up on page 3.  In the second 
of three articles, Anthony Barlow considers the Geography Ofsted Research Review and implications 
for your school’s curriculum on page 4.  Whilst Susan Ogier discusses Art and Design Education and 
the Early Years Foundation Stage on page 6. 

Are you mentoring one of our students next academic year?  Details of how to sign up for our mentor 
training are on page 8.  Would you like to get involved in the recruitment of Student Teachers and our 
Quality Assurance activity?  Find out more about this opportunity on page 8.  Moira Brazil feeds back 
following the Primary EAL / EMA Leads Network Meeting in the summer term on page 9, and an 
invitation to NALDIC’s South London Regional Interest Group on 21st October is on page 10. 

ICT for Education are hosting a seminar on Transforming Education through Technology on 24th 
November – book via the link on page 11.  And Sue Miles-Pearson, Senior Lecturer in Design and 
Technology Education, is featured in this month’s Staff Profile on page 13.  

mailto:matthew.sossick@roehampton.ac.uk
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https://docs.google.com/forms/d/e/1FAIpQLSc8YPgQAhegZzgYZMlbQlrDzLkibMzlXjfB2EuiK5WJEQXdEQ/viewform
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Reflections from Roehampton: 
Geography Ofsted Research Review and Blog 

 

Anthony Barlow, Principal Lecturer in Primary Geography Education 

In this series of three articles, Anthony considers how schools might develop their geography curriculum 
post pandemic.  This, the second of the three, discusses the importance of choosing exemplar case studies 
carefully. 

In geography case study choices should be justified in any curriculum overview and what’s vital is the 
connections between locations chosen. Change where you study and don’t be wedded to locations you 
know nothing about or that do not provoke “curiosity and fascination” (N.C, 2014) and which might lead to 
“spurring them into action, and is fun” (Ofsted, 2021).  

“It may be that an event that has affected pupils or is of particular interest to them helps the teacher in 
selecting other examples that pupils can relate to or in emphasising a particular aspect of geography. For 
example, if pupils live in an area of a city that is experiencing redevelopment or where an industrial 
development is being constructed, this can give a useful ‘way in’, or ‘hook’…” (Ofsted, 2021). 

This justification should be discussed and be explicit, especially to teachers who are below or above the 
year groups you are teaching in. When you hand over your class do you discuss their disciplinary learning 
in all subjects, and not just the core? 

Consider if you were teaching a local area study. If the next unit of study was a small area of a non-
European country. You might consider, as Ofsted suggest, how “pupils build an effective schema when 
they further embed previously learned knowledge…through recall and review…[they should] increase 
both the quantity and complexity of content”. What is the transferable knowledge between your small 
town and a town in South America? Probably lots but you need to make these connections. 
   
Put more plainly, you need to ensure they have a clear understanding of how this location connects to 
that.  

>What is the difference in distance and scale/size of region, continent? Where’s the nearest river, sea/ 
ocean?  
>What connections are there between locations (how do you get there or get about)?  
>What contrasts are there in place knowledge?  
>What are the significant environments (biomes, seascape) or culture/s there (people and how they 
live)? 

See an example of local area planning from Rising Stars Geography to support teaching in Year 1. 
Overview; Lesson 1 ‘Local Area Experts’; Lesson 2 ‘What is near and what is far?’ 

It is through a focus on the ‘high-level’ concepts (Ofsted, 2021) that teachers need to work harder at. In 
their sample of outstanding schools almost “half of the schools did not meet the scope or ambition of the 
national curriculum. In most cases, the most significant gaps were in key stage 2.” (Ofsted, 2021) This can 
sound scary and might mean you feel you need to do more; often in practice it can mean do fewer locations 
in more depth.   

So, once you have a successful overview ‘map’ for staff you will be able to justify and remember quickly 
what happens where.  

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/239044/PRIMARY_national_curriculum_-_Geography.pdf
https://educationinspection.blog.gov.uk/2021/05/11/geography-in-outstanding-primary-schools/
https://www.gov.uk/government/publications/research-review-series-geography/research-review-series-geography#disciplinary-knowledge
https://resources.risingstars-uk.com/MyRsTitles/Rising_Stars_Geography_Year_1_9781510470132/80d357e6-cfcf-4cbb-95c1-567d778c9f75/Resources/RSG_Y1U1_Overview.pdf
https://www.gov.uk/government/publications/research-review-series-geography/research-review-series-geography#thematic-or-topic-based-approaches
https://educationinspection.blog.gov.uk/2021/05/11/geography-in-outstanding-primary-schools/
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Further questions you might ask yourself  

> Is any curriculum map more than a list of snappy titles? Is it 
more than a collection of sentences copied direct from the 
National Curriculum?  
The challenge with documents such as this is that they can 
suggest you are unsure of the progression of high-level concepts 
and may have sacrificed depth for coverage. 

> Are you able to chunk the components and processes within 
these high-level concepts? This allows pupils to “gain a more 
abstract appreciation of the subject” (Ofsted, 2021).  

A human geography example could be the idea of very large 
settlement (e.g. world city like London). What are pupils’ 
understandings of where they live, where is near to them and 
region, their proximity to the U.K. capital, and how does this 
compare with other world cities like New York, Sydney, Jakarta, 
or Beijing?    

Photo: Greenwich, London. Image: Author. 

A physical geography example could be “climate 
zones, biomes and vegetation belts”. Ofsted say 
that the knowledge pupils learn should be well 
organised “with clear connections between 
components, which means they are more likely 
to remember it in the long term…” (Ofsted, 2021) 
So, these processes should be an integral part 
of all units in KS2, not just a one-off study.     
These “processes…are driven by the…the 
weather… So, pupils first need to secure an 
understanding of components such as air 
pressure, the water cycle and longitude. With this 
knowledge, pupils have a strong basis to 
understand why certain biomes exist and also 
how they are changing” (Ofsted, 2021). 
 
Photo: Beijing, China. Image: Author. 
 
Next issue: Selecting resources with thought. 

References:  

Pickford, T. Garner, W. and Jackson, E. (2013) Primary Humanities: Learning through Enquiry. London: 
Sage 

https://educationinspection.blog.gov.uk/2021/05/11/geography-in-outstanding-primary-schools/  

https://www.gov.uk/government/publications/research-review-series-geography/research-review-series-
geography  

Anthony Barlow (@totalgeography) is Principal Lecturer in Primary Geography Education, University of 
Roehampton, and co-author of Mastering Primary Geography (Bloomsbury).  He was part of the working 
group who advised the HMI Iain Freeland prior to the Review being published.  

https://educationinspection.blog.gov.uk/2021/05/11/geography-in-outstanding-primary-schools/
https://www.gov.uk/government/publications/research-review-series-geography/research-review-series-geography
https://www.gov.uk/government/publications/research-review-series-geography/research-review-series-geography


Primary Schools Partnership | September 2021 newsletter  

  

6 

Art and Design in the Early Years Foundation Stage 

Susan Ogier, Senior Lecturer in Art and Design Education 

As a former Nursery teacher, I am certain of the 
central role played by Art and Design in the Early 
Years curriculum to underpin children’s physical, 
social, emotional and intellectual development in a 
holistic way.  In fact, it was for this reason that I 
decided to train in Early Years in the first place – so 
that I could teach all the areas of learning through 
the medium afforded by the Arts, to make learning 
as enjoyable as possible for my class of 3- and 4-
year-olds.  I would teach mathematical concepts 
such as shape and pattern by observing and 
recording natural objects through drawing; sorting 
and classifying in science with found objects on the 
lightbox; early literacy through book making; 
geographical mapping skills would be learned 
through going on ‘treasure hunts’ and documenting 
our route; and the list goes on.  

I was particularly interested by Early Years models that I had researched about from across the globe, and 
found two that really struck a chord and influenced my practice as a young teacher. For example, Te Wakiri 
from New Zealand, where the arts are acknowledged as being the ‘first literacies’ from which children 
begin to understand the world. The foundational principles place dispositions and attitudes firmly at the 
centre of curriculum so that children become ‘competent, confident learners and communicators, healthy 
in mind, body and spirit, secure in their sense of belonging and in the knowledge that they make a valued 
contribution to society’ (Taguma et. al., 2013).  

The Reggio schools from Northern Italy was perhaps the model most resonating for myself as an artist 
and an Early Years educator. Founded after the second world war by Loris Malaguzzi, a psychologist and 
teacher, together with the women of the town of Reggio Emilia, they built a ‘wrap-around’ school system 
where the youngest citizens could be cared for and educated while their parents went to work. The 
pedagogy was designed to be inclusive, creative, collaborative and to encourage curiosity. Fundamental 
to this is the ‘image of the child’ as someone who is full of potential, powerful and competent.  

From an Art and Design aspect there are many aspects of this approach that ring true. Malaguzzi stated 
that children have 100 languages: ways of communicating that create and form bonds and relationships 
between themselves and others, as well as with their environment and nature. These languages are modes 
of expression which are facilitated by arts engagements- through dance, music, poetry, drama, visual art 
etc. Children work through projects based on their interests and though enquiry methods, where they are 
expected to become researchers and co-constructors of their own knowledge.  The learning environment 
is known as the ‘third teacher’, and is a place where children can move around freely to explore and 
experiment, supported by an ‘atelierista’ - an artist who is an integral part of the teaching team. Sensitive 
listening, observation and dialogue underpins the teacher’s ability to document children’s progress, as well 
as the expectation for close collaboration with families.   

This is a very humane way of working with young children. It is also exactly how an artist might work – by 
being independent, able to reflect and research, to take creative risks, to be motivated and voraciously 
curious.  So it seems that this methodology is ideally placed to underpin working in Art and Design – not 
only in the Early Years, but throughout a child’s education.  
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EYFS Framework 

At the current time there is alarm amongst many in the 
education community at the possibility of early childhood 
education become too formal at a too young age. It might 
therefore be useful to look at the overarching principles of 
the 2021 EYFS framework, which does give us permission 
to continue to work in ways that are most appropriate for 
young children in the expressive arts: 

• every child is a unique child, who is constantly 
learning and can be resilient,  
capable, confident, and self-assured.  

• children learn to be strong and independent through 
positive relationships.  

• children learn and develop well in enabling environments with teaching and  
support from adults, who respond to their individual interests and needs and  
help them to build their learning over time. Children benefit from a strong  
partnership between practitioners and parents and/or carers. 

• importance of learning and development. Children develop and learn at  
different rates 
 

It is clear that these principles echo those of the Reggio schools.  

Reggio approaches in the classroom 

So, how can you develop some of the values and principles from the Reggio approach and use them in 
your own practice for teaching Art and Design?  Perhaps start by asking some reflective questions and 
taking a fresh look at the learning spaces in your early years setting. 

• How much time is given for independent project work?  
• Are children encouraged to follow their own interests? 
• Are children offered choices regarding which materials they can access or use?  
• Do they have opportunity to work on a range of scale, including large collaborative pieces?   
• Where do they make art? Are they having opportunities to sometimes work on the floor or outside? 

Do they sometimes work on a vertical surface?  
• Are they shown a range of artists work, from different times in history (including contemporary) and 

different cultures?  
• How often do you plan gallery trips?  
• How do you plan for immersive experiences? 
• Do you offer a range of processes for children to experience, such as printmaking; sculpture; clay 

modelling; installation work; photography; textiles; collage; etc?  
• How do you work in partnership with parents and families to promote the expressive arts and 

creativity?  
• How do you work with colleagues to raise the status of art and design, and the arts generally in 

your school?  
• How do you celebrate and document children’s learning in Art and Design?  

 

Find out more about Reggio principles through the links on BAECE website: https://early-
education.org.uk/reggio-emilia  

Read: Hudson, M and White, T (2022 -I n press) Transforming Learning Spaces, in Ogier, S. (2022 – in 
press) A Broad and Balanced Curriculum in the Primary School; Educating the whole child, London, Sage: 
Learning Matters. 

 

https://early-education.org.uk/reggio-emilia
https://early-education.org.uk/reggio-emilia


Primary Schools Partnership | September 2021 newsletter  

  

8 

Mentor Training 2021/22 
We are delighted to have trained 671 Primary mentors last academic year.  
We look forward to welcoming our mentors for 2021/22 to our training this 
year, either as a new or a returning mentor.  

For BA and PG Core training, please sign up once the Schools 
Partnerships Office have contacted your school to confirm a student has 
been allocated to your class.  For School Direct, please sign up if your 
Alliance Lead has confirmed a student has been allocated to your class.  

BA and PG Core: 

New Class Teacher Mentors for BA and PG Core  
All new mentors (this is any mentor who did not attend our training last academic year) should attend our 
two New Mentor Training twilights on Zoom.  Sign up for New Mentor Training for BA and PG Core here:  
https://forms.gle/c5ZJwr3rSzuMSt1V9  
 
Returning Class Teacher Mentors for BA and PG Core 
Any mentor who completed our two twilight mentor training sessions last academic year should attend one 
Returning Mentor Training twilight.  Sign up for Returning Mentor Training for BA and PG Core here: 
https://forms.gle/4ybAJtmmxg5VY6jT9 

 
School Direct: 

New Mentor Training - CTMs and SBMs: 
All new mentors (this is any mentor who did not attend our training last academic year) should attend our 
two New Mentor Training twilights on Zoom.  School Direct New Mentor Training sessions have now all 
taken place – please contact natalie.rankin@roehampton.ac.uk if you are a School Direct New Mentor 
who still needs to attend training. 

Returning Mentors - CTMs and SBMs: 
Any mentor who completed our two twilight mentor training sessions last academic year should attend one 
Returning Mentor Training twilight.  Sign up for Returning Mentor Training for School Direct here:  
https://forms.gle/4ybAJtmmxg5VY6jT9 

 

CPD opportunity for school partners 
Would you like to get involved in the recruitment of Student Teachers and 

our Quality Assurance activity?  

We are keen to involve our school partners in our recruitment activity for 2021/22 and with our Quality 
Assurance visits to schools this year.  We are planning for this activity to take place face to face next year, 
though there may be some online opportunities. We are looking for experienced teachers to take part in 
this voluntary CPD opportunity.  It would be excellent experience for current or aspiring middle and senior 
leaders.  If you are interested in finding out more, please contact Natalie Rankin to express your interest: 
natalie.rankin@roehampton.ac.uk  

https://forms.gle/c5ZJwr3rSzuMSt1V9
https://forms.gle/4ybAJtmmxg5VY6jT9
mailto:natalie.rankin@roehampton.ac.uk
https://forms.gle/4ybAJtmmxg5VY6jT9
mailto:natalie.rankin@roehampton.ac.uk
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The University of Roehampton was invited by Merton’s School Improvement Team to host the EAL/EMA 
Leads Network Meeting via Zoom last term.  Colleagues from a number of schools across the borough 
participated in the busy agenda, focussed on the theme ‘Moving Forward – the EAL/EMA Coordinator’s 
role in 2021.22’. 

The session began with news/updates from colleagues on school re-opening after lockdown, with a focus 
on pupils with English as an additional language, particularly newly arrived families and/or those in which 
where parent/carers may not access services in English.  New research from the Bell Foundation on the 
impact of school closures on pupils learning English was considered, followed by a discussion of the key 
role of the EAL Coordinator in post-C19 school recovery plans.  Support from the EAL subject association 
NALDIC’s document ‘The EAL Coordinator – the first 100 days’, provided a systematic overview of the 
role and ideas for effective and efficient working.  Finally, ‘‘Global Storybooks – UK’, a free, open access 
and research-informed website was one resource presented to support ‘translanguaging’ to support home-
school links in developing multilingual pupils’ oracy and literacy. 

For more information: 

National Association for Language Development in the Curriculum: https://naldic.org.uk/  

The Bell Foundation: https://www.bell-foundation.org.uk/eal-programme/  

Global Storybooks UK: https://global-asp.github.io/storybooks-uk/  

 

  
  

https://naldic.org.uk/
https://www.bell-foundation.org.uk/eal-programme/
https://global-asp.github.io/storybooks-uk/
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NALDIC South London Regional Interest Group (RIG) 

Thursday 21st October 2021 

4.30 pm – 6.00 pm 

Hosted by the University of Roehampton  

You are cordially invited to join our South London RIG. NALDIC is the national subject association for 
English as an Additional Language. The RIG is an opportunity to explore a mixture of research and ‘good 
practice’ with opportunities to network with colleagues working with EAL and multilingual learners of at 
all ‘ages and stages’ of language acquisition.  

Due to C19 measures, our South London RIG has moved online via ‘Zoom’ until further notice; you will be 
sent joining details in advance of the meeting via the South London RIG members’ email list. 

Our theme: 

Welcome back – 

A new school year for multilingual learners 
 

Agenda: 

Dr Robert Sharples (Lecturer in Language and Education, University of Bristol) will share insights into his 
recent research on how schools can work more effectively with an increasingly mobile and multilingual 
pupil population.  His latest publication is available at:   
https://www.multilingual-matters.com/page/detail/Teaching-EAL/?k=9781788924429  

Updates from NALDIC and The Bell Foundation 

Opportunities to share ‘good practice’ in working with multilingual learners with EAL 

Networking with colleagues in schools, settings and organisations involved with multilingual learners 

 

There is no charge for this event.  We look forward to seeing you! 

 

RSVP Moira Brazil (University of Roehampton and South London NALDIC RIG Convenor): 
southlondonrig@naldic.org.uk 

*New RIG members will be sent an automated email with instructions on how to join the RIG. 

https://www.multilingual-matters.com/page/detail/Teaching-EAL/?k=9781788924429
mailto:southlondonrig@naldic.org.uk
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https://www.ictforeducation.co.uk/conferences/roadshow-roehampton-24th-november-2021.html
https://www.ictforeducation.co.uk/conferences/roadshow-roehampton-24th-november-2021.html
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Looking for high quality ECTs for 2021/22? 
If you wish to advertise ECT jobs with us, then please do send adverts to 
primarypartnerships@roehampton.ac.uk and we will share these with our current students 
and graduates from last academic year.  The files need to be either Word or PDF.   

 

Bespoke Subject CPD and Training for Schools 
We have a strong team of experts in the curriculum who can support your school with subject leadership, 
curriculum development, assessment, and raising attainment. They already provide a wide range of 
support and advice to teachers, schools, projects and organisations interested in Early Years and primary 
education and have written and been consulted on a wide range of curriculum change. As a school partner, 
you are entitled to access these, and we can offer bespoke in-school consultancy. Our staff can visit your 
school, or provide CPD virtually, depending on your specific requirements. 
 
Consultants can provide full, half day and twilight sessions targeting a specific issue, all the way through 
to a series of visits based on a structured improvement plan, accompanied by a detailed report containing 
analysis and recommendations for future development. 
 
Please contact matthew.sossick@roehampton.ac.uk for further information, or an informal discussion 
about our in-school or virtual consultancy services.   

 

MA Educational Practice 
Have you thought about undertaking an MA? If so, the University of 
Roehampton has an MA which is tailored towards teachers: MA in 
Educational Practice.  Our MA programme in Educational Practice is a part-
time course for teachers seeking to further develop their pedagogical skills 
and knowledge. The programme is taught via evening lectures plus 
occasional Saturdays. Students gain an in-depth understanding of teaching 
and learning within the context of today’s schools and 
other educational establishments.  

On the course you will explore education theories and cutting-edge research and discuss how these can 
influence your teaching and the learning of your pupils. You will also develop your own research interests 
and expertise, building a strong foundation for your future career prospects. Each module relates to your 
workplace context and allows you to underpin practice with theoretical knowledge and reflection.  Further 
details about the course can be found on the following links:  

https://www.roehampton.ac.uk/postgraduate-courses/educational-practice/ 
https://www.roehampton.ac.uk/globalassets/documents/open-days/ma-educational-practice-2021.pdf 
Discounts are offered for alumni: https://www.roehampton.ac.uk/alumni/benefits-and-services/Eac 
 
If you graduated via the PGCE route, then you may already have 60 M level credits which you could count 
towards this MA. Please be aware that we only consider M level credits awarded within the last 5 years.   

If you have any questions or queries, please get in touch: nicola.treby@roehampton.ac.uk  

mailto:primarypartnerships@roehampton.ac.uk
mailto:matthew.sossick@roehampton.ac.uk
https://www.roehampton.ac.uk/postgraduate-courses/educational-practice/
https://eur02.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.roehampton.ac.uk%2Fglobalassets%2Fdocuments%2Fopen-days%2Fma-educational-practice-2021.pdf&data=04%7C01%7CNicola.Treby%40roehampton.ac.uk%7C10876ed9586b416c51c508d8e4acb293%7C5fe650635c3747fbb4cce42659e607ed%7C0%7C0%7C637510777669450059%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C1000&sdata=r79yKcDwrJ3SgEIY5oO5nXlfKPfHvPHf3wAuLb08R1o%3D&reserved=0
https://www.roehampton.ac.uk/alumni/benefits-and-services/Eac
mailto:nicola.treby@roehampton.ac.uk
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Pen Portrait: Sue Miles-Pearson 
 

Your role: Subject coordinator for Primary Design & Technology, Academic 
Guidance Tutor, School Supervisor.  
 
Length of time at Roehampton: I’m just about to start my 16th year at 
Roehampton. 
 
Your teaching background: I began my teaching career working in inner 
London Primary schools. 
 

Your first teaching experience: As my mum always worked in schools, I use to go in and help.  I 
had a training day at my secondary school; I enjoyed reading stories to the children. 
 
Your research interests: I am interested in developing an awareness of the importance of D&T in 
the primary school, including the EYFS. I also try to keep on top of what is happening with CAD 
CAM (Computer aided design/ Computer aided manufacture. 
 
Key professional reading: It is hard to choose just one, but this is a very good book or the 
practitioner: Teaching Design and Technology Creatively (2017), edited by Clare Benson and 
Suzanne Lawson (Routledge Publications). 
 
Key professional writing: I am in the process of writing a chapter with a couple of colleagues on 
diversity within our subjects (D&T, Science and Computing); the book is being edited by Karin 
Doull, our history lecturer. 
 
Favourite children’s book: The Owl Who Was Afraid of the Dark by Jill Tomlinson.  I have read 
this a lot over the years with my children and grandchildren. It helped take away their fear of the 
dark. 
 
Most useful website: Design and Technology Association: https://www.data.org.uk   
 
Key messages for student teachers: Never leave until tomorrow, what you can do today. This will 
help in your organisation; it will avoid unnecessary pressures that you might have if you leave the 
tasks, thinking that you have ages to do them. 
 
Top tips for teachers: Be yourself, and make sure that you have a good work/life balance. 

 

https://eur02.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.data.org.uk%2F&data=04%7C01%7CNatalie.Rankin%40roehampton.ac.uk%7C8a1a92f6e9c04abfd12b08d96ebc0bc1%7C5fe650635c3747fbb4cce42659e607ed%7C0%7C0%7C637662576305124106%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C1000&sdata=lNdRS0aluZmAsw%2F9c7RArkLhHOgFY%2FtvgV8IEJ%2Bo9WE%3D&reserved=0
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Our Primary Subject Leads 
 

Subject: Geography 

Subject Lead Name: Anthony Barlow  

Email: anthony.barlow@roehampton.ac.uk   

Telephone: 0208 392 3386 

Key subject/research interests: Pupil understanding of their everyday 
geography and the locality.   

Subject: Computing 

Subject Lead Name: Lynda Chinaka 

Email: Lynda.chinaka@roehampton.ac.uk  

Telephone: 

Key subject/research interests: Computing Education in Primary settings.  
Building confidence for the teaching of all elements of the computing 
curriculum: Computer Science, Information Technology and Digital Literacy.  
Ensuring practice and pedagogy that intersects with the identities and 
experiences of all learners. Computing and creativity for everyone! 

 
Subject: English 

Subject Lead Name: Dr Alastair K Daniel 

Email: Alastair.Daniel@Roehampton.ac.uk  

Telephone: 020 8392 3483 

Key subject/research interests: oral storytelling, narrative pedagogy and 
narrative cognition 

 
Subject: History 

Subject Lead Name: Karin Doull 

Email: k.doull@roehampton.ac.uk  

Telephone: 020 8392 3320 

Key subject/research interests: Curriculum development, Importance 
of CPD, Black history, women’s history and Holocaust education 

Professional Links: Fellow of the Historical Association, Editor in chief of Primary History, Chartered 
Teacher of History 

mailto:anthony.barlow@roehampton.ac.uk
mailto:Lynda.chinaka@roehampton.ac.uk
mailto:Alastair.Daniel@Roehampton.ac.uk
mailto:k.doull@roehampton.ac.uk
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Subject: Music 

Subject Lead Name: Dr Alastair Greig 

Email: a.greig@roehampton.ac.uk  

Telephone: 020 83923190 

Key subject/research interests: Composition 

 

Subject: Maths 

Subject Lead Name: Lorraine Hartley 

Email: lorraine.hartley@roehampton.ac.uk  

Telephone: 020 8392 3365 

 

Subject: Design and Technology 

Subject Lead Name: Sue Miles-Pearson 

Email:  s.miles-pearson@roehampton.ac.uk  

Telephone: 0208 392 5781 

Key subject/research interests: CAD CAM (Computer Aided Design and 
Computer Aided Manufacture); Food technology that is being taught in the English primary schools; I am 
also interested in pupils in the Early years learning the key design and technology skills that they will 
require for Key Stage one and beyond. 

 
Subject: Physical Education 

Subject Lead Name: Dr Alison Murray 

Email: Alison.murray@roehampton.ac.uk  

Telephone: 020 8392 3398 

Key subject/research interests: Motor competency through student agency; 
metacognition, Physical education teacher education, embodied practice 

 

Subject: Art and Design 

Subject Lead Name: Susan Ogier 

Email: s.ogier@roehampton.ac.uk  

Telephone: 0208 392 3086 

mailto:a.greig@roehampton.ac.uk
mailto:lorraine.hartley@roehampton.ac.uk
mailto:s.miles-pearson@roehampton.ac.uk
mailto:Alison.murray@roehampton.ac.uk
mailto:s.ogier@roehampton.ac.uk
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Subject: Science 

Subject Lead Name: Nicola Treby 

Email: nicola.treby@roehampton.ac.uk  

Telephone: 020 8392 3263 

Key subject/research interests: Varied interests relating to primary 
science, including science enquiry and outdoor learning. I also have a 
research interest in pastoral care within the school context. 

 

 

Subject: Religious Education 

Subject Lead Name: Andrew Williams 

Email: andrew.williams@roehampton.ac.uk  

Telephone: 020 8392 7385 

Key subject/research interests: Inter-religious dialogue (particularly between 
Christianity and Judaism); theological perspectives on atheism and unbelief; 
liturgy; philosophical theology; religion and the arts; contemporary spirituality.  

 
 

mailto:nicola.treby@roehampton.ac.uk
mailto:andrew.williams@roehampton.ac.uk


Primary Schools Partnership | September 2021 newsletter  

  

17 

Partnership Materials Page: 
https://external.moodle.roehampton.ac.uk/enrol/index.php?id=108 
(click "Log in as guest" & enter the password RoehamptonTrainee) 

University of Roehampton Primary Partnership webpage:  
https://www.roehampton.ac.uk/education/primary-school-partnerships/ 

School Partnerships Team  
email: primarypartnerships@roehampton.ac.uk   

Head of Primary Initial Teacher Education: Sarah Leonard 
email: sarah.leonard@roehampton.ac.uk 

Head of Primary Partnerships: Lorraine McCormack 
email: lorraine.mccormack@roehampton.ac.uk  
 
Head of ITE Partnerships and CPD / Mentor Training Lead: Natalie Rankin 
email: natalie.rankin@roehampton.ac.uk   

BA (Undergraduate) Programme Convener Primary Education: Anthony Barlow     
email: anthony.barlow@roehampton.ac.uk  
 
PGCE (Postgraduate) Programme Convener Primary Education: Steph Laird  
email: s.laird@roehampton.ac.uk  
 
 

https://external.moodle.roehampton.ac.uk/enrol/index.php?id=108
https://www.roehampton.ac.uk/education/schools-partnership/primary-partnership/
https://www.roehampton.ac.uk/education/schools-partnership/primary-partnership/
mailto:primarypartnerships@roehampton.ac.uk
mailto:sarah.leonard@roehampton.ac.uk
mailto:lorraine.mccormack@roehampton.ac.uk
mailto:natalie.rankin@roehampton.ac.uk
mailto:anthony.barlow@roehampton.ac.uk
mailto:s.laird@roehampton.ac.uk

