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A message from our Deputy Director 
Dear colleagues, 
 
With the Government’s announcement that children will be returning to schools from March 8th we wish 
you every success with your preparations. We know that this will be an incredibly busy time for you. It 
also hopefully signals what may be a return to some sort of normality in the coming months. For our 
current students we are looking forward to them successfully completing their courses. 
 
The DfE have announced that ITE providers can make their own informed decisions about 
recommending students for the award of QTS. We are taking advice from colleagues in the sector, as 
well as our External Examiners, about how we approach awarding QTS given that students and schools 
find themselves in such a wide range of different situations. We are carefully monitoring all of our 
students’ placements and we will moderate all decisions on awarding QTS using the views of different 
stakeholders and experts. For instance, we are planning to moderate decisions with other local ITE 
providers to try and ensure consistency. We hope that this will provide reassurance to employing schools 
and students that decisions will be fair and rigorous. 
 
Wishing you all the very best for a successful term. 
 
Matt Sossick 
 
Deputy Director and Head of Initial Teacher Education 
matthew.sossick@roehampton.ac.uk  

 

In this issue 
Details of the Literacy Pirates project can be found on page 3, offering pre-emptive literacy support for 
pupils who are falling behind.  Drawing on her wealth of experience in the field, Dr Mari Cruice looks at the 
building blocks of successful mentoring or coaching partnerships page 4.  Pablo Mayorga, Senior 
Lecturer in Primary Mathematics education, discusses his recent article on Children’s fair-sharing 
strategies on page 7. 

An invitation for NALDIC’s South London Regional Interest Group on 4th March can be found on page 8, 
along with an invitation to schools who wish to get involved in a project around using learners’ 
multilingualism.  In the third of a series of three articles, Miles Berry, Principal Lecturer in Computing 
Education, discusses the publication of the third edition of Switched On Computing, a comprehensive 
scheme of work for primary computing (page 9). 

Lucia Narvaez Cremades, PGCE Student Teacher, reflects on the UKLA’s recent CPD session, Creating 
a Classroom Community of Storytellers, on page 10.  Whilst on page 11, Dr Alastair K. Daniel unpicks 
what ‘reading for pleasure’ means, and why its fostering is important for children and their future lives.    

We celebrate the successes of our BA1 and BA3 Student Teachers on placement on page 14.  And 
Susan Ogier discusses the new Oak National Academy online Art and Design lessons for KS1 and KS2, 
also on page 14.  Details of our new PG Certificate in Mentoring and Coaching can be found on page 
16.  On page 17 we introduce our fabulous Primary Subject Leads, and their key subject and research 
interests.  And Dr Alastair Grieg, Principal Lecturer in Music Education, is our staff profile star (page 20).

mailto:matthew.sossick@roehampton.ac.uk
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For more information please visit www.literacypirates.org; email 
education@literacypirates.org or call 0203 327 1777.

http://www.literacypirates.org/
mailto:education@literacypirates.org
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Best practice in coaching and mentoring – notes from the field 
Drawing on her wealth of experience in the field, Dr Mari Cruice looks at the building 

blocks of successful mentoring or coaching partnerships. 

The following is reproduced with kind permission from SecEd, who published the below article on 2nd 
February 2021. 

So you’ve agreed to mentor a student teacher or to coach a colleague as part of the Early Career 
Framework.  Where do you start?   

I started my career as a PGCE student in a state secondary school in Wickford, Essex.  As a naïve, but 
gung-ho, beginning English teacher, I was blessed with a brilliant mentor, an inspirational university tutor, 
and empathetic senior leaders.  The early support that I received set me off with a spring in my step.  As 
my journey continued, I was lucky enough to keep meeting people who continued to challenge me to lead 
and encourage me to learn.  I have been a Head of Department, a member of a Senior Leadership Team 
and I have completed a Doctorate in Education. 

I currently run a PGCE course at Roehampton University.  My work has taken me into hundreds of schools 
and I have seen many mentor-student relationships flourish.  Reflecting on what I have learned from 
experience, from literature, and from my own accredited training, here are some ideas that I would like to 
share under the heading of ‘best practice in coaching and mentoring’. 

Establish expectations 

Begin your work as a coach or mentor by setting up a ‘chemistry meeting’.  This is a clumsy phrase, but 
the concept is crucial.  An initial meeting enables both parties to get to know a bit about each other and to 
check that they have a shared understanding of the coaching or mentoring process.  The first discussion 
could include: the purpose of the relationship; the length and frequency of the meetings; agreements about 
confidentiality; how the meeting will be recorded; course protocols; and any important personal, 
environmental or cultural factors which might be relevant.  

If you are taking on a coaching role, you might emphasise that you are not there to give advice, but to help 
the coachee find their own way to pertinent problems and possible solutions.  If you are mentoring, you 
might want to stress that you are not there to judge but to guide, encourage and model. 

Create dedicated time and quiet space 

Once you have a mutual understanding of the process, put your coaching/mentoring meetings in your 
diary.  In pen.  Despite your inevitably frantic life in school, honour the time that you have carved out.  Find 
a quiet place to meet.  Do everything you can to ensure that nobody knocks on the door.  Switch off your 
phone and unplug the landline.  To coach or mentor well, you will need to give your coachee your full 
attention.  I have had many a conversation with mournful student teachers who have had their mentor 
meetings cancelled or squeezed into a conversation during break duty in the playground.  I have also seen 
school leaders reward mentors and respect the time that they need to do the job.  The investment inevitably 
pays off. 

Maintain a positive mindset 

We all know the power of three words – just do it; take back control; hands, face, space.  In the field of 
coaching, three of the most important words are ‘unconditional, positive regard’.  This phrase has come 
from therapeutic settings and it is a powerful reminder that if we think our coachee is a problem, or if we 
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think that they have a problem, then we have a problem.  To bring out the best in another person, we need 
to believe in them and value them.  We need to feel confident that they can set goals and take steps 
towards meeting them.  As soon as we lose faith in our coachee’s competence, we need to press the 
pause button.  When we coach or mentor, we must assume that our coachee is whole, creative and 
resourceful.  It is an empowering assumption.  Unconditional, positive regard. 

Listen actively 

Often when we listen, the words that we are listening to become crowded out by our own noisy thoughts.  
If a coachee is telling us about a difficult class, we might hear our inner monologue reminding us of our 
own experience of teaching 9B last Halloween.  We then lose focus on the other person.  This is sometimes 
called ‘listening at level one’. 

When we are listening as a coach or a mentor, we need to clear our mind of our own thoughts and pay full 
attention to everything that we can see and hear that is coming from the other person.  We to listen not 
only to the words,  we need to notice the tone, to look at the body language, to recognise changes in 
energy levels.  Recently, I was working with a young, beginning teacher.  Every time she said ‘year 7’ she 
beamed with pride.  Every time she said ‘year 10’, she used the words ‘shy away’, she hunched her 
shoulders and she became smaller. I played this observation back to her and she immediately said: ‘I need 
to imagine that I am in front of year 7 when I am with my year 10s.’  The process of active listening had 
enabled her to come up with a solution to a problem that she hadn’t fully articulated prior to our meeting. 

Active listening at, what is sometimes described in the literature, ‘level two’, is a skill that requires practice.  
To work on this skill, try to avoid interrupting the speaker, keep your eyes on the speaker and make a 
mental note of all that is being communicated.  Don’t write anything down as this is a distraction.  Repeat 
back significant words or phrases that you have heard the speaker say.  Summarise, but do this sparingly.  
Get comfortable with silence – it is an incubator of ideas. 

Ask short, simple questions 

Asking the right question at the right time is at the heart of the art of coaching.  Questions should be short 
and simple.  That does not mean that they do not evoke complex emotional and intellectual responses. 

Here are some questions that I might use in a conversation after a lesson observation.   

What did the students learn today? 
How do you know? 
What pleased you? 
What surprised you? 
What do you want to improve? 
What do you need help with? 
What have you learned about yourself? 
Do you generally end the lesson like that? 
Are you someone who values humour? 
What are your next steps? 
What might prevent you from taking these steps? 
 
Avoid asking questions that start with ‘why’, this type of question can come across as threatening and may 
contain a hidden judgement: ‘Why didn’t you ask them to take their coats off?’ might be understood as: ‘I 
think you should have asked them to take their coats off.’  Also, resist asking questions that are actually 
suggestions.  ‘Would you consider setting homework next time?’ is a suggestion posing as a question (or 
a suquestion as my coach calls them).  What question might you have asked instead? 
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Learn to toggle  

When we coach and mentor, we coach the topic (e.g. how to manage our workload) and we coach the 
person.  As a result, we need to toggle between questions that focus on the topic (e.g. how many hours a 
day are you working?) to questions that focus on the person (e.g. are you someone who places a high 
value on working long hours?).  There are lots of other areas that a coach can toggle between – the 
coachee’s perspective and a significant other’s perspective (student, manager, partner); the ideal and the 
real; the goal and the barrier; past successes and current problems.  The point of the toggling is to help 
the coachee to gain insight.   

Discuss accountability  

In coaching, if we are not helping our coachee to work towards their goals, we are not coaching, we are 
chatting.  The aim of coaching and mentoring is growth and development.  This can come in many forms.  
A key role of the coach is to be an accountability partner.  We are not there to take the role of a controlling 
parent but it is important to have conversations about how the coachee is going to meet the targets that 
are being set and take the steps that have been agreed on.  One easy way of helping your mentee or 
coachee to stay on track is to start each meeting with a question about the previous session’s goals – e.g. 
‘how did you get on with keeping your Saturdays free?’  Another technique is to ask the coachee, at the 
end of each session, about the resources that they have to keep them on track (e.g. ‘who, or what might 
help you to meet this goal?’). 

Keep Learning 

Kierkegaard (1941) said that ‘we must live our lives forwards, while understanding it backwards.’  Having 
looked back on some of the important lessons that I have learned, I am looking forward to leading a new 
course.  In September 2021, I am launching a PG Cert in Coaching and Mentoring at Roehampton 
University.  I am excited at the prospect of teaching on this course as I believe that great coaching and 
mentoring is one of the clearest routes to systemic improvement in education.   It empowers and enables 
the individuals who coach and are coached.  It might just keep a spring in our collective step. 

Recommended reads 

Wright, T. (2018) How to be a Brilliant Mentor; Developing Outstanding Teachers; Routledge: Abingdon.  
This is a helpful read if you are about to mentor a student teacher.  Written with levity and wit, it includes 
information about the new National Standards for school-based mentors in England. 

Daloz, L. A. (2012) Mentor; Guiding the Journey of Adult Learners, Jossey Bass: San Francisco. Packed 
with wisdom and inspiration, this lovely book also has helpful models of how adult learners make progress.   

Rogers, J. (2012) Coaching Skills – A Handbook, McGraw Hill: Maidenhead 
My favourite how to guide for anyone who is about to start coaching. 

Kline, N. (2002) Time to Think: Listen to Ignite the Human Mind, Cassell Illustrated: London. 
Nancy Kline has developed a step-by-step guide to developing a thinking environment in an organisation.  
At its heart is deep listening – a fundamental of any good coach or mentor’s skillset.  
 
More information 

If you would like to know more about Roehampton’s PG Cert in Coaching and Mentoring, there is detailed 
information on our website: https://www.roehampton.ac.uk/postgraduate-courses/coaching-and-
mentoring-in-education/ 

https://www.roehampton.ac.uk/postgraduate-courses/coaching-and-mentoring-in-education/
https://www.roehampton.ac.uk/postgraduate-courses/coaching-and-mentoring-in-education/
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Primary Maths: Children’s fair sharing strategies 
Pablo Mayorga from the Primary Mathematics team has recently contributed to 
the Association of Teachers of Mathematics' journal - Mathematics Teaching. 
Pablo's article discusses Student Teachers' understanding of children's fair-
sharing strategies. He describes a research-informed diagnostic task that student 
teachers carried out in one of their school placements in order to develop their 
Mathematical Knowledge for Teaching (MKT). Pablo discusses how this task 
allows Student Teachers to reflect on the links between their knowledge and 
understanding of children's development of fair sharing and how this is related to 
more complex but crucial key concepts in mathematics like multiplicative 
reasoning. Please follow the link to the ATM's website: 
https://www.atm.org.uk/Mathematics-Teaching-Journal-Archive/175516 

An opportunity to reconnect, be inspired, share resources, and seek expert advice. 
 

Join any sessions of your choice.  Please email the relevant tutor to book your place – please see full 
details in the invitation attached with this newsletter. 

 
"I have a spring in my step this week and have been thinking about ways I can 
use some of the invaluable ideas you shared last week as this week I am teaching 
online. I cannot wait to be able to be back in the classroom and fully use all the 
ideas."  
Francisca Chigbolu (PGCE NQT), following attendance at the English CPD on 
writing, which is being rerun on 15th March at 16.00. 

 
If any partner schools are interested in subject specific support for their staff teams, please contact 

matthew.sossick@roehampton.ac.uk. 
 

  

https://www.atm.org.uk/Mathematics-Teaching-Journal-Archive/175516
mailto:matthew.sossick@roehampton.ac.uk
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NALDIC South London Regional Interest Group (RIG) 
Thursday 4th March 2021, 4.30 pm – 6.00 pm 

Hosted by The University of Roehampton – Save the date! 

You are cordially invited to join our South London RIG, hosted by the University of Roehampton. NALDIC 
is the national subject association for English as an Additional Language. The RIG is an opportunity to 
explore a mixture of research and ‘good practice’ with opportunities to network with colleagues 
working with EAL and multilingual learners of at all ‘ages and stages’ of language acquisition.  

Due to C19 measures, our South London RIG has moved online via ‘Zoom’ until further notice; you will be 
sent joining details in advance of the meeting via the South London RIG members’ email list. 

Our theme:   

‘Positive approaches to working with multilingual learners during and after school closures’ 

Agenda:   

Viewing resources available from The Bell Foundation and NALDIC focussed on supporting multilingual 
learners with EAL and their parent/carers with home learning 

Sharing ‘good practice’ on supporting multilingual learners with EAL, both remotely and in school/settings 

Updates from NALDIC  

Information on training and consultancy for schools from the Bell Foundation and Roehampton University 

Networking with colleagues in schools, settings and organisations involved with EAL learners. 

There is no charge for this event.  We look forward to seeing you! 

RSVP Moira Brazil (University of Roehampton), South London RIG Convenor: 
southlondonrig@naldic.org.uk 

*New RIG members will be sent an automated email to join the South London RIG email list) 
 

Linguistic diversity and your learners 
 
Many of Roehampton’s partner primary schools and early years settings welcome a growing number 
of multilingual learners with English as an additional language.   An increasing area of interest in 
this aspect of Inclusion (TS5) is the use of ‘home/community’ languages as an approach to develop 
learners’ linguistic and cultural identities, as well as to enrich the curricular offer for all pupils.  I am 
interested in hearing from any Roehampton partners, particularly trainees and NQTs, from the Early Years 
through KS2 who have been working in any way using learners’ multilingualism, or who may be interested 
in undertaking a project in this area. For more information, please contact Moira Brazil, Senior Lecturer in 
Professional Studies: moira.brazil@roehampton.ac.uk  

mailto:southlondonrig@naldic.org.uk
mailto:moira.brazil@roehampton.ac.uk
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What’s new in the 3rd edition of Switched On Computing 
Miles Berry, Principal Lecturer in Computing Education, discusses the publication of the third 
edition of Switched On Computing, a comprehensive scheme of work for primary computing. 

This resource won a 2020 Teach Primary Award, receiving 5* in the Foundation category.  
The new edition of Switched On Computing includes some 
significant new content. The Teachers’ Guides have been 
substantially rewritten to make the scheme more accessible than 
ever to non-specialist teachers, whilst retaining the flexibility that 
expert computing leads might look for to make the scheme their 
own. Alongside the new lesson plans, extensive online support now 
includes step-by-step teaching slides and lesson walk-throughs, 
CPD videos and online quizzes to check pupils’ understanding at 
the end of each unit. 

We’ve taken the opportunity to bring all the units up to date, with a focus on tablets and cloud based 
software such as Google Apps for Education and Office 365, as well as creating some brand new units for 
each year group. 

Year 1’s We Are Painters uses Brushes Redux and Autodesk Sketchbook on the iPad to explore the work 
of some great 20th century artists. Pupils use the power and flexibility of digital painting and drawing to 
create their own work inspired by Rothko, Kandinsky, Picasso, Matisse, Opie and Mondrian, building 
cultural literacy alongside technology and fine motor skills. 

Stop motion animation using Stop Motion Studio is the focus for Year 2’s We Are Animators, with pupils 
taking inspiration from their studies elsewhere in the curriculum to plan and make a short animated cartoon. 
There’s much scope here for creativity, but pupils also learn about how images and audio are represented 
and can be combined to make video, and the importance of algorithmic thinking before turning to 
technology. 

The new Year 3 unit, We Are Who We Are, emphasises pupils’ sense of personal identity, alongside 
developing their fluency in making, narrating and sharing presentations drawing on their own and Creative 
Commons multimedia assets. More importantly, the unit includes a powerful message about circles of 
trust, teaching pupils to think carefully about what content, if any, can be shared with family, classmates, 
the wider school community and random strangers on the internet. 

This edition of Switched On Computing sees more emphasis 
on physical computing, with Year 4 and Year 6 units on 
creating programs for the BBC micro:bit. In Year 4’s We Are 
Makers, pupils learn about this simple bare circuit board 
computer, creating programs to keep track of the score at a 
match, to play rock-paper-scissors and to create a digital 
sorting hat, before going on to develop their own project. In 
Year 6, We Are Toy Makers, they apply their computing and 
design and technology skills by creating a smart, interactive 
toy powered by a micro:bit. 

In Year 5, We Are VR Designers, pupils learn about virtual 
and augmented reality, exploring locations through Google’s 

https://www.risingstars-uk.com/series/switched-on-computing
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Streetview, creating their own 360º photospheres and then experimenting with, and designing their own, 
interactive VR or AR scenes in Cospaces. 

Year 6 extends pupils’ computer science knowledge through the new We Are AI Developers unit, learn 
about decision tree classifiers and neural nets, experiment with speech and image recognition and add 
sentiment analysis to Scratch programs. They program their own self-driving car, and use this to consider 
some of the ethical questions raised by AI. 

Alongside all the great new content, we’ve retained the features and content that has made Switched On 
Computing such as a success in the past: comprehensive coverage of the national curriculum, some great 
cross-curricular links and plenty of opportunities for creativity, critical thinking and collaboration. 

 

Creating a Classroom Community of Storytellers 

To mark the end of National Storytelling Week, the UK Literacy Association Storytelling Special Interest 
Group hosted a CPD day on 6 February which was facilitated by Tracy Parvin (literacy consultant) and 
Alastair K Daniel (storyteller and principal lecturer at the University of Roehampton). A group of around 65 
teachers, academics, storytellers and student teachers (including a number from Roehampton) gathered 
online to explore the role of oral storytelling in the classroom and, here, Lucia Narvaez Cremades (PGCE 
primary student) reflects on the day: 

I thoroughly enjoyed the Storytelling Training 
and would highly recommend it. Tracy and 
Alastair were fantastic! We discussed 
storytelling approaches and the use of voice, 
body language, space, objects, and audience 
participation. We learned some great practical 
strategies to make storytelling fun and 
engaging, such as using everyday life objects 
and our immediate environment to provoke 
creative responses and create stories. This will 
be useful for both home-based and classroom-
based storytelling.  

During the training, we also learned to make connections between ideas, events and experiences to 
develop our narrative. I particularly enjoyed the performance side of it, and how we can use storytelling as 
a form of expressing and representing different feelings. This was nicely linked to classroom examples 
and practical tips on how to engage children, including those that might be more reluctant to tell stories or 
talk in front of a group. We learned how, by using fun activities, collaboration and dialogue, there are many 
ways we can support children to enable them to retell and present their ideas. We also got to participate 
in several activities during the session, which was an opportunity to work with others, share experiences 
and try some of these strategies for ourselves.  

Tracy and Alastair also had some great recommendations on resources to use both in planning and 
delivering storytelling activities. I can't wait to embed storytelling into my practice and to apply everything 
I learned during this fantastic session!   



Primary Schools Partnership | February 2021 newsletter  

  

11 

Reading for Pleasure 

Dr Alastair K. Daniel  
Principal Lecturer in Early Years and Primary English Education 

Most of us will have a general sense of the meaning of the phrase ‘reading for pleasure’, and it almost certainly 
will be something about choosing to read. However, our understanding of ‘reading for pleasure’ needs to be 
somewhat more nuanced than simply defining it as reading as an act of volition, and in this short article I am 
going to unpick what ‘reading for pleasure’ means, and why its fostering is important for children and their future 
lives. 

Defining Reading for Pleasure  

Many writers see the benefits in linking reading to pleasure, and 
Burnett and Merchant suggest that such a ‘conjunction of reading 
and pleasure carries important messages that serve to undercut 
the idea that reading is simply about gathering information, self-
improvement or employability’ (2018: 62). Although Burnett and 
Merchant are making a point about the complexity of reading and 
motivations to read, I suggest that referring to some reading 
practices as being ‘for pleasure’ is problematic, particularly if 
children’s engagement with text is then regarded through a binary 
distinction between the pleasurable and unpleasurable (or at least 
the absence of pleasure). As an avid reader of non-fiction, the idea of ‘gathering information’ is, for me, one of 
the most exciting things about being lost in a text -  and I also want to ask whether ‘pleasure’ is an appropriate 
term when choosing to read, for example, an account of historical injustices (the complexity of defining reading 
for pleasure in relation to non-fiction texts is helpfully explored in the context of their own research by Alexander 
and Jarmen (2018)). In Clark and Rumbold’s summary of research into reading for pleasure, they define the 
practice as ‘reading that we do of our own free will anticipating the satisfaction that we will get from the act of 
reading. It also refers to reading that having begun at someone else’s request we continue because we are 
interested in it’ (2006: 5-6). The words ‘satisfaction’ and ‘interest’ in this definition are useful, and carry a 
significance that takes us further than simple notions of ‘pleasure’.  

Issues around terminology, then, relate to the breadth of reading behaviours that can be considered reading for 
pleasure. While the discussion above considers the reader’s relationship with the text, Nell’s work on the 
psychology of reading for pleasure also considers how reading for pleasure (what he terms ‘ludic reading’) is 
framed within the classroom. For Nell, reading is ‘ludic’ when the act of reading (and the choice of material) is 
‘sovereign, subject to no evaluation or censure by any person other than the reader... Indeed, the moment 
evaluative demands intrude, … [it] at once becomes work reading’ (1988: 75). Such a notion of reading as 
‘sovereign’ presents challenges in an education system in which monitoring and assessment data are the 
principle means of ensuring school accountability, and schools need to find ways of valuing ‘ludic reading’ 
beyond spreadsheets of what and how often children read.  

Why Reading for Pleasure? 

The National Curriculum (2013) includes the requirements that schools should ‘encourage children to read for 
pleasure’ and ‘do everything to promote wider reading’. However, creating opportunities where children’s 
reading can be sovereign is about more than meeting National Curriculum requirements, and needs to be seen 
as a matter of social justice. Research by the OECD suggests that reading behaviours are a better indicator of 
an individual's life chances than the social or economic status of their parents. They go on to suggest that 
'finding ways to engage students in reading may be one of the most effective ways to leverage social change’ 
(OECD 2002: 3). Ensuring that there are times when, and places in which, children’s reading is ‘sovereign, and 
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’where they are able to gain satisfaction through reading and explore their own interests through text without 
‘evaluation or censure’ is, then, more than an enhancement of the curriculum, and is central to giving children 
the best chances in life.  

Encouraging reading for pleasure through creating a reading culture  

In a phonics ‘first and fast’ (DfE 2010) culture, it has been argued 
that ‘phonics policy has conceptually separated reading for 
meaning from the process of decoding words (Walker et al., 2014 
cited in Jackson, 2018). Despite the recommendations in The 
Rose Review of Early Reading (the founding document of the 
phonics ‘first and fast’ approach) that phonics needs to be 
‘securely embedded within a broad and language-rich curriculum’ 
(Rose, 2006:16), Walker et al’s research records schools 
speaking ‘about “finishing” phonics so that they could move on to 
‘reading comprehension’ in year 2’ (ibid.). According to the Simple 
View of Reading (Gough and Tunmer, 1986), reading comprehension is a result of applying language 
comprehension to text that has been decoded. However, it is clear that reading comprehension makes 
significant demands beyond those suggested by this cognitive model, one such being children’s perceptions of 
themselves as readers (Wigfield et al 2016).  Being encouraged children to choose reading material for 
themselves, material in which they can find satisfaction and interest (Clark and Rumbold, 2006), then, needs to 
be part of children’s  earliest experiences with texts; the ‘broad and language-rich curriculum’ should, therefore, 
be reflected both in the range of texts that are shared with children, and the texts that children can choose for 
themselves (Clark and Phythian-Sence, 2008). The provision of books (and other print materials) in the 
classroom has implications beyond tight school budgets, and makes demands of teachers and their knowledge 
of children’s texts. Those who choose classroom literature (in its broadest sense) need to be, therefore, 
informed both about the diverse range of quality texts available, and those that are appropriate, represent, and 
are of interest to the children in their care (Collins, 2014; Safford, 2014). 

Research suggests that, in addition to the school’s role as a print and language-rich environment, the classroom 
needs to be a place where caregivers not only encourage children to read, but also where those same 
caregivers are seen to be readers themselves (Baumann and Duffy 1997 cited in Clark and Rumbold, 2006). 
The role of the teacher as a reader is supported by the work of The United Kingdom Literacy Association and 
the Open University who have been running some 80 teachers’ reading groups around the country, encouraging 
teachers to engage with children’s literature and reflect upon reading for pleasure pedagogy. In addition, the 
Research Rich Pedagogies website, managed by The Open University, provides an expanding collection of 
planning and resources to support reading for pleasure. These resources include accounts of how teachers 
have encouraged reading for pleasure in their schools, and the impact that it has had on children’s literacy  
https://researchrichpedagogies.org/research/teachers-reading-groups.  

Whilst we may concentrate on the role of the teacher, and the opportunities that the classroom presents, we 
cannot forget the impact of home and the vital role that parents and carers have in developing young readers 
(Clark and Rumbold, 2006; Lockwood, 2008). It can be the case that teachers have limited awareness of the 
range of reading that goes on in the home (which may include engagement with comics, magazines and 
websites, as well as more traditional print media), and the variety of reading material that is welcomed into the 
classroom can be broadened by knowledge of the range of texts with which children engage (Collins, 2014). 

Covid-19 – a final note 

The global pandemic has dominated the working lives of teachers for almost a year, and educational 
professionals and parents alike are concerned about the effect of home-based learning on children’s 
development, both emotionally and intellectually. However, one positive outcome of the Covid-19 crisis is a rise 
in the number of children choosing to read. Whilst the previous year’s statistics for children reading for pleasure 

https://researchrichpedagogies.org/research/teachers-reading-groups
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were the lowest for fifteen years, the most recent figures show a shift during lockdown from 47.8% to 55.9% of 
children enjoying reading (NLT, 2020). Whilst this is a reversal in the decline of reading for pleasure, there is 
no indication of how long-lasting this effect of lockdown will be, and we need to bear in mind that this figure still 
means that 44.1% of children do not find pleasure in choosing to read. It remains important, therefore, that 
teachers not only provide resources and opportunities through which reading can be ‘sovereign, subject to no 
evaluation or censure by any person other than the reader’ (Nunn, 1988: 75), but also  recognise their own role 
as model readers, interested in the worlds that texts create and who gain satisfaction themselves through the 
act of reading. 
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Celebrating success on Block School Experience 
We were proud to award over 38 Year 1 and 3s with certificates for their expertise, hard work and 
dedication over the first six weeks of the year on their Block School Experience. Thanks to all Class 
Teacher Mentors, Professional Coordinating Mentors and Roehampton Mentors for supporting them with 
this. Here are just two who were eager to share their pictures with us! Well done Aideen and Abbie! 

 

 

 

 

 

 

Oak National Academy - Art and Design Online Lessons 
University of Roehampton lecturer, Susan Ogier, has been keeping busy subject leading the brand-new 
Oak National Academy online Art and Design lessons for KS1 and KS2, which were released in February 
2021. She worked in collaboration with colleague, Emese Hall from Exeter University, to quality assure the 
lessons as they progressed. They were also responsible for designing the pedagogical principles and 
curriculum map for teacher-writers to follow in creating the units.  

The project with Oak National Academy 
was by facilitated by the subject 
association, National Society of Education 
in Art and Design, who provided admin and 
recruitment support. We are delighted that 
two of our wonderful art specialist alumni 
were among the team of seven writers!  
Jade Maychell from Sacred Heart Primary 
(Wandsworth), who heroically managed to 
fit this work in whilst on maternity leave, 
and Charlotte Davies, who qualified in 
2016: both demonstrate that the values for good practice that they learned with us all those years ago is 
now having a positive impact on children all over the country. Around 200,000 art and design units have 
already been started and there are more to come, as the next set of units will be released in March  1st 
2021. 

See the lessons here:  

KS1 - https://classroom.thenational.academy/subjects-by-key-stage/key-stage-1/subjects/art 

KS2 - https://classroom.thenational.academy/subjects-by-key-stage/key-stage-2/subjects/art 

https://classroom.thenational.academy/subjects-by-key-stage/key-stage-1/subjects/art
https://classroom.thenational.academy/subjects-by-key-stage/key-stage-2/subjects/art
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Recruiting great new teachers 

 
Many of our BA Undergraduate QTS graduates hear about us by word of mouth and we are proud to 
recruit so many from the Greater London area - we truly are a local provider of teachers and expertise to 
local settings. We hold regular open days (and virtual open days) and have a good explanation of the 
Primary QTS course here that we would love you to share with anyone interested. 
 

 
This year we have been using technology to get our message across and we recently asked some Y2 
students for one word to sum up Roehampton. They came up with these and more! You can watch the 
full video here: BA Primary Education 'Choose One Word'. 
 

Rewarding 
 

Relationships 
 

Inspiring 
 

Community 
 

Family 
 

Friends for life! 
 

 

 

  

  

https://opendays.roehampton.ac.uk/anytime-open-day/
https://www.youtube.com/watch?v=QhsluzxPvQM
https://www.youtube.com/watch?v=QhsluzxPvQM&feature=emb_logo


Primary Schools Partnership | February 2021 newsletter  

  

16 

 

Postgraduate Certificate in Coaching and Mentoring 

 
This year long course will enable you to develop the 
attitudes and skills you need to become a highly 
effective professional coach/mentor within the 
education sector.   We will help you to build a repertoire 
of powerful techniques (such as incisive questioning, 
active listening, goal setting and effective feedback) that 
will greatly enhance your practice.  We will also guide 
you through some of the most insightful literature in the 
field and encourage you to critically engage with it.  In 
addition, you will increase your own self-awareness 
using psychometric testing, journal writing and peer 

coaching. 

The course is delivered through stimulating, interactive 
workshops at Roehampton (on weekday evenings and 
weekends).  There will also be blended learning sessions 
and online forums. The assessment has two components 
- a presentation on a specific aspect of 
coaching/mentoring and a short film of your practice as a 
coach/mentor with an accompanying commentary.  

Duration:      1 year (part-time) 

Programme Start:     September 2021  

Specific subject requirements:  
Students admitted to PG Cert in Coaching and Mentoring must have a UK professional teaching 
qualification (QTS/QTLS/EYPS or EYTS) and be currently employed in a school or other education setting, 
as an educational practitioner (engaged in teaching and learning).  
 
For more information: 
 
Please contact Dr Mari Cruice, Programme Convenor: mari.cruice@roehampton.ac.uk 

Or visit our course page: https://www.roehampton.ac.uk/postgraduate-courses/coaching-and-mentoring-
in-education/  

 

Looking for high quality NQTs for September? 

If you wish to advertise NQT jobs with us then please do send adverts to 
primarypartnerships@roehampton.ac.uk and we will share these with our current students 
and graduates from last academic year.  The files need to be either Word or PDF.   

  

mailto:mari.cruice@roehampton.ac.uk
https://www.roehampton.ac.uk/postgraduate-courses/coaching-and-mentoring-in-education/
https://www.roehampton.ac.uk/postgraduate-courses/coaching-and-mentoring-in-education/
mailto:primarypartnerships@roehampton.ac.uk
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Our Primary Subject Leads 

 
Subject: Geography 

Subject Lead Name: Anthony Barlow  

Email: anthony.barlow@roehampton.ac.uk   

Telephone: 0208 392 3386 

Key subject/research interests: Pupil understanding of their everyday 
geography and the locality.   

 
Subject: Computing 

Subject Lead Name: Lynda Chinaka 

Email: Lynda.chinaka@roehampton.ac.uk  

Telephone: 

Key subject/research interests: Computing Education in Primary settings.  
Building confidence for the teaching of all elements of the computing 
curriculum: Computer Science, Information Technology and Digital Literacy.  
Ensuring practice and pedagogy that intersects with the identities and 
experiences of all learners. Computing and creativity for everyone! 

 
Subject: English 

Subject Lead Name: Dr Alastair K Daniel 

Email: Alastair.Daniel@Roehampton.ac.uk  

Telephone: 020 8392 3483 

Key subject/research interests: oral storytelling, narrative pedagogy and 
narrative cognition 

 
Subject: History 

Subject Lead Name: Karin Doull 

Email: k.doull@roehampton.ac.uk  

Telephone: 020 8392 3320 

Key subject/research interests: Curriculum development, Importance of CPD, Black history, women’s 
history and Holocaust education 

Professional Links: Fellow of the Historical Association, Editor in chief of Primary History, Chartered 
Teacher of History 

mailto:anthony.barlow@roehampton.ac.uk
mailto:Lynda.chinaka@roehampton.ac.uk
mailto:Alastair.Daniel@Roehampton.ac.uk
mailto:k.doull@roehampton.ac.uk
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Subject: Music 

Subject Lead Name: Dr Alastair Greig 

Email: a.greig@roehampton.ac.uk  

Telephone: 020 83923190 

Key subject/research interests: Composition 

 

Subject: Maths 

Subject Lead Name: Lorraine Hartley 

Email: lorraine.hartley@roehampton.ac.uk  

Telephone: 020 8392 3365 

 

Subject: Design and Technology 

Subject Lead Name: Sue Miles-Pearson 

Email:  s.miles-pearson@roehampton.ac.uk  

Telephone: 0208 392 5781 

Key subject/research interests: CAD CAM (Computer Aided Design and 
Computer Aided Manufacture); Food technology that is being taught in the English primary schools; I am 
also interested in pupils in the Early years learning the key design and technology skills that they will 
require for Key Stage one and beyond. 

 
Subject: Physical Education 

Subject Lead Name: Dr Alison Murray 

Email: Alison.murray@roehampton.ac.uk  

Telephone: 020 8392 3398 

Key subject/research interests: Motor competency through student agency; 
metacognition, Physical education teacher education, embodied practice 

 

Subject: Art and Design 

Subject Lead Name: Susan Ogier 

Email: s.ogier@roehampton.ac.uk  

Telephone: 0208 392 3086 

mailto:a.greig@roehampton.ac.uk
mailto:lorraine.hartley@roehampton.ac.uk
mailto:s.miles-pearson@roehampton.ac.uk
mailto:Alison.murray@roehampton.ac.uk
mailto:s.ogier@roehampton.ac.uk
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Subject: Science 

Subject Lead Name: Nicola Treby 

Email: nicola.treby@roehampton.ac.uk  

Telephone: 020 8392 3263 

Key subject/research interests: Varied interests relating to primary 
science, including science enquiry and outdoor learning. I also have a 
research interest in pastoral care within the school context. 

 

Subject: Religious Education 

Subject Lead Name: Andrew Williams 

Email: andrew.williams@roehampton.ac.uk  

Telephone: 020 8392 7385 

Key subject/research interests: Inter-religious dialogue (particularly between 
Christianity and Judaism); theological perspectives on atheism and unbelief; 
liturgy; philosophical theology; religion and the arts; contemporary spirituality.  

 
 
 

Subject Advisory Panels 2020/21  
Please find below the dates for our Spring and Summer Subject Advisory Panels, where we invite subject 
coordinators in schools to talk to our subject leads about curriculum design.  We will share our curriculum 
intent and implementation with subject coordinators, and they will share theirs.  This will be a ninety 
meeting via Zoom, as scheduled below: 
  
Subject Term Date Contact 

D and T Spring 2 March 17th Sue Miles-Pearson  
S.Miles-Pearson@roehampton.ac.uk  

Art Spring 2 March 17th Susan Ogier 
S.Ogier@roehampton.ac.uk  

Geography Summer 1 May 5th Anthony Barlow 
Anthony.Barlow@roehampton.ac.uk  

English Summer 1 May 5th Alastair Daniel 
Alastair.Daniel@roehampton.ac.uk  

Maths Summer 2 June 16th Lorraine Hartley 
Lorraine.Hartley@roehampton.ac.uk  

  
If a subject coordinator in your school is interested in joining one of the above sessions, please contact the 
relevant tutor in the table above copying in Matthew Sossick: matthew.sossick@roehampton.ac.uk.  
  

mailto:nicola.treby@roehampton.ac.uk
mailto:andrew.williams@roehampton.ac.uk
mailto:S.Miles-Pearson@roehampton.ac.uk
mailto:S.Ogier@roehampton.ac.uk
mailto:Anthony.Barlow@roehampton.ac.uk
mailto:Alastair.Daniel@roehampton.ac.uk
mailto:Lorraine.Hartley@roehampton.ac.uk
mailto:matthew.sossick@roehampton.ac.uk
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Pen Portrait: Dr Alastair Grieg 
Principal Lecturer in Music 

 
This is my 18th year at Roehampton, working in the 
School of Education and, originally, as part of the 
department of Music, sadly now defunct. Before this I 
taught Music in Secondary and FE institutions and in 
HE. I also spent 5 years in primary, working as a 
reception teacher, music specialist and as a KS 1& 2 
class teacher. Throughout this time, I have been active 
as a composer, working with ensembles and 
orchestras throughout the world. Here is an example, 
if you are interested: 
https://soundcloud.com/alastair-greig-17823365/el-
monte-y-el-rio-alastair-greig  

 
Having a foot in both camps, Music and Music Education, keeps me grounded and from retreating into my 
compositional ivory tower but also enables me to instil the importance of creativity in children’s music 
making. My aim is to encourage all to participate in music in school and point students toward 20th /21st 
Century Music composers whose ideas can be explored with primary pupils for example: Ligeti, Messiaen, 
Reich, Cage etc. Music can help to break down cultural divides and I actively promote World Music as a 
means to dismantle hierarchies and discover that there are many more musical connections between all 
of us if we but listen. Objective listening is the key and I would advise all to listen to new music with an 
open mind and analyse what one hears without subjectivity. That takes time. If we can learn to distinguish 
the elements of music within a given piece then we will be in a better position to understand how music 
works and how we can make it work for children. 
 
 

Hedgehog Friendly Campus – Schools Update! 
 
We are thrilled to announce that University of Roehampton has achieved a Silver Award for being a 
Hedgehog Friendly Campus!  
 
This important campaign, funded by The British Hedgehog Preservation Society, is a national biodiversity 
programme for universities.  It supports staff and students to raise awareness of importance of caring for 
insects, wildlife and our environment, and to make changes that will save our beloved hedgehog extinction. 
Now this is even more exciting news for schools: In an exciting 2021 update, Hedgehog Friendly Campus 
is expanding to primary schools and for a trial year starting in April!  For more information and to get your 
primary school involved, contact Jo at info@hedgehogfriendlycampus.co.uk. 

 
Follow us:  
@roehampton_hfc on Instagram 
University of Roehampton 
Hedgehog Friendly Campus on 
Facebook and Twitter 
 

https://soundcloud.com/alastair-greig-17823365/el-monte-y-el-rio-alastair-greig
https://soundcloud.com/alastair-greig-17823365/el-monte-y-el-rio-alastair-greig
mailto:info@hedgehogfriendlycampus.co.uk
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Partnership Materials Page: https://external.moodle.roehampton.ac.uk/enrol/index.php?id=108 
(click "Log in as guest" & enter the password RoehamptonTrainee) 

University of Roehampton Primary Partnership webpage:  
https://www.roehampton.ac.uk/education/primary-school-partnerships/ 

School Partnerships Team  
email: primarypartnerships@roehampton.ac.uk   

Head of Primary Initial Teacher Education: Sarah Leonard 
email: sarah.leonard@roehampton.ac.uk 

Head of Primary Partnerships: Lorraine McCormack 
email: lorraine.mccormack@roehampton.ac.uk  
 
Head of ITE Partnerships and CPD / Mentor Training Lead: Natalie Rankin 
email: natalie.rankin@roehampton.ac.uk   

BA (Undergraduate) Programme Convener Primary Education: Anthony Barlow     
email: anthony.barlow@roehampton.ac.uk  
 
PGCE (Postgraduate) Programme Convener Primary Education: Steph Laird  
email: s.laird@roehampton.ac.uk  
 
 

https://external.moodle.roehampton.ac.uk/enrol/index.php?id=108
https://www.roehampton.ac.uk/education/schools-partnership/primary-partnership/
https://www.roehampton.ac.uk/education/schools-partnership/primary-partnership/
mailto:primarypartnerships@roehampton.ac.uk
mailto:sarah.leonard@roehampton.ac.uk
mailto:lorraine.mccormack@roehampton.ac.uk
mailto:natalie.rankin@roehampton.ac.uk
mailto:anthony.barlow@roehampton.ac.uk
mailto:s.laird@roehampton.ac.uk

